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Abstract

The human brain has a potential of developing various kinds of minds: the disciplinary mind,
the synthesizing mind, the creating mind, the respectful mind, the ethical mind. According to
the theory of multiple intelligences (Mls) developed by Howard Gardner, every person is able
to learn foreign language, but he or she must activate their linguistic intelligence. The teacher
must use teaching methods activating domains MIs (accelerating learning) because they will
enrich the linguistic domain. Mls are "tools" that humans need to learn. A well-prepared
lesson which activates the intelligence domains of every individual in the classroom is, as I
call it, “a multiple-intelligence lesson” (pol. lekcje “wielointeligentne™) Internal and external
conditions are facilitate (accelerate) or disable linguistic intelligence development. The
process of teaching a language may take place horizontally or vertically. In traditional
teaching (post-figurative culture) — the specialist level (vertical) — the learning process goes
from the abstract (new scientific terms), through giving definitions to these terms, to the level
of individual experience and understanding. This culture gave rise to first-generation
evaluation — comparative assessment and a third-generation evaluation — an expert
evaluation. The pre-figurative culture is created by the Generation Y (young). These students
live within the "recentivist ontology", i. e. they live and think in present tense. They are also
described as the homo eutyfronicus, which means humans submerged in new technology. The
modern educations are "the three steps": constructivism, socio-constructivism (at this level
appears the synergy of different MIs’ domains of group members), connectivism. Teachers
have to build the co-figurative culture - a “bridge” between the post-figurative and the pre-
figurative cultures, use the fourth-generation evaluation — the invitation for all the education
actors to develop. This is also the second-generation evaluation, the descriptive evaluation.

Keywords

eutyphronics, Multiple Intelligences, linguistic domain, socio-constructivism and
connectivism, the disciplinary mind, the synthesizing mind, the creating mind, the respectful
mind, the ethical mind; first-generation evaluation — comparative, the second-generation
evaluation - the descriptive evaluation, the third-generation evaluation — an expert evaluation,
the fourth-generation evaluation — the invitation for all the education actors to develop; the
post-figurative culture, the pre-figurative cultures, the co-figurative culture; the specialist
level (vertical), the generalist level (horizontal)

As it results from scientific studies of the human brain, this organ has a potential of

developing various kinds of minds. In one of his recent books Five Minds for the Future'

psychologist Howard Gardner — the well-known author of the MIs theory” — describes five of

them:

- the disciplinary mind — mastery of major schools of thought (including science,
mathematics, history, philology), and of at least one professional craft;

! Gardner H., Five Minds for the Future, Harvard Busiess School Press, Boston, Massachusetts, 2007.

? Gardner H., Frames of Mind: The Theory of Multiple Intelligences, New York: Basic Books, 2004;

Gardner H., Multiple Intelligences Around the World, by Jie-Qi Chen, Seana Moran & Howard Gardner, editors,
2009.
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- the synthesizing mind — ability to integrate ideas from different disciplines or spheres
into a coherent whole and to communicate that integration to others;

- the creating mind — capacity to uncover and clarify new problems, questions, and
phenomena;

- the respectful mind — awareness of and appreciation for differences among human
beings;

— the ethical mind — fulfillment of one's responsibilities as a worker and a citizen’.

According to the theory of multiple intelligences (MlIs) developed by Howard Gardner, every
person is able to learn foreign language, but he or she must activate their linguistic
intelligence. If the person has this dominating intelligence, the proccess of teaching and
learning is simple and effective. However, if the learning person has other domains —
kinesthetic, spatial-visual, musical, interpersonal — the teacher must use teaching (and
evaluation/ assessment) methods activating these domains because they will enrich the
linguistic domain.

The difference between human beings and animals is obvious. Human beings can think not
only in a concrete and imaginative way, but also in an abstract manner. The results of the
thinking can be presented verbally. Human beings owe this ability to their MIs*. In my
opinion, Mls are "tools" that humans need to learn. Using those "tools" guarantees that
humans are active. Therefore, every individual needs to make use of the tools — the
intelligence domains — he or she has. For example, in order to learn how to read, a kinesthetic
person needs moving; to memorize succeeding letters in a word, he or she has to “write” them
with his or her body — literally, to embody them.

=

Image 1.

This image’ presents a Polish word “ktéry” [ctoory] (“which, that”) in which Polish students can
make an orthographical mistake: in Polish language we have two graphic forms of the letter “u”’[00]:
((u » and ((0’ ’)6.

A well-prepared lesson which activates the intelligence domains of every individual in the
classroom is, as I call it, “a multiple-intelligence lesson.”

Most frequently, kinaesthetic children and adolescents are perceived by their teachers as
“trouble makers”’. A child who causes problems is less likely to succeed at school. However,

* wrapper [in:] Gardner H., Five Minds..., op. cit.

* All human beings possess a number of relatively autonomous cognitive capabilities, each of which I designate
as separate intelligences [Gardner H., Five Minds..., op. cit., p. 4].

> All images made by Helena Bednarkowna.

% Wiga Bednarkowa, W szkole XXI wieku [in:] Taraszkiewicz M., Redlisiak G., Bednarkowa W., Taraszkiewicz
Z., Metody wspierania rozwoju ucznia. Niezbednik Dyrektora, Wolters Kluwer Polska 2009, p. 60.

" Royer E., Jak kameleon na szkockiej spodniczce, czyli Jak uczyé ,, trudnych” mlodych, nie wykanczajqc siebie,
Fraszka Edukacyjna, Warszawa 2009; E.Royer, Le chuchotement de Galilée. Permettre aux jeunes difficiles de
réussir a ['école, Quebec 2006.
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if a student is an assertive, conscious subject of the learning process, he or she will pursue
their goals by themselves.

The aim of language lessons is to acquire language skills (speaking and understanding) and
not only to know separate words, e. g. white (color), house (building), but also whole
“images”: White House (the residence of the US president). Acquiring language skills
corresponds with collocations®.

As I have already mentioned, there are no people that lack intelligence, but not everyone has a
linguistic domain (a developed linguistic intelligence). Every individual needs to activate his
or her own domains in order to learn something. Moreover, there are internal and external
conditions that facilitate (accelerate) or disable linguistic intelligence development.

Teachers have to build a “bridge” between the post-figurative’ and the pre-figurative cultures.
This is a culture of communication, of creating common ideas — the co-figurative culture. In
the co-figurative culture all members of the communication act are equal to one another. None
of them is treated like an object; they are all subjects, with their dignity, their knowledge, and
their cognitive potential resulting from their multiple intelligences.

POST-FIGURATIVE PRE-FIGURATIVE
CULTURE CULTURE

traditional culture (post- in which it is the
figurative) the culture in CO-FIGURATIVE child who teaches
which the child is to CULTURE adults how to live in
obey the parents and is the dynamically
taught to live according changing world
to parents’ quidelines

Teachers in the traditional culture may not allow the child to have his or her own opinion.
What is more, teachers often express opinions about the student and even about his or her
family. For example: the problems of a child are contrasted with the achievements of his or
her older sibling. Post-figurative culture gave rise to first-generation evaluation —
comparative assessment. In this culture schools introduced symbols (grades, percents, letter
marks) which differentiate students’ achievements. Up to this day, according to the Decree of
the Ministry of Education, the teachers are obliged to evaluate students after each school year.
Special certificates are prepared for each student with grades from 6 to 1, where 6 is excellent,
5 is very good, 4 1s good, 3 is satisfactory, 2 is poor and 1 is unsatisfactory. In Polish, the
equivalent of "satisfactory" is "dostateczny", which does not sound so nice. "Dostateczny" is
perceived more like a lack of something or a sign of mercy. It is like in the case of a glass of
water which is half-empty (the examinator disables development) although it may be also
half-full (the examinator accelerates development so that the students could succeed).

When [ asked students which one of school grades does not make them angry and does not
provoke them to lie to their parents, it appeared that it was the grade 4 — good. The grade 3
(“dostateczny”) was perceived by the students as something much worse: “Who would like to
be “dostateczny?” Several years ago a discussion took place about the change of the name
ascribed to the grade 2. The name “poor”, like in “poor performance”, in Polish “mierny”,
was harmful for students’ self-esteem and it was changed from “mierny” to “dopuszczajacy”.

¥ Nowakowska-Kempna 1., Collocations: mechanism of creating polylexemic derivations. Glottodidactic aspect,
[in:] Cudzie jazyky v skole 6, UKF, Nitra 1. 07. 2009.
 Mead M., Culture and Commitment: A Study of the Generation Gap, 1970.
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Here, “dopuszczajacy” means “I’m allowing you to take part in further education”. This kind
of teacher’s approach — “I’m allowing you to take part in further education” — is defined as a
third-generation evaluation — an expert evaluation.

According to psychologists’ opinions, differentiation of students by means of grades without
specifying the exact grades’ concern was unethical. For example, the grade 1 for a test means
only having control over something. We should make the list of the things that the student is
supposed to do:

e to calculate something without the help of the calculator,

e to enumerate the names of capital cities,

e to write correctly a difficult word,

e and so on.
In traditional teaching — the specialist'® level (vertical'') — the learning process goes from the
abstract (new scientific terms), through giving definitions to these terms, to the level of
individual experience and understanding. "Students may have accumulated plenty of factual
or subject matter knowledge, but they have not learned to think in a disciplined manner"'
(developing the disciplinary mind).

[\
ABstrakCija od ABstrakCji naukowych termindw
f pebnduie J 4
/ \ nazywajacych pewne pojecia,
np. czasownik, imiestow, przystowek
/
[ N7\
P o przez DEFiniowanie poje¢ w sposob
/ Dhl"‘““‘m konkretny i do wyobrazenia:
/ czasownikto...; imiestow, to...;
/ praystowek to.
\\
. “u\ do Generalnie Mato Przekonujgcych,
o A Raczej Sztucznie Tworzonych,
pow “,;v F— g czgsto bezUzytecznych,
s s Wyekscerpowanych nie Z Zycia
a z akademickich podrecznikéw
sytuacji jgzykowych.
Image 3.

From the ABstraCt scientific terms describing certain ideas - ABSTRACT LEVEL

Through DEFining ideas in a concret, imaginable way (a verb is..., the passive voice is...) -
DEFINITION LEVEL

To Generally ImpracticaL, Not So Useful, Vain and Worth Zero "REAL LIFE SITUATIONS"

Accelerating learning means activating Mls in every individual — this is the generalist'® level
(horizontal'*). Having experienced something thanks to their active domain, a student tries to
create a definition which would describe this experience (a cognitive definition). It is only
until he or she finishes the learning process when they can be taught the scientific term (the
abstract).

' http://web.uct.ac.za/depts/educate/download/readingbernstein04.pdf (3 VII 2009)

"' Bernstein, B. (1999) Vertical and horizontal discourse: an essay [in:] British Journal of
Sociology of Education 20 (2): 157-73.

'2 Gardner H., Five Minds..., op. cit., p. 21.

13 http://web.uct.ac.za/depts/educate/download/readingbernstein04.pdf (3 VII 2009)

' Bernstein, B. (1999) Vertical and horizontal..., op. cit.
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OSIAGANIE SZCZYTOW

WIEDZY

ZGLEBIANIE

WIEDZY

Image 4.
Reaching the peaks of education or Getting to the bottom of knowlegde

The time of vast changes in which we live demands using new technologies. Therefore,
working in school should be different from the past practice. In the old culture (post-
figurative), the role of the teacher was to be the "critical" and the "supportive parent" because
he or she used to have more experience than their students.

RK RW D DN  DzD
Image 5.
RK — critical parent; RW — supportive parent; D — responsible adult; DzN — spontaneous child; DzD —
obedient child"
As you can see, in the traditional, 19th- and 20th-century school a student did not have the
conditions to become a responsible and assertive grownup.
Before, the parents and the grandparents could advise their children: “Finish your education
first and then you can get married, you will get a house and have children”, but now it does
not work this way. In post-figurative culture a hierarchy of social roles was introduced. The
parents behaved as the critical or supportive parents and the children were spontaneous but at
the same time they learned to be obedient and to adjust. Parents’ behavior was naturally
accepted by the teachers as well; they were also sure which way the children should go,
because the world was not changing. Today, the pre-figurative culture is created by the

' Eric Berne is the author of the theory of transactional analysis. Each person has five actors within him or
herself; these actors enter relations with actors belonging to other people. The actors are: the adult who knows
what he or she wants, the spontaneous child who does not know that something is not allowed and thanks to it is
creative, the critical and the supportive parent who generates the behavior of the obedient child. Parents’
behavior is often toxic and it makes it difficult for a child to become responsible. The obedient child does not
believe in his or her strength.
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Generation Y'° (young). These students live within the "recentivist ontology"'’, i. e. they live
and think in present tense. They are also described as the homo eutyfronicus'®, which means
humans submerged in new technology.

The challenge for 21st-century teachers is to assume the attitude presented in the image
below:

RK RW D DzN DzD

Image 6.
In the attitude of the "responsible adult” the age is the category of the mind and that is why a five-
year-old child may behave as an adult and a fifty-year-old person may behave as a child.

The attitude of the adult can be observed in the following quotation by Arthur Rubinstein:
"When I don't practice for a day, [ know. When I don’t practice for two days, orchestra knows
it. And when I don't practice for three days, the world knows it.""’.

Such “ArthurS RubinsteinS” are to be found in every classroom, but teachers have to accept
the assertive attitude of these students in order to, "as Plato remarked [...], Through education
we need to help students find pleasure in what they have to learn."*.

The new, 21st-century school has to create external conditions so that students’ internal
potential could work and develop.

n2l

Here are "the three steps"” of the modern education:

1. Constructivism

KONSTRUKTYWIZM

nauczy¢ sie uczy¢ - poznac¢ swoje domeny WI

grajqc, czyta czyta tariczqc, czyta

poznaje, analizuje, filtruje, taczy, interpretuje, dociera do...
robi, prébuje, poprawia, wycigga wnioski, ocenia... itd.

Image 7.

CONSTRUCTIVISM

To learn how to learn (to get to know one’s own Mls’ domains)

1 read, I recognize, I analyze, I try, I look for, I synthesize, I evaluate, etc.

' Fazlagi¢ J., Charakterystyka pokolenia Y, http://www.e-mentor.edu.pl/artykul v2.phpnumer=25&id=549
(7 V 2009)

7 Barika J., An Open Ontology. Prolegomena to a Recentivist Ontology, Uniwersytet Slaski, Katowice, 1989
'8 Morbitzer J., Czlowiek w $wiecie technologii informacyjnych,
http://www.ap.krakow.pl/ptn/ref2007/Morbit_2.pdf (3 VII 2009)

' Gardner H., Five Minds..., op. cit., p. 43.

% Gardner H., Five Minds..., op. cit., p. 41.

2! W Bednarkowa, W szkole XXI..., op. cit.
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2. Socio-constructivism — the second step and a very important one because at this level
appears the synergy of different MIs’ domains of group members.

SOCJOKONSTRUKTYWIZM

uczy¢ sie w grupie, wspétpracowaé

wspélpracuja, wymieniaja sie, wzmacniaja, krytykuja... itd.

Image 8.

SOCIO-CONSTRUCTIVISM

To learn in a group, to collaborate.

We collaborate, we criticize one another as friends, we support one another, etc.

3. Connectivism

KONEKTYWIZM

¢ swa wiedze, wymieniajac sie ze Swiatem

hod

badag, syntetyzowa¢, komunikowad, przydzielaé, wspotpracowac... itd.

Image 9.

CONNECTIVISM

To build one’s knowledge by connecting oneself with the world.
To examine, to synthesize, to communicate, to collaborate, etc.

Because of the new technology the teacher is deprived of the position of the “knowledge
giver.” Therefore, a good/reflective teacher checks what the student knows and can do at the
beginning of the education process. This is also the second-generation evaluation, the
descriptive evaluation. What is more, technological development and such inventions as the
internet or mobile phones make it easier for people to communicate and to exchange
information. Verbal opinions can be supported by visual recordings. The new media introduce
the possibility of changing the point of view. Thanks to the new technology, the evaluation is
no longer the teacher’s domain. Nowadays, human beings need new technology and without it
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they feel like a fish out of water. The answer to these needs of a learning person is E-learning.
However, in my opinion, E-learning is only good for adults. Adolescents and children must
go to school because the second step — socio-constructivism — is the most important one for
their development. If the students use their ethical, creating and synthesizing minds, and if the
results of the first two steps are sent to the internet for the good of the human kind, and not
against it, we create the third step — connectivism. We all have the interpersonal intelligence,
therefore, we need to connect with one another.
As we can see, linguistic intelligence development can be realized at two levels: the first one
— the talented student with the linguistic domain, and the second one — every student who is
able to make use of his or her domains in order to develop linguistic intelligence (whose
potential is included in his or her MIs). The teachers who:

e follow the three steps of the modern education,

¢ build the co-figurative culture — the “bridge culture”

e use the fourth-generation evaluation — the invitation for all the education actors to

develop

facilitate linguistic intelligence development by activating the students’ potential (the internal
conditions) and by organizing the proper surrouding for the education process (the external
conditions). These teachers have to be creative, use their creating and synthesizing minds, but
above all they must use their ethical mind when dealing with an individual, a group of
individuals (the class), students® parents and human beings in general.
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ANALYZA VYUCBY MORFOLOGIE ANGLICKEHO JAZYKA
Z POHIADU STUDENTOV

ANALYSIS OF TEACHING ENGLISH MORPHOLOGY BASED ON
STUDENTS' POINT OF VIEW

HaSkova Alena, HardoSova Maria, Mala Eva, Slovenska republika

Abstrakt

Autorky v prispevku prezentuju vysledky prieskumu nézorov Studentov dvoch slovenskych
univerzit na vyucbu morfologie z hl'adiska hodnotenia obsahu a naro¢nosti uvedene;j
jazykovej discipliny v porovnani s inymi lingvistickymi disciplinami. Prieskum bol
realizovany v suvislosti s rieSenim projektu KEGA 3/6045/08 E-prirucka anglickej
morfologie E-MORPHOLOGY.

Abstract

In their article, the authors present the main results of a survey carried out at two Slovak
universities with the aim to find out students’ opinions on the content and exactingness of
English morphology which were assessed in comparison with other linguistic areas. The
survey was carried out within the framework of KEGA project 3/6045/08 E-handbook of
English Morphology E-MORPHOLOGY.

Kruacové slova
anglickd morfologia, lingvistické discipliny, hodnotenie vyznamu a obtiaZnosti
jazykovednych disciplin

Key words
English morphology, linguistic disciplines, the assessment of importance and exactingness
linguistic disciplines

Uvod

Morfologia anglického jazyka je povaZovana za najzlozitejSiu jazykovednu disciplinu
anglického jazyka, nakolko sa vyznacuje velkym poctom pravidiel, ku ktorym existuju
mnozstva vynimiek. V snahe zatraktivnit' tuto jazykovednu disciplinu Studentom -—
angli¢tinarom (filologom a buducim ucitelom anglického jazyka) a ul'ahCit’ im osvojovanie si
morfologickych Struktar apravidiel vznikol zamer vytvorenia elektronickej ucebnice
morfologie anglického jazyka (HardoSova, 2009, GaduSova — Hart'anska, 2009). Realizacia
tohto zameru sa stala hlavnou napliou projektu KEGA 3/6045/08 E-prirucka anglickej
morfologie E-MORPHOLOGY, na rieSeni ktorého pocas ostatnych troch rokov participuje
Univerzita Mateja Bela v Banskej Bystrici (Fakulta humanitnych vied UMB ako hlavny
rieSitel’) a Univerzita Konstantina Filozofa v Nitre (Filozoficka fakulta a Pedagogickd fakulta
UKF ako spoluriesitel'ské pracoviska).

Jednym z parciadlnych cielov projektu bolo zistit, ako vnimaji anglicki morfologiu
vysokoskolski Studenti anglictiny.

Vychodiska analyzy hodnotenia morfolégie z pohPadu Studentov

Analyza hodnotenia anglickej morfologie v ramci jednotlivych lingvistickych disciplin
zo strany Studentov bola zaloZzena na prieskume nazorov vysokoskolskych Studentov
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Studijného programu ucitel’'stva anglického jazyka (HaSkova — Mala, 2009). Vzhl'adom na
participaciu pracovisk dvoch univerzit na rieSeni projektu, prieskum bol realizovany medzi
Studentmi obidvoch univerzit. V pripade zicastnenych respondentov (Univerzita KonStantina
Filozofa — 60 respondentov; Univerzita Mateja Bela — 33 respondentov) iSlo o Studentov, ktori
pocas svojho vysokoSkolského S§tidia uz absolvovali pit’ hodnotenych jazykovednych
disciplin (fonetika a fonologia, lexikologia, morfologia, syntax, Stylistika). Pri hodnoteni
jednotlivych jazykovednych disciplin sa vyjadrovali k Styrom atribGtom. Tymito atributmi
boli miera vyznamnosti prislusnej jazykovednej discipliny pre osvojovanie si anglického
jazyka a rozvijanie kompetencie komunikéacie v anglickom jazyku, nadrocnost’ osvojovania si
anglickej morfologie, zaujimavost’ poznatkov osvojovanych si v ramci anglickej morfologie
a osobny vztah Studentov ktejto discipline. Svoje pozitivne alebo negativne hodnotenia
(disciplina dolezitd — neddleZita, naro¢na — lahkd, zaujimava — nezaujimava, oblibena —
neobl'ibend) vo zvolenom smere vyjadrovali prostrednictvom trojbodovych $kal (disciplina
velmi dolezitd/Gplne neddlezita, ddlezita/nedolezita, skor dolezitd/skor neddlezita; velmi
naro¢na/velmi  lahka, narocna/nenaro¢na, skor narocna/skor nenarocna; vel'mi
zaujimava/vel'mi nezaujimava, zaujimavéd/nezaujimava, skor zaujimavéa/skér nezaujimava;
vel'mi obl'ibend/vel'mi neobl'ibend, obl'ibend/neoblibena, skor oblibena/skor neoblibena).

Ziskané¢ udaje boli vyhodnotené¢ zvlast pre skupinu respondentov — Studentov
Univerzity KonStantina Filozofa v Nitre a zvlast pre skupinu respondentov — Studentov
Univerzity Mateja Bela v Banskej Bystrici. Prvym krokom vyhodnotenia bolo urcenie
percentudlneho spektra respondentov, ktori vnimaju jednotlivé hodnotené lingvisticke
discipliny ako ddélezité, naro¢né, zaujimaveé a ktori k nim maja pozitivny vztah (t.j. prisluSna
disciplina patri medzi ich obl'ibené predmety). Druhym krokom bol vypocet priemernych
koeficientov miery sledovanych atribitov jednotlivych disciplin  pre podskupiny
respondentov, ktori sa v rdmci svojich hodnoteni vyjadrovali bud’ pozitivne alebo negativne
(t.j. napr. do akej miery su jednotlivé discipliny zaujimavé pre tych, ktori ich oznacuji za
zaujimavé versus v akej miere si nezaujimavé pre tych, ktori ich hodnotia ako nezaujimave).
Na stanovenie tychto koeficientov sme pouzili bodové hodnoty §kal 1 — 3 (napr. skor
naro¢nd/skor l'ahké disciplina - 1; naro¢nd/nendrocna disciplina - 2; vel'mi naro¢nd/vel'mi
I'ahka disciplina - 3; skor zaujimava/skor nezaujimava disciplina - 1; zaujimavé/nezaujimava
disciplina - 2; vel'mi zaujimava/vel'mi nezaujimava disciplina — 3).

Analyza vysledkov hodnotenia morfologie z pohl’adu Studentov

V tabul’kach 1 a2 st sumarizované vysledky hodnotenia jednotlivych jazykovednych
disciplin podl'a vys$Sie uvedenych aspektov z pohladu Studentov. V tabulke 1 su vysledky
uvadzané zvlast pre skupinu respondentov z UKF Nitra (NR) azvlast pre skupinu
respondentov z UMB Banské Bystrica (BB). V tabul’ke 2 st uvddzané vysledky vyhodnotenia
udajov pre obidve tieto skupiny spolu.

Udaje v tabulkach 1 a2 poskytuju predstavu o spektre respondentov, ktori vnimaju
jednotlivé hodnotené jazykovedné discipliny ako dblezité, ndrocné, zaujimavé a ktori k nim
maju pozitivny vztah (t.j. prisluSnd disciplina patri medzi ich oblibené predmety).
Komplementéarna ¢ast’ respondentov (zvySok do 100 %) ich hodnoti ako nedolezité, 'ahké,
nezaujimavé, osobne neoblibené.
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Tabulka 1 Percentualne zastipenie respondentov ktori hodnotia prislusnt jazykovednu
disciplinu ako dolezitu, naro¢nu, zaujimavu a osobne obl'ibenu
(NR — Nitra: 60 respondentov, BB — Banska Bystrica: 33 respondentov)

. Déolezitost’ Narocnost’ Zaujimavost’ | Obltibenost’
Disciplina

discipliny discipliny discipliny discipliny
NR | NR | BB | NR | BB  NR | BB

BB | | |
80% | 82% | 90%  42% | 3% : 76% | 63% | 76 %

Fonetika a fonologia
Lexikolégia 100% 88% | 80% | 52% | 93% | 85% | 87% | 79%
Morfolégia 97% | 97% | 77% | 85% | 93% | 79% | 93% | 55%
Syntax 83% 100%  73% | 85% | 70% | 61% | 57% | 52%
Stylistika 80% 1100% | 83% | 48% | 43% | 88% | 33% | 76 %

Tabulka 2 Percentudlne zastipenie respondentov ktori hodnotia prisluSnt jazykovednu
disciplinu ako dolezit,, naro¢nu, zaujimavi a osobne oblibenu vzhl'adom
na celt vzorku respondentov (UKF Nitra a UMB Banska Bystrica spolu)

T Déolezitost’ Narocnost’ Zaujimavost’ | OblPtibenost’
Disciplina
discipliny discipliny discipliny discipliny

76 % 69 % 70 % 64 %
Fonetika a fonologia
Lexikologia 90 % 66 % 85 % 79 %
Morfologia 91 % 75 % 83 % 75 %
Syntax 84 % 73 % 63 % 52 %
Stylistika 74 % 67 % 56 % 45 %

Vyhodnotenie realizovaného prieskumu podla jednotlivych skupin vedie k odliSnym
vysledkom. Napriek tejto skutocnosti, morfoléogia vo vSetkych pripadoch predstavuje
disciplinu, ktora je z hl'adiska aspektu ddlezitosti hodnotena najvysSie. Z pohl'adu Studentov
predstavuje disciplinu, ktord je pre dalsi rozvoj ich cudzojazycnych kompetencii jedna
z najddlezitejSich (v hodnoteni toho, ktoré su tie dalSie ,,najdolezitejSie” dostdvame rozne
vysledky). Uvedené hodnotenie mdézeme povazovat za znaCne objektivne. Vychadzame
pritom zo skutoCnosti, ze morfologiu ako vel'mi doleziti hodnotila rovnako skupina
respondentov z UKF Nitra, ako aj skupina respondentov z UMB Banska Bystrica, pricom
z hl'adiska narocnosti st jednotlivé discipliny hodnotené respondentmi vel'mi rozdielne
v zavislosti od prisluSnosti k urcitej univerzite. Predpokladame, Ze signifikantny rozdiel
v hodnoteni naroc¢nosti disciplin (v podstate Gplne opacné vysledné poradie) je spdsobeny
faktorom osobnosti vyucujucich. V tomto kontexte vSak povazujeme za o to vyznamnejsi
vysledok hodnotenia vyznamnosti morfoldgie respondentmi nezavisle od toho, ¢i morfologia
pre nich predstavuje lahky alebo tazky predmet. Pri SirSej vzorke respondentov
zabezpecujucej v znacnej miere elimindciu faktora osobnosti ucitela moéZeme ocakavat
celkové priemerné hodnotenie narocnosti jednotlivych disciplin viac-menej na tej istej trovni
(vid’ tab. 2).
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Vysledky hodnotenia jednotlivych disciplin z hl'adiska ndrocnosti a zaujimavosti
odvadzané zvlast pre skupinu respondentov NR azvladst' pre skupinu respondentov BB
nenaznacuju Ziadnu suvislost medzi tymito aspektmi. Zaujimavé je vSak porovnanie
vysledkov hodnotenia néaro¢nosti a oblibenosti jednotlivych disciplin. Kym v pripade
respondentov. NR faktor ndrocnosti sa javi ako irelevantny vzhladom na oblubenost
predmetu, v pripade respondentov BB vysledky poukazuju na zrejmu podmienenost’ obl'uby
predmetu jeho menSou narocnostou (vid® tab. 1). Respondenti BB — na rozdiel od
respondentov NR - deklarovali vys$Siu oblibenost’ tych jazykovednych oblasti, ktoré povazuja
za l'ahké a ako neoblibené deklarovali oblasti, ktoré hodnotili ako naro¢né. Tuto skuto¢nost’
opit’ davame do vzt'ahu s faktorom osobnosti ucitel’a.

Dal§im krokom vyhodnotenia realizovaného prieskumu bolo stanovenie koeficientov miery
sledovanych atributov jednotlivych disciplin pre podskupiny respondentov, ktori sa v ramci
svojich hodnoteni vyjadrovali bud’ pozitivne alebo negativne. Toto vyhodnotenie bolo
realizované zvlast’ pre skupinu respondentov z UKF Nitra a zv1ast’ pre skupinu respondentov
z UMB Banské Bystrica. Koeficienty miery sledovanych atribttov jednotlivych disciplin boli
pocitané ako priemerné hodnoty v ramci podskupin respondentov (v skupine NR alebo BB),
ktori prislusny atribat hodnotili v jednom alebo druhom smere (vid’ pouzité bodové hodnoty
Skal uvadzané v Casti 2 Vychodiska analyzy hodnotenia morfologie z pohladu Studentov).

Obrazky la — 4b prezentujii v grafickej forme hodnoty vyslednych priemernych koeficientov.
Respondenti, ktori hodnotili jednotlivé discipliny ako dolezité, naro¢né, zaujimavé, resp.
oblibené, vyuzivali pri svojich hodnoteniach celu Sirku skaly (1 — 3). U respondentov, ktori
ich hodnotili ako neddlezité, 'ahké, nezaujimavé, resp. neoblibené bola vyraznd tendencia
pohybovat’ sa v dolnom rozmedzi Skaly (1 — 2). Vo vicSine pripadov rozdiely v hodnotach
koeficientov stanovenych pre prislusné podskupiny respondentov (prislusné dve podskupiny
respondentov v ramci skupiny respondentov NR a prislusné dve podskupiny respondentov
v ramci skupiny respondentov BB) nie st signifikantné. Vyraznou vynimkou je koeficient
miery vyznamnosti. Respondenti, ktori disciplinu hodnotia ako dolezitu, ju povazuju za
podstatne vyznamnejSiu v porovnani stym, ako hodnotia mieru jej nedolezitosti ti
respondenti, ktori ju povazuju za nevyznamnu.

Hodnotenie vyznamnosti discipliny - NR Hodnotenie vyznamnosti discipliny - BB

I

¥ & § ¥ o
‘ 0O dolezita B nedolezita ‘ ‘ O dolezita B neddlezita ‘
Obr. 1a Koeficienty miery dblezitosti, resp. Obr. 1b Koeficienty miery dolezitosti, resp.
neddlezitosti jednotlivych disciplin neddlezitosti jednotlivych disciplin
pre skupinu respondentov z UKF NR pre skupinu respondentov z UMB BB
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Hodnotenie narocnosti discipliny - NR

-

,‘.;L‘\

Otazka & lahka

Obr. 2a Koeficienty miery narocnosti,
resp. nenarocnosti jednotlivych
disciplin pre skupinu responden-
tov z UKF NR

Hodnotenie zaujimavosti discipliny - NR

‘ O zaujimava B nezaujimava ‘

Obr. 3a Koeficienty miery zaujimavosti,
resp. nezaujimavosti jednotlivych
disciplin pre skupinu respondentov
z UKF NR
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Hodnotenie naroénosti discipliny - BB

-

O tazka B lahka

Obr. 2b Koeficienty miery narocnosti,
resp. nenarocnosti jednotlivych
disciplin pre skupinu responden-
tov z UMB BB

Hodnotenie zaujimavosti discipliny - BB

‘ O zaujimava B nezaujimava ‘

Obr. 3b Koeficienty miery zaujimavosti,
resp. nezaujimavosti jednotlivych
disciplin pre skupinu respondentov
z UMB BB
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Hodnotenie postoja k discipline - NR Hodnotenie postoja k discipline - BB

[Dobliibena @ neoblibens | |0 obltibené B neobliben |
Obr. 4a Koeficienty miery oblibenosti, Obr. 4b Koeficienty miery oblibenosti,
resp. neobl'ibenosti jednotlivych resp. neobl'ibenosti jednotlivych
disciplin pre skupinu respon- disciplin pre skupinu respon-
dentov z UKF NR dentov z UMB BB
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AKTIVNE A SEBAREGULACNE UCENIE CUDZICH JAZYKOV
ACTIV AND AUTONOM TEATCHING OF FOREING LANGUAGES

Stranovska Eva, Horvathova BoZena, Slovensko

Abstrakt

Prispevok koncipuje praktiky ateoretické vychodiskd sebaregulacného a aktivneho
socialneho ucenia v cudzojazyénom vzdelavani. Aspekty tohto ucenia aplikujeme v
lingvistickom interven¢nom programe, ktory facilituje ucitelov v pregradudlnej priprave
k stratégidm a metddam prace s detmi, Ziakmi, Studentmi 1 dospelymi. Pontka Siroké
spektrum roznorodych aktivit, technik zameranych na jednotlivé oblasti pri osvojovani si
cudzieho jazyka. V zavere prispevku publikujeme niektoré znich, taktiez Struktiru
intervencného lingvistického programu.

Abstract

The paper outlines the practices and theoretical essentials of self-regulatory and active social
learning in foreign language education. The aspects of this way of learning are applied in the
linguistic intervention programme that helps teachers in the pre- graduate training to use
strategies and methods of work with children, pupils, students and adults. It offers a wide
range of different activities and techniques aimed at the individual areas of the language
acquisition. We describe some of them, as well as the structure of the linguistic intervention
program.

Kruacové slova
Aktivne socidlne ucenie, autonomne (sebaregulacné) ucenie, lingvisticky intervencny
program, jazykova priprava, odborna, metodicka a socidlna kompetencia.

Key words
Active social learning, autonomous learning, linguistic intervention program, language
training, professional, methodical and social competence

Vytvara sa nam otazka aky vyznam, G&el spiia aktivne socidlne a sebaregulaéné ucenie
v cudzojazycnej vyucbe. K zodpovedaniu otdzky sa prepracujeme postupnym objasnenim na
seba nadvizujacich psycholingvistickych charakteristik a faktov.

Ucenim, vyuCovanim a osvojovanim cudzich jazykov sa v poslednom desatro¢i venuje
¢oraz viac odbornikov nielen lingvodidaktickych ale 1 psycholingvistickych vied.

Doteraz zname latentné ucenie pripisovalo vyznam pri osvojovani si cudzich jazykov, kedy
sa neuc¢ime iba slova, ale 1 vnttorné skryté pravidla, pomocou ktorych vytvarame nové slovné
kombinacie, nové vety. Informacia, ktora bola uskladnena v pamdti sa aktualizuje vtedy, ked’
Ju vyvola nova situacia.

V ramci latentné¢ho ucenia sa hovori i 0 percepcnom uceni, ktoré sa realizuje opakovanym
kontaktom s istymi podnetmi. Napriklad neschopnost’ rozliSovat’ medzi tvarami cudzej rasy.
Ked je ¢lovek prvy krat v Cine, vietci Cifania sa mu zdaju rovnaki. Po &astejsom styku s
nimi postupne zacne diferencovat’ medzi nimi.
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Pre T'udské ucenie je typické, ze Clovek sa dokéaze ucit’ aj od inych, ¢o sa oznacuje ako
socialne ucenie — uplatituje sa pri osvojovani istych typov a vzorov spravania, ¢o ma pri u¢eni
sa cudzieho jazyka a jeho kultary vyznamnu hodnotu. Jednotlivec si prirodzene osvojuje
jazyk prostrednictvom kultarnej dynamiky, zvplyvov socidlneho prostredia, z vplyvov
kultirného stretu a pod. Dostava sa do novych socidlnych situacii, nadobuda skusenosti
a poznatky. Takto nadobudnuté skusenosti plnia sebaregulacni isebaformujicu funkciu.
Jednotlivec sa uc¢i prostrednictvom socidlnych technik k lepSiemu porozumeniu s druhymi
lud'mi, rieS$it rdézne socidlne situdcie v cudzom jazyku, zvySovat frustrani toleranciu,
redukovat’ neistotu v neurcitych situaciach, zdokonal'ovat’ osobnostné i socidlne sposobilosti,
na Co sa v aplikovanej psycholdgii vyuzivaju principy aktivneho socidalneho ucenia.

Aktivne socialne ucenie

Linhart a Perlaki (in Bratska, 1992) vymedzili pojem aktivne socidlne ucenie (ASU),
povazuji ho za najvys$i druh ucenia, tvrdia, Ze sa vinom l'udia ucia bezprostredne
v praktickom zivote, ucia sa sposobilostiam socidlneho spravania (zamerne a vedome na seba
¢o najlepSie posobit’), poznavat nedostatky svojej Cinnosti, ¢innosti skupiny vzhl'adom na
ulohy, ktoré skupina plni. Podl'a autorov aktivneho socidlneho ucenia v aktivnom socidlnom
ueni vystupuje do popredia aktivne a vedomé vyuzivanie skusenosti z predchadzajice;j
¢innosti na riadenie vlastnej d’alSej ¢innosti.

V pojmoch oznaCujicich aktivne ucenie existuje v literatire pomerne mnoho
nejasnosti. Anglicka literatara prisne dodrziava rozliSenie dvoch pojmov spojenych so
vzdelavanim, ato pojem teaching — ucenie ulitelom v zmysle odovzdavania hotovych
poznatkov a pojem learning — uc€enie sa u¢enim, poznavanie cez pozndvanie, aktivnu pracu
uciaceho sa. V terminoldgii Leea (in Oravcova, 2000) je aktivne uCenie charakterizované ako:
e participativne, Ziak neprijima informacie pasivne, ale zacastiiuje sa iniciativne a tvorivo
ucebného procesu,

e kooperativne, deje sa v interakcii a spolupraci s inymi tcastnikmi ucebného procesu (je
interaktivne ),

o zdZitkové, zalozené na zazitku a skusenosti, charakterizované priamym kontaktom
s vecami, 'ud’'mi, prirodou, obsahuje uvedomovanie si vlastného prezivania a jeho reflexiu,

e kreativne, 7zaloZzené na divergentnom mysleni, vyZaduje spojenie racionalneho
a intuitivneho myslenia, tvorivé rieSenie problémov.

Rozvoj tedrie ASU podmienili nasledovné teoretické vychodiska : tedria ucenia, tedria
socialneho ucenia, teoria socialnych vztahov, socialneho styku, teoria riesenia konfliktov
v medziludskych vztahoch (skupinové riesenie problémov) (blizSie in Bratska, 1992).

V naSich podmienkach sa s metddou ASU zacalo intenzivnejSie pracovat od roku 1975.
Vyskum sa realizoval predovSetkym na nasledovnych pracoviskach: Psychologicky ustav
CSAV v Prahe, Slovenskd vysoka 8kola technicka v Bratislave, Katedra psycholégie
Filozofickej fakulty UJEP v Brne, Pedagogicka fakulta UK v Ceskych Budé&joviciach,
Vojenska vysoka Skola v Bratislave, Pedagogicka fakulta UJEP v Brne a d’alSie pracoviska.

V priprave ucenia i vyucovania cudzieho jazyka vnimame ucinnu skusenostnu teoriu
ucenia, ktoru vyvinul Kolb v roku 1970 (in Sarmany Schuller, 1992). Ucenie je podl’a neho
integrativny proces zaloZeny na skusenosti, vnimani, poznavani a spravani, ktory prebieha
tzv. cyklom ucenia, skladajicim sa zo Styroch faz. Efektivne u€enie vyzaduje dodrZanie sledu
krokov, ale samotny proces u¢enia mdze zacat’ v ktoromkol'vek z nich:
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Ucenie mdze zacinat' (a pre vicSinu l'udi je to najefektivnejSie) skusenostou "tu
ateraz" (v jazykovom vyucovani ide o sktsenost s cudzim jazykom pri rieSeni roznych
socidlnych situdcii, skisenost’ s cudzou kulturou a pod.), za skusenostou nasleduje zbieranie
udajov z pozorovania a reflexia skisenosti, v tretej faze prebieha analyza idajov a vytvara sa
abstraktna predstava toho, €o sa Clovek naucil zo sklsenosti. V zavere¢nej faze — faze
experimentovania, testovania novych poznatkov v praxi. Ked’ sa skon¢i jedno otoc¢enie cyklu,
zacina sa cely kruh tocit’ znova.

Ziaci, $tudenti su aktivni vo vsetkych krokoch, reflektuju skasenost, vyvodzuju
zavery, planuju praktické kroky vyuzitia. Ucitel’ zohrava rolu facilitatora celého procesu,
vstupujuc najviac v 3. a 4. kroku ufenia — poméha pri vyvodzovani zaverov, dopliuje
poznatky ziskané priamou skusenostou uz skor koncipovanymi teoretickymi poznatkami,
ktoré tvoria obsah uciva dan¢ho predmetu. Vedie ziakov, Studentov k spolo¢nej tvorbe obsahu
vyuc€ovania, ddva moznost’ spoluautorstva a vyrazne rozvija nasledovné stranky ich osobnosti:

® aktivizuje a rozvija kognitivne procesy (vnimanie, myslenie, predstavivost, pamaét’,
pozornost),

citové procesy (prezivanie seba, inych),

volové procesy (chcenie, usilie),

motivdciu pre ucenie sa (vzbudzuje a udrziava zaujem a aktivitu),

uspokojuje potreby Ziaka, Studenta najma potreby sekundarne,

vyrazne rozvija socialne aspekty osobnosti Ziaka - ziak sa nauci vyjadrovat’ sa,
argumentovat, primeranym spOsobom vyjadrovat’ vlastné pozitivne 1negativne emocie,
empatii vo¢i druhym, pracovat’ v time a tym 1 vSetky aspekty timovej prace (percipovat’ inych
I'udi, pocuavat ich, akceptovat’ ich ndzory, postoje, hodnoty, komunikovat, presadzovat sa,
podriad’ovat’ sa, a pod.)

e vytvaranim priestoru pre kazdého ziaka rozvija jeho individualitu i Specifické schopnosti
(podl'a Oravcova, 2000).

V procese aktivneho socidlneho ucenia zohrava doéleziti rolu sebaregulaéné resp.
autonomne ucenie. Ucitel’ vystupuje ako facilitator, napomaha nielen socidlnym procesom
odohravajicim sa vskupine, ale predovSetkym napomaha jednotlivcom k vytvoreniu

20



KLIS CUDZIE JAZYKY A KULTURY V SKOLE 7
//KATEDRA FOREIGN LANGUAGES AND CULTURES AT SCHOOL 7
LINGVODIDAKTIKY A
INTERKULTURNYCH NITRA 2010

STUDII

schopnosti ucenia sa, k samostatnosti, rozhodnosti, selekcii v u¢ebnom procese, aby bol uciaci
sa schopny efektivne sa ucit’.

Mnohé vyskumy, uz Piagetove v 70-tych rokoch (Kovalikova,1996, in
Oravcova,2000) potvrdili, Ze rozsah zapaméitaného uciva zavisi okrem iného i od spdosobu
jeho prezentacie, prace s jeho obsahom. Uz v roku 1995 odznievala na 6. Eurdpske;j
konferencii o uceni vyzva na potreby zvySovania kvality Stidia a edukacie, apel smeroval
k seba — regulaénému uceniu, efektivnemu Studiu resp. zamerat’ sa na rozvijanie
schopnosti ucit’ sa.

Autonémne ucenie
Sebaregulacné resp. autonomne ucenie mozno vysvetlit ako schopnost’ prevziat
zodpovednost’ za vlastny proces ucenia sa. Ak definujeme autonémiu v rdmci vychovno-
vzdelavacich podmienok ako vyuzitie kapacity Studentov zamerané na podporu ucenia sa
nezavislého od vyufujuceho, mozno autondémne ucenie sa chdpat ako ciel' vSetkych
Studentov, pretoze je zrejm¢, Ze ucitelia nebudli sprevadzat’ svojich Studentov pocas ich
celého zivota. Ako uvadza Kosova (2000), ziak v Skole by mal byt chapany ako osobnost,
ktora:
e je svojbytna, t. j. nie je objektom manipulécie,
e neustale sa rozvija,
e potrebuje, aby jej moZnosti boli stale aktualizované a podnecované,
e sa postupne oslobodi od vonkajSieho riadenia a prevezme svoj vedomostny rozvoj do
vlastnych ruk.

Kurzy, ktoré si zacielené na podporu sebareguldcie ucenia sa, zahffiaji prostriedky
prenosu zodpovednosti za vSetky aspekty ufebného procesu (stanovenie cielov, vyber
ucebnych stratégii a proces hodnotenia) z vyucujuiceho na Studenta. Pri tvorbe kurzu
zalozen¢ho na principoch autondémneho ucenia sa je preto dolezité najst’ sposoby, ktoré
podporuju prenos zodpovednosti za rozhodnutia z vyu€ujiiceho na Studenta.

Zakladnymi charakteristikami procesu rozvijania autondémie resp. sebaregulacie sa
zaoberali mnohi domaci 1 zahrani¢ni odbornici. Dickinsonové (1993, s. 330-31) identifikuje
pat’ charakteristik autondémneho Studenta, ktoré uzko suvisia s problematikou ucebnych
stratégii.

e rozumie tomu, Co sa uci a ma dostato¢né chapanie ucenia sa, aby mohol porozumiet’
ucelu pedagogického vyberu,
je schopny formulovat’ vlastné ucebné ciele,
je schopny vybrat’ a pouzit vhodné ucebné stratégie,
je schopny monitorovat’ pouzivanie svojich u¢ebnych stratégii,
je schopny sebahodnotenia a monitorovania svojho procesu ucenia sa.

Smith (2002) uvadza tieto faktory, ktoré prispievaji k vytvoreniu pozitivnych podmienok
na rozvoj autonomie:
e moznosti zadefinovat’ si vlastné ciele u€enia,
moznosti vyberu u€ebnych stratégii,
vlastna kontrola nad uc¢enim,
vlastna zodpovednost’ za ucenie,
moznost’ ucit’ sa nezavisle na ucitel'ovi,
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e moznost’ vlastného otestovania.

Z uvedeného prehladu vyplyva, ak sa maji Studenti podielat na rozvijani tychto
vlastnosti, musia mat’ na to vytvorené podmienky. Ak s situovani do prostredia Skoly, je
potrebné, aby impulz vziSiel od uditel'a alebo ingtiticie. Studenti budii potom vnimat’ svoj
vlastny rozvoj ako prirodzenu sucast’ vzdelavacieho procesu. Na tomto mieste je nutné uviest’,
ze autonOmia Studenta je proces a nie vysledok procesu. Za vhodny spdsob, ktory do velkej
miery koreSponduje s vysSie uvedenymi poziadavkami a charakteristikami, ato nielen
v oblasti vzdelavania, ale 1 vychovy. V tejto suvislosti by sme chceli zdoraznit’ dolezitost’
pojmu vzdelavaci proces - jeho planovanie, vyuzivanie foriem, metdd, stratégii a didaktickych
prostriedkov na dosiahnutie vzdeldvacich cielov. Doélezity je taktiez fakt, Ze hlavna
zodpovednost’ za priebeh a vysledky vzdelavania spociva na uciacich sa, ktori su oddeleni od
pedagogov (lektorov, inStruktorov, konzultantov). Ucitel, ktory umozni samotnému
Studentovi ziskat’ poznatky, vytvori mu podmienky na to, aby sdm zdokonal'oval svoj vlastny
ucebny proces. Takto osvojené poznatky a skusenosti budu pre Studenta nielen uzito¢nejsie,
pretoze ich bude mdct’ transformovat’ do inych ucebnych procesov, ale bude si ich aj dlhSie
pamatat’. SU totiz podlozené vlastnou skusenost'ou a vlastnym zaujmom.

Cudzojazycna priprava

Ziskavanie jazykovych poznatkov a zruc¢nosti je neodmyslitelnou sucastou pripravy
nielen na uditel'skGi profesiu, ale ina iné odborné zamerania. Student by mal disponovat’
mnohymi vedomostami, zru¢nostami a u¢ebnymi stratégiami, ak ma dosiahnut’ schopnost’
aktivne pouzivat' cudzi jazyk. Ide o prienik odbornych, metodickych a socidalnych
kompetencii.

Primarnym cielom vyucby cudzieho jazyka je pouzivanie jazyka v praxi. Cesta, ktorou sa
tento ciel’ da dosiahnut’, vedie cez témy a tematické okruhy dané profesijnym zameranim
Studijného odboru (odborna kompetencia).

Metodicka kompetencia zahfiia uCebné a pracovné stratégie, ktoré by mali umoznovat’
viackanalové ucenie. Tym sa vytvaraju priaznivé podmienky pre vSetky typy Studentov, pre
ich samostatnil pracu a motivaciu.

Pod socialnou kompetenciou v cudzojazycnej vyucbe rozumieme schopnost’ interkultirne;j
komunikécie resp. efektivna komunikécia v rdznych socidlnych vztahoch a situdcidch,
schopnost’ vytvarat a udrziavat vztahy, konStruktivne rieSenie konfliktov, socidlne
poznavanie - adekvétna identifikdcia pravidiel platnych v danom segmente socialneho
prostredia, reSpektovanie individualnych odliSnosti a rozdielov a pod. V u¢ebnom procese to
znamena viacdimenzionalnu konfrontaciu s redliami. Vysledkom je vytvéaranie pozitivnych
pristupov k cudzincom, odburavanie predsudkov a kli§é, ale aj schopnost’ zaujimat’ kritické
postoje k negativnym javom v krajine, ktorej jazyk sa edukant u¢i. To vSetko v kone¢nom
dosledku vplyva na zodpovednost vo vystupovani v medzinarodnom kontexte. Socidlne
kompetentné vystupovanie otvara aj nové moznosti sebarealizicie s lepSimi Sancami na
pracovnom trhu. Malo by viest k zodpovednému profesijnému vystupovaniu a ku
kooperativnemu spravaniu.
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V porovnani s jazykovou vyucbou na zékladnej, strednej Skole, ktora sa zameriava na
zvladnutie vSeobecného jazyka (zdkladna lexika, znalost' najddlezitejSich gramatickych
Struktur, isty stupent poznania redlii cudzich krajin), vyucba cudzieho jazyka v ramci
vysokoskolského stadia by mala vyustit’ do schopnosti odbornej, obsahovo diferencovanej
komunikécie. Zarovent by mali metody, osvojené Studentmi vo vyucovacom procese, otvarat’
cestu k ich celoZivotnému jazykovému vzdeldvaniu. Takto by sa dala charakterizovat
jazykova priprava v Sirsom zmysle slova. V uzsom zmysle slova chapeme pod pojmom
jazykova priprava d’al§i rozvoj Styroch zdkladnych jazykovych zrucnosti (¢itanie, pocuvanie,
pisanie a hovorenie), ale s orientaciou na Specifika odboru, ktory je predmetom Studia. Podiel
odbornych tém a textov by mal narastat’ imerne s nadobudnutymi jazykovymi schopnostami
Studentov a urcitym stupniom odborného poznania. To mozno dosiahnut’ takymi autentickymi
odbornymi textami, ktoré odrazaju aktudlny stav odborného poznania a budi prinosom z
hl'adiska vyucby cudzieho jazyka a aj profesijnej orientécie.

Intervencny lingvisticky program

Ak chceme dosiahnut’ ¢o najkvalitnej$iu cudzojazycnu pripravu, je potrebné najprv
dostato¢ne pripravit budicich ucitelov. Z toho hladiska navrhujeme intervenény
lingvisticky program pre budtcich uéitel’ov, ktory sa zameriava nielen podporou jazykovej
kompetencie, ale i na podporu emociondlnej a socidlnej stranky osobnosti. Tento program je
zalozeny resp. prebieha v nom aktivne socialne ucenie a sebaregula¢né autonémne ucenie.

Sthlasime s Popelkovou (in Stranovska, 2009), ktora povazuje aplikaciu jednotlivych
aktivit intervenéného programu u deti, mlddeZe a mladych dospelych za jednu z moznosti,
ako pomoct’ orientovat’ sa v medziludskych vztahoch.

Intervenéné programy sa zameriavaju na intervenciu resp. modifikdciu v istej
problémovej oblasti napr. intervencny program zamerany na podporu jazykovej kompetencie,
na podporu interkulturnej vychovy, intervencny program podporujuci prosocidlnost zZiakov,
medziludské vztahy v Skolskej triede a pod.

Podl'a GajdoSovej (1998) intervencia znamena uskuto¢nenie zmeny v prebiechajicom
vztahu medzi dospelym a dietatom s cielom zlepsit’ ho.
Intervencia moZze byt zamerand na modifikovanie sposobu, akym sa jednotlivec sprava alebo
ako sa uci, na zmenu sebapercepcie a sebaporozumenia, na modifikovanie prostredia alebo
systému, v ktorom diet’a funguje (Skola, trieda, rodina dietat’a).

Edukacné programy nezodpovedaju rigidne teoretickym modelom intervencii,
vyuzivaju pragmatickejsi pristup, zalozeny na eklektickej kombinacii intervencnych stratégii
vychddzajucich z teoretickych modelov (psychoeduka¢nych, kognitivno — behavioralnych,
neuropsychologickych, psychodynamickych, ekologickych, humanistickych, behaviordlnych
a inych). Neapeluje sa len na kognitivhu stranku jednotlivca, na vykon, ale do popredia
vystupuje emocialna, socidlna stranka osobnosti, podpora k samostatnosti a tvorivosti
jednotliveca, aby porozumel sadm sebe, druhym TPudom, efektivne snimi komunikoval,
kooperoval a zvladal zdtazové situacie v skupine.

Gaborova (1999) poklada za vel'mi potrebné osobné zazitie u€innosti aktivit na rozvoj
osobnosti jednotlivca, alebo na rieSenie problémov, ¢o je nutnou podmienkou ich d’alSieho
pouzivania.

Lingvisticky sa nazyva z hl'adiska edukacie cudzieho jazyka a interkultirnej vychovy.
Pracuje aktivhym socidlnym ufenim a autondmnym resp. sebaregulacnym ucenim. Jeho
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podstata spociva v pdsobeni aktivit na ti€astnika, v jeho vhl'ade do situacii a v nacviku nového
spravania, prezivania, hodnotenia a citenia.

Struktiira intervenéného lingvistického programu kazdého stretnutia (vSeobecne)
I. UVOD - 1. Uvedenie, privitanie
2. vyjadrenie pocitov, zazitky
3. rozohrievacia technika

. HLAVNA TECHNIKA (lingvisticka technika)- 1. indtrukcia
e realizacia
e analyza
e zhrnutie
. ZAVER - 1. Relaxa¢nd technika
2. spétna vézba + pocity skupiny

Lingyvisticky intervencny program, UKF Nitra, Ulitel’stvo akademickych predmetov —
AJ, februar — maj 2010 -popis
e Informacné stretnutie - oboznamenie Studentov s aktivnym socidlnym ucenim,
autondmnym ucenim, intervencnym lingvistickym programom — teoretické vychodiska
, praktické priklady, organizacia (4hodiny za sebou, pomdcky, slovniky, literatura,
hodnotenie), testovanie resp. prvé (uvodné) meranie, oakavania a obavy z programu
e sebapoznanie I
A) tivod - privitanie, rozohrievacia technika - vymena miest, ret'az mien
B) Hlavna Cast’ - a) hlavna technika — erb mdjho ja + prezentacia na chrbte, postoje inych
b) jazykova téma — 1b, 2a — Sperky (slovna zasoba, komunikacia), diskusia — extravagancia a
Sperky
C) ukoncenie — relaxacia + spétna vazba
e sebapoznanie Il
A) tivod - privitanie, pocity, rozohrievacia technika — autobus, ret’az pribehov
B) Hlavna cCast’ - a) technika — kolace — radost’, smutok, energia + prezentdcia v mensich

podskupinach
b) jazykova téma — 9-12a when we were ten, 1¢ + hra Ked’ som mal 7 rokov
najzaujimavejsia hra ..., ... 10 rokov -hrdina, ....14 rokov-hudba, suc¢asnost’ - zal'uba

C) ukoncenie — relaxacia + spétna vazba

e sebapoznanie I, socidlne pozndvanie

A) privitanie, rozohrievacka — a) ktor¢ slova viem na B, A, E

B) Hlavna Cast’ - a) hodnoty — praca s celou skupinou — zhotovenie plagatu, pisanie r6znych
hodndét — priméarne i1 sekundarne (praca so slovnikom), kazdy si vyberie 5
najpreferovanejSich hodnot pre seba a potom 5 najpreferovanejSich hodnét celej skupiny
b) jazykova téma — la, 9a

C) ukoncenie - relaxacia + spétna vdzba

e sebapoznanie 1V, socidlne pozndvanie

A) privitanie, pocity, rozohrievacka — Kto si ty? (Svejk, Fico, Arabela)

B) Hlavna Cast’ - a) téma manzelstvo — modelovanie stdc, prezentacia americkej lektorky,
diskusia interkultirnych Specifik, diskusia — extravagantné manzelstva, laska, hodnota
manzelstva, slovnd zasoba, ustalené slovné spojenia,
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b) cvi€enia - 2 wishes and regrets, 10 b why would a person do this
c¢) Roleplays — manzelsky par a poradca
C) ukoncenie — relaxacia prip. Kto by bol, keby bol (kniha, rastlina, zviera, hud. néstroj) +
spatna vdzba
¢ komunikacia I
A) rozohrievacka — Ddvera
B) Hlavna technika- a) diskusia — téma randenie, otazky na telo na papierikoch, hortca
diskusia, préca so slovnou zasobou,
b) vysvetlit’ pri¢inu o sa stalo — praca v skupinach, 19b Unsolved mystries,
¢) presun informacii - Klebety (¢itanie textu + zopakovanie, opis obrazka)
C) ukoncenie — relaxacia, Hra na slovicka — €. 6, 10a + spétna védzba
e komunikacia II
A) rozohrievacka — meno, mesto, zviera, vec
B) Hlavna Cast’ - a) prednaska Stratégie vo vyu€ovani cudzich jazykov x aktivity
b) téma vol'ny Cas, zabava — interkulturalne porovnanie — americké lektorka, slovenski
Studenti, Studentka Erazmus (Turecko) — diskusia, fotodokumentacia
c) €. 15 — A true crime story, cvienia
C) ukoncenie — spitna vidzba — relaxacia
e komunikacia III
A) rozohrievacka — hra so slovami €. 12 — 13a What is it, Taboo
B) Hlavna Cast’ — a) pokracovanie Taboo, ¢. 5 — 10c What is your verdict? €. 16 — It is a heat
wave — roleplays
b) prezentacia témy umenie, predstavenie roznych vytvarnych technik, navrhy ako si
pripravit’ prezentaciu a prezentovat’
C) ukoncenie - relaxacia + spitna vizba
e komunikacia (verbalna) + sebapoznanie + socidlna percepcia
Prezentécia Studentov
e komunikacia (verbalna) + sebapoznanie + socidlna percepcia
Prezentécia Studentov
e kooperacia
A) rozohrievacka- hra so slovami — 9B character search
B) Hlavna Cast’ —a) Origine, b) ¢. 17 nedokoncené vety + presenting an argument
portrét suseda — mal'ba + diskusia, c) ¢. 13 — idiomy, metafory 3a, 13c, €. 11 — facts and
myths 19a, d) self-awereness — pripadne €. 8 predpoved’ buducnosti
C) ukoncenie — hra s klI'ai¢ikom
e Kooperacia
Priprava a vedenie hodin Studentmi po trojiciach dve hodiny (6 Studentov za 4 hodiny)
e Kooperacia
Priprava a vedenie hodin Studentmi po trojiciach dve hodiny (6 Studentov za 4 hodiny)
e Kooperacia
Priprava a vedenie hodin Studentmi po trojiciach dve hodiny (6 Studentov za 4 hodiny)
e Zaverecné stretnutie, vyhodnotenie semestra, ustny individualny rozhovor s kazdym
Studentom o jeho progrese, testovanie resp. druhé meranie.
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PRIKLADY INTERAKCNYCH HIER

Vsetky hry, cvicenia prebiehaju v cudzom jazyku.
1.Analogie

Ciele: rozsirit' priestor pre vzadjomné poznavanie, aktivovanie pasivnej slovnej zasoby,
prehlbenie slovnej zasoby, reakcia v cudzom jazyku

Vek: bez obmedzenia
Cas: cca 40 min.

Priebeh: Jeden alebo dvaja dobrovolnici idu za dvere a skupina sa zatial’ dohodne na zaklade
dobrovol'nosti alebo nejakého kritéria, koho sa budi podobnosti dotykat. Dvaja alebo jeden
hadajaci kladu po navrate do miestnosti otazky typu: keby ta osoba bola farbou, aka by to
bola farba, keby ta osoba bola napojom, predmetom v tejto miestnosti, zvieratom, atd’. Ako
analogie nepouzivame zivé osoby. Prvoradym cielom hry nie je uhddnut, koho sa analogie
tykali, ale ziskat’ spdtné vizby od ostatnych.

Diskusia: hadany spoluhra¢ ma moznost’ spytat’ sa v zavere na podobnost’, ktorej nerozumie
alebo mu nie je celkom jasna.

2.Kolaée

Ciele: Sebaprezenticia, vzajomné spozndvanie sa a porovnavanie, zru¢nost komunikacie,
poctvania, praca so slovnou zasobou, praca so skladbou vety

Vek: od 14 rokov
Cas: cca 60 min.

Priebeh: Kola¢ radosti, smutku a energie. Kazdy ¢len skupiny nakresli na papier 3kruznice,
ktoré predstavuji skuto¢nosti, ktoré mu spdsobuji radost’, smitok a energiu, ktorth ma k
dispozicii. Ulohou je rozdelit’ plochu kruhu do rézne velkych dielov (kusov kolaga), priom
velkost' diela zndzornuje mnozZstvo energie, ktort jedinec vynaklada na urcit Cinnost,
v koléci radosti vpisuje do rozdelenych dielov (kusov kolaca), ¢o mu sposobuje radost’ a do
kolac¢a smutku, o mu sposobuje smutok.

Diskusia: Skupina sa rozdeli do trojic a ¢lenovia skupiniek sa navzajom zoznamia so svojimi
znazorneniami. Kazdy z trojice prezentuje svoj kold¢ pred ostatnymi. Dal§ie informacie
vyjadrované rovnakym sposobom, teda prostrednictvom kolaov, sa mozu tykat starosti,
radosti, penazi, lasky, ¢asu a podobne, podla urcenia veducim skupiny alebo ucastnikmi
podla ich zaujmu. Kazda téma sa prezentuje v inej trojici.

V zaverecnej diskusii skupina sedi opat’ v kruhu a kazdy sa méze vyjadrit’, Co z jeho pohl'adu
nov¢ alebo zaujimavé sa dozvedel, prip. ako sa sam citil.

3.Sebareflexia

Nasledovné cvicenie zaCneme citatom od Galsworthyho: “Najviac nas tesi pravda, ktoru sme
objavili sami“ V tomto cviCeni mate moznost vytvorit’ si vlastné Studijné programové
vyhlasenie a Studijné desatoro, ktoré¢ ndm pomdzu dosahovat’ Studijné ciele. Vypliite tento
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priestor tak, aby ste sa k pozndmkam radi vracali a aby ste v nich nachadzali inSpirdciu nielen
o tyzden, mesiac, ale i o rok, o pat’ ¢i desat’ rokov.

NajuZitocnejsie myslienky:

Moje jazykové/Studijné programové vyhlasenie:
Moje Studijné desatoro:

Dalsie skiisenosti a postrehy:

Dalsie ukazky interakénych a lingvistickych aktivit mozno najst’ v publikacii Mosty, prieniky
a perspektivy efektivneho ucenia II (Stranovska, 2009).
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CLIL DO SKOL
CLIL INTO SCHOOLS

Kazelleova Jitka, Viiiovd Tamara, Ceskd republika

Abstrakt

Ptispévek se vénuje problematice CLILu v obecnéj$im pojeti a konkrétné v projektu Tvorba
metodickych materidli a postupli pro zavadéni vyuky angliCtiny formou CLIL do
vyu€ovacich predméta 2. stupné ZS a nizsiho stupné viceletych gymnéazii.

Abstract
The paper deals with the the topic of CLIL in a more general way and is focused on a specific
project entitled CLIL into Schools.

Kruacové slova
Clil, zakladni Skoly, niz8i rocniky gymnazia

Key words
Clil, elementary schools, lower grades of gymnasia

Ptestoze CLIL, zkratka pro Content and Language Integrated Learning, tedy obsahové
a jazykové integrované udeni, patii v sou¢asné dobé k trendiim evropského $kolstvi, v Ceské
republice neni tato forma vyuky zatim plné vyuZivand, prestoZe je jiZz nékolik let soucasti
ceské jazykové politiky na zdklad¢ ptijatého dokumentu Evropské unie pod nazvem Podpora
jazykového vzdeélavani a lingvistické rozmanitosti: Akcni plan 2004 - 2006. Hlavnim
problémem je totiz nedostatena cizojazycna piiprava uciteli nejazykovych predméta, kterym
vesmés chybi jazykové vybaveni k tomu, aby mohli s zdky bézné a s jistotou v cizim jazyce
komunikovat. Problém zalind uz na univerzitach, protoze katedry jazyki a odbornych
predméti spolu vétSinou dostatecné nespolupracuji. Na rozdil od jinych fakult, kde se vyuka
ciziho jazyka Casto orientuje predevsim na ziskani specializované slovni zasoby jednotlivych
obort, studujici pedagogickych fakult sice také prochazeji cizojazyCnou piipravou, kterd je
vSak malokdy zamétfend na slovni zasobu téch pfedméti, jez budou v budoucnosti vyucovat.
Jde to prakticky disledek toho, ze ve studijnich skupindch se schéazeji studenti riiznych
odbornych predmétii a rizni se 1 jejich stfedoSkolska urovein cizojazyénych znalosti. Béhem
dvou semestrii vyuky pak nestihnou vic, nezZ dosdhnout urovné¢ obecné anglictiny B1/B2
podle evropského referen¢niho ramce.

Vyuka metodou CLIL byva nékdy chybné interpretovana
= bud’ jako vyuka odborného, tedy nejazykového predmétu vedend v cizim jazyce,

= nebo naopak jako vyuka jazyka v uzké ndvaznosti na mezipfedmétové vztahy,
tedy vyuka ciziho jazyka vychazejici z témat odbornych predméti.

V prvnim piipad¢€ jde o bilingvni, neboli cizojazyénou vyuku nejazykového predmétu,
pti které je nezbytnym ptredpokladem dostatecna uroven cizojazyénych znalosti zaka. Cilem
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této formy vyuky neni osvojit si nové znalosti ciziho jazyka (s nimi se uz u zaki pocitd), ale
predevsim ziskat znalosti z nejazykovych ptedmétl prostiednictvim ciziho jazyka. V druhém
piipad€ jde o mezipfedmétové vztahy, kdy ucitel znalosti zakli z nejazykového predmétu
vyuziva pro vyuku slovni zdsoby a gramatiky ciziho jazyka. V tomto piipad¢ zase neni
hlavnim cilem vyuky ziskat nové znalosti v nejazykovém predmétu.

Na rozdil od bilingvniho nebo meziptedmétové orientovaného jazykového vyucovani,
nabizi metoda CLIL simultanni vyuku odborného pfedmétu a ciziho jazyka. Zaci se ve
stejnou dobu uc¢i novy obsah icizi jazyk vredlnych situacich bézné ttidy, dochazi tak
k propojeni jazykové vyuky a vyucovaného piedmétu, coz ve svém disledku vede k nenésilné
formé osvojovani si ciziho jazyka.

Jednim z dGvodl pro nedostate¢né vyuzivani metody CLIL je skuteCnost, ze vedeni
Skoly 1 sami ucitelé Casto nevédi, jak postupovat, a maji piedstavu, ze k zavedeni této formy
vyuky je nutné, aby plynné cizim jazykem hovofili. Samoziejmé by to byla optimalni situace,
ale realita naSich Skol je diametraln€ odliSna. Stejné tak miiZze byt obtizné v praxi zajistit dalsi
optimalni variantu, ato, Ze by jeden pfedmét vyucovali dva ucitelé, jeden s aprobaci ciziho
jazyka, druhy s aprobaci vybraného nejazykového predmétu, kteii by se mohli stiidat béhem
jedné vyucovaci hodiny nebo po jednotlivych hodinach.

Ptesvédceni o vyhodach metody CLIL, védomi, ze pro jeji ispéSné zavadéni je nutné
vytvorit fungujici sit’ Skol a ucitelli, kteti by se o spole¢né vytvoiené ucebni materialy mezi
sebou d¢lili, hodnotili je, pfipadné dopliiovali, a skutecnost, ze praktickych metodickych
piiru¢ek na téma CLIL je stale jeSt¢ nedostatek, nas vedly k tomu, Ze jsme se rozhodli
piipravit pro ucitele metodické materidly pro jednotlivé predméty. Pocitali jsme s tim, Ze
pokud se ucitelé sami budou na této Cinnosti podilet, ziskaji b&hem realizace projektu
nendsilnym zplisobem pifedstavu, co CLIL obnasi, pfestanou se této metody obavat a zjisti, ze

v w7

V roce 2009 jsme ziskali finan¢ni prostfedky z Evropskych fondl pro feSeni projektu
CZ.1.07/1.1.00/08.0005 s plnym nazvem Tvorba metodickych materialti a postupii pro
zavadeéni vyuky anglictiny formou CLIL do vyucovacich predmétii 2. stupné ZS a nizSiho
stupné viceletych gymndzii. Je velmi riskantni a mohlo by byt ve svém vysledku
kontraproduktivni vnucovat metodu CLIL ucitelim direktivné. Proto nasi cilovou skupinou
jsou ucitelé, ktefi o zavadéni prvkl anglictiny do svych vyu€ovacich pfedmétii sami projevili
zajem prosttednictvim svych Skol. Projekt je zalozen na spolupraci odbornikii z Katedry
anglického jazyka a literatury MU a sedmi partnert: ZS Slavkov u Brna Komenského a ZS
Malinovského, ZS Bfezova, gymnazium Cheb, gymnazium Brno Kienova, gymnazium
Integra Brno, gymnazium P. Kiizkovského Brno s uméleckou profilaci. Ukolem partnert je
garantovat situaci na svych Skolach, motivovat sbérace ke sbéru vhodné slovni zasoby podle
pfedméti. V dal$i etapé budou partnefi a garanti za pilotni Skoly poskytovat podporu
testovani a evaluaci vytvofenych materiali na svych Skolach, budou provadét konzultaéni a
poradenskou ¢innost, zajisti sdileni materiali v ramci sité v prosttedi Moodle. Budou
doporucovat a rozsifovat zvySovani cizojazyénych kompetenci svych spolupracovnikli a zakt
formou CLIL, poskytnou pomoc pii multiplikaénim efektu a pti zajiStovani publicity.
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Projekt ma ti1 faze. V soucCasné dob& se nachdzime v prvni etapé, kterd potrva do
listopadu 2010, béhem niz probiha ve spolupraci s partnerskymi Skolami sbér vhodné slovni
zasoby v dohodnutych predmétech a rocnicich. Tato slovni zasoba je pribézné prekladana do
anglického jazyka a namlouvana rodilymi mluv¢imi. Sbér a veskerd komunikace mezi nekdy
1 velmi vzdalenymi tcastniky projektu probihéd v prostfedi LMS Moodle.

V dalsi fazi tym pedagogi Masarykovy univerzity zpracuje ziskanou slovni zadsobu do
odpovidajiciho formatu a opatfi ji metodickymi doporuc¢enimi. Role sbéract vSak samotnym
sbérem dat nekonci, nebot’ v druhé fazi vytvorené materialy budou na svych skolach pilotné
ovérovat, hodnotit je a pfipravovat do finalni podoby. Cilem této faze je zpctna vazba od
sbéru dat po jejich zavedeni do hodin. Garant za kazdou Skolu a povéfeni pracovnici
z tesitelského tymu budou pod vedenim pedagogli z MU hospitovat v pilotovanych hodinach.
Po celou dobu druhé etapy projektu bude pribézné dochazet k uprav€ materidlti, jejich
vyhodnocovani a doplilovani metodickych doporuceni. ZkuSenosti z projektu, ukdzky
vzorovych hodin véetné metodiky zavadéni CLILu do vyuky budou v posledni fazi projektu
diseminovany na dalsi Skoly, které projevi zajem.

V projektu madme naplanovanou celou fadu vystupti. Jednak to bude 25 metodickych
sesittl pro jednotlivé predméty na II. stupni ZS a na niz§im stupni gymnazii (2x12 + jeden
uréeny pro praci se zaky se specidlnimi problémy). Metodickd doporuceni budou zpracovana
v textovém formatu, ozvucend slovni zasoba bude v elektronické podobé na DVD vcetné
ukazkovych hodin z pilotnich Skol. DalSim vystupem bude metodicky kurz ke kazdému
pokrytému pfedmétu v e-learningové formé v prosttedi LMS Moodle. Jednotlivé kurzy budou
tutorovat odborni garanti z fad vyucujicich MU. Po vytvoieni kurzi, pilotdzi a evaluaci budou
tyto kurzy v netutorované formé¢ a veskeré v projektu vzniklé materidly prevedeny do digitalni
knihovny portdlu Eldim.cz na adrese http://eldum.phil.muni.cz/, kde budou zptistupnény
pedagogické vetejnosti v celé republice. Informace o vystupech z projektu budou zaslany na
viechny odbory $kolstvi v CR, na centra zybyvajici se vzdélavanim pedagogi, budou
umistény na webovskych strankach fakulty a zaslany elektronicky na vSechny Skoly na
Moravé€ a na spadové Skoly v dalSich regionech. Timto zpisobem se muize sit’ kol vyuzivajici
Jiz hotové materialy rozrist o dal$i zajemce. Mezi pldnované vystupy jsou zafazeny také
konference a workshopy s ukdzkami vzorovych hodin a metod prace s vyukovymi materialy.
Zavérecna konference, na kterou budou pozvani odbornici na problematiku CLIL, probéhne
v zavéru II. etapy. Budou zde také prezentovany zkuSenosti a zavéry zapojenych parterskych
a pilotnich 8kol. V posledni diseminacni fazi projektu pocitdme s realizaci nejméné 3
jednodennich metodickych semindii, které by informovaly ulitele vSech predmétii o
moznostech zavadéni prvkad anglictiny formou CLIL do vyufovacich pfedméta.
Prostfednictvim téchto seminafti se budou §ifit mezi dal$i zdjemce metodické materialy
s DVD a informace o moznostech vyuzivani digitalni knihovny. Takto se informace o CLILu
mohou v praktické formé dostat na fadu $kol v CR.

Do rlznych ¢innosti je v projektu zapojeno asi 180 osob. Predev§im jde o skupinu
tzv.sbéracu dat, oveétovatell (faze I) - 60 ucitelt ze 3 kraji a 8 garantli a ovétovatela (faze 1)
-130 uciteli vcetn€é sbéracl-oveéfovatell, pilotnich garanti za Skoly a sjejich Ziky
v celkovém poctu 2200. Pro diseminaci pak pocitdme s dalSimi uciteli (cca 90), kteti se
zUCastni seminari, kde se seznami s metodou CLIL a budou jim ptedvedeny ukazkové hodiny
s metodickymi pokyny, jak vystupni materidly na svych Skolach vyuzivat. VSichni proskoleni
ucitelé obdrzi akreditované certifikaty. Pfedpokladany pocet Zakl, na kterych bude pilotni
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oveéfovani provadéno, je 2 200. Pro evaluaci zdkovskych znalosti bude vytvofen evaluacni
nastroj ve forme pretestu a posttestu.

Ptestoze jsme prakticky teprve na zacatku projektu a zbyva nam ujit jesté velky kus

cesty, uz ted’ nas potésilo shrnuti jednoho z ucastnikti, ktery nam napsal: ,,NaSe zkuSenost je
takova, ze praveé ... priprava jednotlivych vyrazi, vét a [jejich] evaluace ..., nuti moje
kolegyné velmi peclivé promyslet ucivo, jeho tcelnost, efektivitu aj. a pro mé to znamena, ze
kolegyné na sobé musi stile pracovat = coz vede k jejich profesnimu ristu, a to ja velmi
vitdm. A pfinos pro Z&ky - ten je velmi velmi jasny...
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MULTICULTURALISM IN THE SELECTED GRAPHIC NARRATIVES
FOR CHILDREN AND YOUNG ADULTS

Kissova Maria, Slovakia

Abstract

There has been arapid growth in the popularity and production of graphic narratives in
English. The paper focuses on recent trends in the works written primarily for children and
young adults and deals specifically with the graphic narratives which present the variety of
multicultural themes and issues. As multicultural literature includes not only racial, ethnic and
religious difference, we also discuss books depicting other forms of marginalization, such as
sexual and political. We introduce books which have gained wider attention and appeal and
we definitely do not propose the suggested account as a complete list of significant graphic
narratives in recent years.

Key words
Graphic novel, children’s literature, young adult literature, multiculturalism, culture

Over time since Maus brought the Pulitzer Prize for Art Spiegelman and caused
worries to the booksellers which section is appropriate for an ambiguous item, graphic novels
have evolved into a fascinating — and very popular — phenomenon. There has been a recent
rapid growth in the production of graphic narratives in English and publishing companies
offer many appealing books. Naturally, the stories and themes differ — and though the fantasy
novels still prove to be extremely successful — and it is often those which first cross the mind
when graphic novels are discussed, multicultural graphic narratives play a key role in the
contemporary production of the books in this format. Graphic narratives thus present rich
variety of issues and as multicultural literature covers not only racial, ethnic and religious
difference, we also discuss books depicting other forms of marginalization, such as sexual and
political in the following paper. We need to add that we also include books which were not
published originally in English but gained a major popularity in the English speaking
countries through the translation (which is the case of Satrapi’s Persepolis or Jean-Philippe
Stassen’s Deogratias: A Tale of Rwanda (2006).

A graphic novel is often quite wrongly referred to as a specific genre; while it is the
form which distinguishes it from other narratives. The graphic narrative as an umbrella term
covers multiple genres including fantasy, memoir, gay stories, adventure stories, spy stories
and so on. Generally speaking, the terminology in the field is still quite vague and graphic
narratives often appear under other labels. For example, Persepolis by Marjane Satrapi is
referred to as “graphic memoir, graphic biography, graphic book, comic book, picture
novella, etc.“ (see Malek, 2006, p. 354). Some authors even suggest that the term graphic
narrative is more appropriate than the graphic novel, since the novel suggests a longer text,
while the graphic narrative may include wider spectrum of works. In our case, we use both
terms, as all works discussed belong to both categories. Until very recently, graphic novels
had very ambiguous position in the general contexts of texts. One surely recalls already
mentioned problems caused by Spiegelman’s Maus which still in 1992 represented a medium
almost impossible to categorize. Thus Thomas Doherty explains: “The obvious rubric
(Biography) seemed ill-suited for a comic book in an age when ever-larger tomes and ever-
denser scholarship define that enterprise. Editorial cartooning didn't quite fit either, for
Maus illustrated not the news of the day but events of the past. The classification problem had
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earlier bedeviled the New York Times Book Review, where the work had criss-crossed the
Fiction and Non-Fiction Best Seller Lists.” (1996, p. 69) Confusing reactions came from the
publishers” side in the late 1990s when Judd Winick offered his graphic novel Pedro and Me:
Friendship, Loss and What I Learnt (2000) to several companies to meet only lukewarm and
hesitating responses. Winick explains: “Every-body loved it, but nobody wanted to publish it.
They didn 't want to touch a graphic novel. Jill kept plugging along and at one point I thought
of self-publishing it. But after 30 publishers rejected it, we found Marc Aronson.” (quoted in
Maughan, 2000, p. 37)

While traditionally on the margin of the scholarly interests, graphic narratives have
started to gain in the significance of the publication as well as in the scholarly research.
Several contemporary books reflect the interpretation and reception of the graphic novel
format, including Paul Gravett's Graphic Novels: Stories to Change Your Life published in
2005. In the book Gravett — for a long time associated with the British alt-comics movement -
analyses 30 key graphic novels and suggests more titles for a further reading. Among other
influential works on graphic novels one must mention at least the already classic Scott
McCloud’s Understanding Comics (1993) and the 2007 This Book Contains Graphic
Language: Comics as Literature by Rocco Versaci. Due to their visual and verbal complexity,
graphic novels acquire specific approach, definitely an interdisciplinary one. In order to
discuss the issue adequately, the knowledge of other fields (including art history, media and
the theory of communication) is essential. Particularly this may bring certain
misinterpretations when approaching the graphic novels and we think that their supposed
straightforwardness can easily turn into a double-edged sword causing undesirably shallow
analyses. As Hatfield observes: “Despite their reputed simplicity, then, comics present
daunting complexities on many levels—aesthetic, semiotic, historical, cultural, disciplinary,
institutional—and so are potentially as challenging to scholars as any cultural form.* (2008,
p- 130) As he further notes: “Positing comics as literature (...) represents a challenge to the
structuring assumptions of literary studies itself.”” (ibid., p. 131)

It is important to emphasize that the implied readership of graphic novels has a
broader span as the books are very popular with adult readers as well as with the teenagers
and children and thus belong in the cross-over area par excellence. As Rachel Cooke points
out, graphic novels are not the adolescent form anymore and the quality of today’s books
makes it a respectable (the biggest publisher in the UK is Cape) and popular form among
literary celebrities including Zadie Smith and Nick Hornby (2006, p. 74). Of course, there are
graphic novels designed specifically for children and on the other hand those primarily
addressed to adult readers, but most of them — offering more layers of meaning - appeal to the
universal readership. Generally speaking, visual narratives, such as picture books or in our
case graphic novels document that the form does not necessarily imply the reader and forms
traditionally regarded for children and young adults often aim at a wider spectrum of readers.
However, it must be emphasized that even though crucial changes in the reception of graphic
narratives have emerged, there are still certain ambiguities around them. For instance,
Marjane Satrapi’s Persepolis — definitely a cross-over book — received awards for children’s
and young adult fiction thus limiting it to this age-specific audience (the winner of the 2004
ALA Alex Award and was included as a YALSA Best Book for Young Adults, Booklist
Editor’s Choice for Young Adults, the New York Public Library Books for the Teen Age, and
the School Library Journal Adult Books for Young Adults) (see Malek, 2006, p. 366).

To prove the ambiguous but also essential feature of its cross-over characteristic we
shortly discuss two graphic narratives reflecting the Iraq invasion in 2003. Both books,
namely Mark Alan Stamaty’s graphic novel Alia’s Mission: Saving the Books of Irag (2004)
and Jeanette Winter’s picture book The Librarian of Basra: A True Story of Iraq (2005) were
inspired by the 2003 rescue of an Iraqi’s library books. As a librarian Alia Muhammad Baker
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(Baqir) managed to smuggle enormous 70 per cent (30,000 books out of 40,000 books) of the
Basra Central Library to her home just a couple of days before the library burnt down.
Thematically, both books stress the importance of cultural heritage and the educative function
is rather obvious (Stamaty’s 32 pages even offer an afterword about historical libraries in the
Middle East which enriches the overall cultural context of the story) and the books are
sometimes recommended as an introduction to the current conflict. While criticizing both
books for political incorrectness and bias, El-Tamami in his review praises specifically the
attention given to a minute, but influential detail from the New York Times article covering the
rescue of books: “One of the most striking details in the original article, a detail that was
incorporated into Alia’s Mission, is that some of the people who helped to rescue the Basra
Central Library collection did not — indeed, could not — read. Yet somehow they understood
the vital importance of what they were carrying to safety. They rallied to an urgent call, a
survival instinct — not of an individual, but of a cultural collective.” (2009, p. 349) Though
depicting a politically extremely sensitive and still current conflict, the books aim primarily at
a young reader. Stamaty himself — quoted in Mattson’s article comments: “/ knew I wasn’t
making a political cartoon and I didn’t really want to introduce some kind of partisan
political view” (2005, p. 958). Consequently, it is quite interesting to observe how the
spectrum of readers is covered. One would expect that graphic novel would address older
readers, while Winter’s picture book would be for the younger ones which is also supported
by Mattson’s comment on Stamaty’s book: “His editors were convinced that the graphic
novel form would appeal to the broadest possible audience and would express the story’s
complexities more completely than a traditional picture book.” (ibid., p. 958) On the other
hand, in different place she also emphasizes that “Younger readers will be instantly drawn by
the story's anthropomorphic book emcee, but this sophisticated and timely work will also
appeal to older admirers of Spiegelman's Maus books.” (ibid., p. 26) Interestingly enough, in
El-Tamami’s review Alia’s Mission is criticized as “confused about its target audience:
combining language which is not calibrated to a younger readership with an
anthropomorphic creature that would only appeal to very small children.* (2009, p. 350) On
the other hand, Winter’s picture book and its wider spectrum of readers is stressed: “In a
couple of deceptively simple pictures and lines, Alia has been introduced, and her library is
established not as a stuffy storehouse where books go to gather dust but as the gathering
place of a dynamic cultural community. The chosen register of the language is important. it is
simple and concise enough to be understood on the literal level by the very young, but oblique
enough (‘matters of the spirit’) to hold the interest of anyone who wishes to delve deeper.”
(ibid., p. 344)

There are many reasons why graphic narratives appeal to the readers. We live in the
world of the visual image and young people feel comfortable with the visually attractive
format; graphic narratives are in this way the children-artefacts born of the modern culture.
This is not a negative thing; quite the contrary. No matter how much the advocates of the
graphic stories talk about their complexity (and — repeatedly — we do not deny that, and the
works discussed are the best proof for the statement), they are definitely easier to approach
that the plain text narratives. This also makes them very appropriate to concentrate on the
issues of cultural difference and depiction of multicultural society — hot and sensitive topics
which readers of all ages should approach and think critically about. As Rachel Wilson points
out: “With the multicultural graphic novel, complex stories can be told without the writer
having to trivialize his or her narrative.” (2006, p. 33) Regardless of the popular culture genre
status, graphic novels can successfully carry messages which might in other contexts seem
either too banal or too complicated. The expressive means are simply different which creates
vast possibilities to re-tell and re-create in order to offer new perspectives in a cultural sphere
where the word has always had a dominant position. The form itself inevitably bears specific
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characteristics and attributes, the fact which may be used for its own benefits. Nick Hornby
also concludes that “It’s not possible, (...), for a graphic novel to be as patiently and
complicatedly internal as the best fiction, but then, that’s not possible for cinema, either. But
the best graphic novels are punchy, immediately emotional, capable of sudden, surprising
tonal shifts, and more likely to make you laugh than a lot of literary novels.” (Hornby cited in
Cooke, 2006, p. 75) Visual imagery crosses cultures definitely easier than textual references
and since the mass spread of comic books in the US there were strong attempts to incorporate
them into schools and use them as the study material. However, as Gene Luen Yang — the
author of American Born Chinese — mentions, the trend stopped after the research conducted
by a psychiatrist Frederic Wertham followed by a book “that basically said that comics were
the cause of juvenile delinquency. After that, in the ‘40s and ‘50s, many comic-book
companies went out of business. American society just kind of abandoned it as a legitimate
medium.” (Engberg, 2007, p. 75) another thing is, as Gene Luen Yang continues that “fen
years ago, people were predicting the death of the American comic book” (ibid., p. 75), we
can definitely see the rebirth of the genre.

In an extremely rich spectrum of graphic novels for young adults there are some
significant multicultural books which should be pointed out. As Kuhr and Rosenfeld (2005)
observe Hispanic, African American and other ethnic characters were present in graphic
novels and comic books since time immemorial. However, until quite recently, the portrayal
was racially biased and extremely stereotyped. Racially distinct characters held inferior,
degrading positions and they appeared either as supporting characters (the White Tiger — the
Hispanic hero in Superman series) or the team members (Thunderbird, a Native American
cofounder of the X-Men) and Falcon — an African American appeared in 1969 in a Captain
America. We may also note that the portrayal of characters representing other cultures
changed with the spread of cultural encounters in the books as such which of course happened
parallel with wider social, historical, political and ideological changes in the western society.
To emphasize the quality of any visual narrative on multicultural topic (in this case for
children and young adults) EI-Tamami summarizes what is essential for a good book: “Two
things, I believe, are paramount. The first is that the story must succeed on its own terms as a
creative work. Noble intentions alone cannot hold up a poorly structured piece or flimsy
characterization. The second is that it must convey a quality of ‘openness’. As with any good
conversation, the parties involved do not enter with their minds irreversibly made up and with
the sole aim of imparting their supreme wisdom. To allow for an exchange, the writer must
tread lightly, provoking questions rather than presenting pat answers and leaving plenty of
interpretive and explorative room for the reader. Picture books, with their uniquely evocative
alchemy of words and images, are, in my opinion, an ideal forum for dialogue.” (El-Tamami,
2009, p. 344, emphases mine)

In the following part of the study we will introduce graphic narratives which can be
put under the umbrella term of multicultural children’s and young adult literature. We
distinguish three types of multicultural graphic narratives in the paper. First, narratives which
depict cultural difference per se; it means, stories focusing on cultural clashes resulting
mainly from migration or travelling. These stories often have child protagonists, who struggle
at school to make friends and assimilate or they simply illustrate how different — or often
similar - other culture is. The examples include Pyongyang: A Journey in North Korea by
Guy Delisle (2005), or American Born Chinese by Gene Luen Yang (2006). Second, the
narratives which present serious political and historical issues, such as wars, racial
oppression and discrimination based on cultural difference. Sometimes the difference between
the two categories is not so obvious and they may overlap which is the case of Marjane
Satrapi’s Persepolis (first published in English in 2003). Other graphic novels include Art
Spiegelman’s Maus: A Survivor's Tale — My Father Bleeds History (1986) and And Here My
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Troubles Began (1991), Ho Che Anderson’s King (1993), Mark Alan Stamaty’s Alia’s
Mission: Saving the Books of Iraq (2004) which was already discussed, Jean-Philippe
Stassen’s Deogratias: A Tale of Rwanda (2006) and Pride of Baghdad by Brian K. Vaughan
and Niko Henrichon (2006). Third, we will mention graphic novels which depict sexual
marginalization as a specific case of cultural conflict. In this case examples include Judd
Winick's Pedro and Me: Friendship, Loss and What I Learnt (2000) and Alison Bechdel’s
Fun Home (2006).

In Guy Delisle’s Pyongyang: A Journey in North Korea (2005) a French Canadian
cartoonist travels to North Korea to supervise the animation of a cartoon show for children. A
non-fiction based on autobiographical experience shows what remains of the Communist
North Korean society. Guy Delisle is a gifted story-teller and his gentle irony and humour of
black and white pictures refresh the often bleak perspective of a foreigner from the west.
Delisle’s story thus concentrates on the most obvious differences but it also attacks some
clichés and highlights the importance of cultural understanding. In 2006 Gene Luen Yang
published American Born Chinese, a story of a young Asian American struggling with his
Chinese American identity nominated also for the 2006 National Book Award in the Young
People’s Literature section. There are three parallel stories uniquely interwoven at the end.
The first story is about the Monkey King, a mythic hero from Chinese folklore frequently
used by Chinese American authors and representing on one hand resistance and subversion,
on the other hand the bridge between supposedly distinct cultural worlds. Gene Luen Yang
explains his interest and inspiration for the character which resembled him the immigrant
experience: “In a high-school art class, I drew a picture of the Monkey King. When I showed
it to my mom, she said, “You drew it wrong. The Monkey King always wears shoes.” I asked
why, and she said, “Well, he doesn’t really want people to know he’s a monkey.” That feeling
connected well with something that I think Asian Americans in particular, and maybe
immigrants to America in general, struggle with.” (Engberg, 2007, p. 75) It was just his story
that Gene Luen Yang had wanted to write initially, though later decided to put the story into a
wider perspective and incorporated the old myth into the modern world. In the second
narrative, Jin Wang (Danny) — a Chinese American boy faces hatred and bullying in a
suburban school where most kids are white and the third one portrays highly satirized Chin-
Kee, a bulk of the worst stereotypes, who visits Danny and turns his life upside down. Gene
Luen Yang also explains why he decided to make Chin-Kee a sit-com character: “Iconically,
the sitcom family is the ideal American family, in which the characters are living ideal
American lives, things get solved within half an hour, and everything’s funny. I think in lots of
ways that that’s what Asian American kids strive for.” (ibid., p. 75) Suggesting that there are
cultural faults on both sides, Gene Luen Yang also emphasizes the universality of human
condition and making fun of the stereotypes he questions the rooted but often just arbitrary
and falsified poses.

In The Cambridge Companion to Children’s Literature (2009), the chapters are
preceded with the chronology of the influential works of literature for children and young
adults. Interestingly, Art Spiegelman’s Maus is included, characterized as “a graphic novel
with cross-generational appeal” (xx1v). Indeed, it is really difficult to label the work which
received the 1986 Pulitzer Prize, has changed the perception of the graphic writing, and has
become a key representative not only of the novels in pictures but also of the heavy theme it
discusses. Two volumes Maus: A Survivor’s Tale — My Father Bleeds History (1986) and And
Here My Troubles Began (1991) capture the Holocaust in a surprising and untraditional way.
A format conventionally suited for the teenage free-time affairs with made-up grinning
monsters changed radically the way in which historically delicate issue might be tackled. The
decision for the comic strip was not an easy one. Struggles are frequently mentioned also in
the novel itself, e.g. when Art thinks about the limits of the picture story: “There’s so much
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I'll never be able to understand or visualize. I mean, reality is too complex for comics... So
much has to be left out or distorted.” (2003, p. 176) Maus is bitter-sweet, authentic and true —
a subjective opinion which one gets as a conclusion after the reading, the opinion the other
readers easily agree with as well. There are two basic timelines. The first is the narrative of
the author’s parents, the line re-created through the memories of Art’s father Vladek — a
Holocaust survivor who recalls the tragedy of his life in which animal animosity is expressed
in the cartoons with the Jews drawn as mice and the Nazis as cats. The second line of the
memoir is the author’s Sisyphean struggle with his father to get memories from him and put
them into comics, but also to come to terms with Vladek’s difficult personality, his often
stubborn and intransigent attitudes getting on everyone’s nerves, having the manners of an old
man, obsessed with food (not a crumb wasted) and maniac to keep everything for the worse
time, including money so much that it drives people around him mad. In the third chapter of
the second book there is a scene when — with Vladek in a car — Francoise and Art stop to take
a hitchhiker. Vladek reacts: “A hitchhiker? And — oy — it’s a coloured guy, a shvartser! Push
quick on the gas!” (2003, p. 258) What follows is the waterfall of swearing and grumbling
and when Art remarks “That’s outrageous! How can you, of all people be such a racist! You
talk about blacks the way the Nazis talked about the Jews!” it is simply Vladek’s "persuasive’
argumentation which proves that nothing at all could have changed him. This is — according
to us — one of the most powerful parts of the book. The reality if far from being black and
white — and it is all those darker and brighter hues we must learn about to understand and see
the world clearly.

A remarkable book appeared in 1993 by an author-illustrator Ho Che Anderson when
the first part of the life of Dr. Martin Luther King, Jr was published. King was followed by
two consequent volumes in 2002 and 2003. The comics biography gives a detailed account of
King’s life, his relationship with Coretta Scott, and his fight for equality. The second part
begins in 1958 and depicts the Birmingham protests, the march on Washington and the
immortal “I have a dream” speech. The third volume starts with the JFK assassination,
captures the death of King in Memphis where he went in support of a garbage-workers” strike
and questions the present state of American society where even after a few decades many
things that worried King are still there. Black and white drawings used accentuate the drama
and the comic-book faithfully presents the crucial events of American history.

Marjane Satrapi’s Persepolis: Persepolis I: The Story of a Childhood (2003) and
Persepolis I1: The Story of a Return (2004) has gained a strong position among the graphic
narrative production and it has become one of the most popular books of the graphic memoir
genre ever. The story was first published in France in 2000 (volumes 1 and 2) selling 20, 000
copies in a single year, followed by the 2003 volumes 3 and 4 (Persepolis Il in English).
More than 400, 000 books of the series were sold in France and over a million worldwide in
the translations which formed two books. After Persepolis was published in the US in 2003,
comparisons to the also black-and-white Maus by Art Spiegelman were immediately drawn. It
did not take long and the film version was prepared; directed by Satrapi with Vincent
Parronaud with the voices of Chiarra Mastroianni (Marji), Catherine Deneuve (Marji’s
mother), Danielle Darrieux (grandmother), and Simon Abkarian (Marji’s father). As Malek
explains, the series belongs to the increasing amount of literary works which has started to
flourish written by the Iranian diaspora members and she characterizes them as examples of
exile cultural production: “Community awareness within the Iranian diaspora community
thus established and growing, the coming-of-age of the second generation has been heralded
by the publication of numerous memoirs that have brought the Iranian diaspora experience to
the realm of popular culture.” (2006, p. 353) Furthermore, “qualitative analysis has revealed
that many Iranian exiles/immigrants have, since their migration, become much less politicized
and much more interested in culture.” (ibid., p. 358) There are many reasons for the
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popularity of the book in which Satrapi’s black-and-white drawings and simplified
illustrations document a coming-of-age story set on a backdrop to the often misunderstood
history of post-revolutionary Iran. Some of them include a seemingly easy accessibility, quick
identification with Marji and even as Constantino mentions: “Satrapi’s depiction of Muslim
leaders as uneducated, primitive, and narrow-minded brutes strengthens her connection with
her Western readers whose perception of Muslim extremists might indeed be quite similar to
the one crafted in the autobiography.” (2008, p. 432) Persepolis represents the narrative “in-
between”; on one hand it approaches the exotic and usually ignored exotic setting and
educates a Western reader. On the other hand, as Malek points out, the book is equally
important for the identity formation of the Iranian diaspora: “Undeniably, along with teaching
Westerners about Iran and attempting the much-needed work of cultural translation and allo-
identification across cultures, memoirs by Iranian women have also served the Iranian
diaspora by helping the second and third generations understand their cultural history and
diasporic heritage. During an informal discussion at the most recent International
Conference on the Iranian Diaspora in Washington, D.C., a self-selected group who
identified themselves as second and third generation Iranian-Americans offered interesting
responses to the recent Iranian memoir boom that speaks to this generational significance.”
(2006, p. 367) The story begins as a ten-year-old Marji experiences first encounters with
cultural clashes, witnesses the 1979 Iranian Revolution and the eight-year war with Iraq,
moves to Austria, comes back home after her turmoil stay in Europe and finishes as twenty-
four young woman returns to Europe. As Malek observes further on: “Throughout both of
these experiences, the loneliness, recurring identity crises, and feelings of frustration at
feeling misunderstood everywhere while having a home nowhere become themes of exile and
return that are wholly relatable, to Iranian and non-Iranian, immigrant and nonimmigrant
readers alike—a success made possible through the universality of her illustrations.” (2006,
p. 370) Due to the general reception of Satrapi’s book, one may consider it a crucial work in
the field of multicultural fiction. A child’s perspective and suggestive visual means both
contribute to the overall appeal of the work to the cross-over readers.

A Belgian Stassen living in Rwanda depicts in Deogratias Rwandan genocide of the
1990s. The main character is a teenager Deogratias whose friends Benina and Apollinaria
belong to Tutsi minority who are ethnically cleansed in the conflict by Hutu. After Deogratias
as a Hutu is involved in violence and murders, he suffers a mental breakdown. The narrative
then consists of his flashbacks — often hallucinations - in which cruel reality strangely mixes
with horror fantasy. Due to the very explicit depictions of the ethnic war (starvation of
children, a brutal rape) and harsh language the book is not recommended for children. Pride
of Baghdad by Brian K. Vaughan and illustrated by Niko Henrichon is set during a bombing
raid in the 2003. In an allegorical tale four lions escape from the zoo; Zill and his two wives
Noor and one-eyed Safa and his son Ali. Walking around the town and seeing the war-torn
countryside, they do not only experience the consequences of war but they open and suggest
challenging discourses upon the nature of freedom and war.

In Pedro and Me: Friendship, Loss and What I Learnt (2000) Judd Winick, a
professional cartoonist, draws upon his experience of an MTV television show the Real World
3: San Francisco first aired in 1994 where seven strange young people became housemates in
the reality show recording their life together. An autobiographical story depicts how Winick
met there a young Cuban immigrant raised up in Miami, Pedro Zamora, an HIV-positive
AIDS activist and educator. Becoming HIV-positive at 17, he devoted the rest of his life to
educating others in schools and various public organizations on national level. The story thus
emphasizes the power of friendship and focuses on the dilemma people feel when facing
HIV-positive people. It is interesting how — despite of his politically correct attitude — Zamora
confesses his reservations about living with an HIV-positive roommate before the show
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started. When the two meet, they gradually become very good friends and it is eventually
Winick who continues with Pedro’s educatory mission after his death. Crucial and very
emotive scenes are those depicting their friendship as the show finishes and Judd with his
girlfriend Pam are with Pedro when he dies. As Pedro passed away already in 1994, it took
Winick a few years to finish the book which has become not only the tribute to his late friend
but also a powerful educational tool concerning the AIDS awareness. As Winick emphasizes:
“There are so many clichés out there about AIDS. I hope that people will see what a
remarkable person Pedro was. I want them to realize that there are so many people out there
like him and that this doesn’t have to happen — it doesn't take that much (to prevent the
spread of AIDS).” (Zamora in Maughan, 2000, p. 37)

Alison Bechdel’'s memoir Fun Home: A Family Tragicomic (2006) tackles the
question of sexual identity on the background of the troubled and unconventional family life.
Author’s first graphic novel won extremely positive acclaim including the praise as the best
book of Time in 2006. In the work, Bechdel depicts a nuclear family, with patriarchal father
Bruce who wears a mask of honesty while his daughter’s lesbianism represents a burden she
should inevitably get rid of. Bechdel’s memoir is extensively rich in older and modern literary
allusions, more or less obvious hints referring particularly to James Joyce, Marcel Proust,
Oscar Wilde and Albert Camus. Ariela Freedman observes that “In telling her story, Bechdel
explicitly places the graphic narrative in irreverent, iconoclastic dialogue with literary
modernism. In repeatedly citing, revising and challenging writers including Joyce, Fitzgerald
and Proust, she is inviting the reader to read her book alongside theirs and making a space
for herself on the shelf of modernist literature.” (2009, p. 126) The work which interweaves
Western cultural tradition, including its mythological background and Modernist literature
with the contemporary autobiographical material resembles Joycean attempts even with its ten
years that took Bechdel to finish the project. The perspective of a woman and of a lesbian has
not received positive reaction everywhere and — for instance — American libraries banned the
book because the explicit pictures of sexual matters. Bechdel with her book tackles the issues
of cultural difference which are often ignored - the reason why the book is included in the
chapter on multicultural graphic narratives for children and young adults. We think that her
memoir may easily get a warm welcome from the cross-over spectrum - with the teenagers
and young adults as potential readers. The above mentioned protests might — according to us —
make the book even more appealing for these age groups.

As we can see, recent multicultural graphic novels offer a variety of perspectives upon
culture and cultural difference. In the paper, we presented a few works published recently
which raised interest among scholars and readers alike. There are some important concluding
notes we want to emphasize. Particularly interesting is the fact that many graphic novels
focusing on culture are either biographical or autobiographical. We claim that also this fact
makes the stories very vivid and naturally authentic. Second, graphic narratives follow the
very same trends we may observe in “ordinary” fiction, 1. e. the tendency to tackle sensitive
issues such as politics or sexuality also in the literature primarily aimed at children or young
adults which also confirms the status of a graphic narrative as a cross-over format par
excellence. Third, the complexity of themes and visualisation suggest as if the graphic form of
the narrative helped to convey messages where the language itself often fails.
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VYUZITIE PROJEKTOVEHO VYUCOVANIA V ODBORNEJ
JAZYKOVEJ VYUCBE

PROJECT BASED EDUCATION IN ESP

Kovacikova Elena, Slovensko

Abstrakt

V prispevku sa venujeme projektovému vyucovaniu, ako jednej z inovaénych metdd. Vyuzitie
projektov v odbornej jazykovej vyucbe umoznuje uplatnit’ vedomosti a zru¢nosti z odbornych
predmetov na hodine jazyka.

Abstract

The paper focuses on the project based education as the one of innovative methods. The use
of “projects” in ESP enables applying gained knowledge and skills from the curriculum of
professional subjects at the language class.

KrPucové slova
Projektové vzdelavanie, odborny jazyk, vzdeldvanie

Key words
Project based education, ESP, education

1. Nové trendy vo vzdelavani

Orientacia 1 vyber cudzieho jazyka vyplyva z potrieb trhu, ekonomiky, kultury,
tradicii, atd’. a vracia sa k jazyku v podobe novych efektivnych a modernych postupov, metodd
a foriem. Z tohto dovodu v poslednom obdobi dochadza k prehodnoteniu pristupu vo
vyuc€ovani cudzich jazykov. Ich spristupfiovanie o najsirSej verejnosti prestalo byt’ prestiznou
zaleZitostou a stalo sa skor nevyhnutnostou. To si uvedomuju uZivatelia cudzich jazykov, ako
aj ucitelia.

V sucasnosti mozeme pozorovat' v jazykovej vyucbe rdézne inovacné trendy a impulzy.
Chodéra v Didaktike cizich jazykii (2006) uvddza nasledovné pohlady na stcasny stav
didaktiky cudzich jazykov:

a) hladisko plnenia jazykového ciela — expanzia metdd na baze neuvedomovanych procesov
ucenia sa

b) hladisko plnenia vychovno-vzdelavacich cielov — posiliiovanie humanizaénych prvkov
vyucby spojenych s interkultirnou a multikultirnou senzitivitou a toleranciou.

Tieto tendencie st bazdlne a navzijom spolu suvisia. V ramci nich sa uplatiiuja
nasledovné inovéacie a praktiky:

e rozSirovanie imitacnych simulacii, ako su rézne didaktické hry,
e posililovanie prvkov problémového vyucovania a ucenia sa,

e rozmach skupinovych foriem prace,
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e rozSirovanie tzv. inovaénych, alternativnych, progresivnych akomplementarnych
metod,

e posuvanie zaciatku vyucby jazykov do nizSich ro¢nikov,
e masivny vpad pocitacov ako podpornych prostriedkov vyucovania.

BlizSie sa zameriame na rozSirovanie alternativnych a progresivnych metdd, ktoré st
Coraz CastejSie implementované do procesu cudzojazyéného vzdelavania. K sucasnym
alternativnym a progresivnym metodam patri napr. Superlearning, Vyucovanie jazyka
v komunite (Community language Learning — C.L.L.), Metoda ustneho pristupu a/alebo
Situaéné jazykové cviCenia (The Oral Approach and/or Situational Language Teaching),
Metdda prirodzeného pristupu (The Natural Approach) a 1. Tieto metddy vznikaju ako reakcia
na klasické metddy. Na rozdiel od konvencnych, Standardnych, tradicnych metdd neprejavuja
spolo¢ny znak, a preto si svojou povahou vel'mi rozmanité. Vyznacuju sa predovsetkym
zameranim na S$tudenta, ¢im je dany ich humaniza¢ny vyznam. Navodzuju ilaziu tepla,
porozumenia, harmdnie a sukromia a tak vytvaraji akusi hrddzu voci realite plnej konfliktov.
Stredom pozornosti sa stava atmosféra vyu¢ovania. Jazyk akoby ustupoval do uzadia. Cerpaju
hlavne z humanistickej psychologie, kognitivnej psychologie a psychoterapie.

Alternativne metddy cudzich jazykov sa vyhybaji prehnanému uceniu gramatiky,
teoretizovaniu, preferovaniu tedrie pred praxou, ¢o boli nedostatky, ktorymi sa vyznacovali
gramaticko-prekladové metody. Najvacsim podnetom pre vznik alternativnych metdd bola a
stale je sugestopédia bulharského psychiatra G. Lozanova. Pre tito metdodu je nielen
charakteristické vyuzivanie neuvedomovanych psychickych procesov, ale aj d’alSich prvkov
ako je hudba, umenie, pozitivne hodnotenie, tolerancia k chybam. Z fyziologického hl'adiska
ide o zapojenie pravej mozgovej hemisféry do verbalneho ucenia (Mothejzikova-Chodéra-

Reis, 2004).

Progn6zou d’alSiecho vyvoja ucenia cudzich jazykov vobec je, ze vzrastie vyznam

neformalneho vzdelavania v ramci globalnych tendencii od vychovy k sebevychove, ktora ma
podobu tzv. autondmneho a celozivotného ucenia sa. Postavenie ucitel’a sa podstatne meni
a to hlavne vplyvom pocitatovej technologie. Ucitel’ bude stale viac prijimat’ rolu inSpiratora,
supervizora, na druhej strane overovatel'a, ¢1 uz v podmienkach priameho alebo diStanc¢ného
kontaktu. Takisto sa posilni spoloCenska prestiz v znalosti cudzich jazykov. Status ¢loveka,
ktory ovladda cudzie jazyky vzrastie do takej miery, ze bude stale viac rozhodovat o jeho
spolo¢enskom postaveni. (Chod¢ra, str.182)
Podobné myslienky, ktoré sa vzt'ahuji na vyuc€ovanie a ucenie sa nielen cudzich jazykov, za
ucelom skvalitnenia eduka¢ného procesu s prihliadanim na posun v nahl'adoch na vzdelavanie
v tretom tisicro¢i nacrtavaju reformu vo vzdeldvani ako takom. M4 slizit’ ako prostriedok
redlneho prepdjania jednotlivych predmetov cez problémy sveta okolo nas a Zivota Ziakov,
s cielom rozvijat poznanie najméd prostrednictvom zruc¢nosti a schopnosti potrebnych pre
rieSenie Zivotnych situacii. Vychova a vzdelavanie pre Zivot su prioritou, spolu s rozvojom
tvorivosti a schopnosti riesit’ problémy, s dorazom na pochopenie. Kladie sa vyssi doraz na
interakciu, koncep¢nt, cielenti, dlhodobu a mnohostranna timovu pracu, ako aj na proporciu
medzi vonkaj$im hodnotenim a sebahodnotenim samotného uciaceho sa.

2. Projektové vyucovanie

Zaciatkom 20. storocia sa do vyuCovania zavadzaju metody, ktoré umoziuja ziakom
zapajat’ sa do vyucovania, aby boli aktivnymi tvorivymi €initeI'mi. Boli kladené stale vyssie
poziadavky na metddy aktivizujice vzdelavaciu Cinnost’ arozvijajice psychické procesy
ziakov. Doraz sa kladie na prakticku skisenost’ a priamu Cinnost’ ziaka. Rada predstavitelov
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tohto hnutia sa snazila prepajat’ intelektudlnu aktivitu ziaka s jeho aktivitou manualnou,
rozvijat’ spolu s intelektualnou aktivitou aj emociondlne stranky osobnosti (A. Ferriere, G.
Kerchensteiner, J. Dewey, W.h. Kilpatrick, a 1.).

Vychodiskom projektového vyucovania je projekt (W.J. Kilpatrick) ako tucelne
organizovany suhrn myslienok zoskupenych okolo ddlezitého strediska praktického poznania
smerujiceho k urditému cielu (Zanta, 1934). Je to jasne navrhnutd tuloha, ktort je mozné
predlozit’ Studentom tak, aby sa im zdala ddlezitou, aby sa priblizovala skuto¢nej ¢innosti,
¢im je zdorazneny prakticky a utilitdrny charakter projektu (Valenta, 1993). Dalsi autori
(Skalkova, Kozuchova akol., 1997) zdoraziluja sktsenostni stranku projektového
vyuCovania — vychddzaju z presvedcenia, ze u Studenta sa prebudza prirodzeny zaujem
o poznanie prave v kontakte s realnou zivotnou situaciou, ktord mu je blizka.

2.1. Zakladné ¢rty projektového vyucovania

V porovnani s tradicnym vyucovanim ma projektové vyuCovanie mnoho odliSnosti.
Zakladné ¢rty projektového vyucovania su vyjadrené v nasledujiucej schéme (obr.1):

e Aktudlna situacia e Zaujem
e Koncentracia na e Sebarealizicia
PROJEKT tému e  Aktivna
e Badatel'sko-vyskumny participacia
charakter e Sebaregulacia
e Interdisciplinarita e Argumenticia
e Timova realizacia e Aktivizicia
e Prezentacia vysledkov e Radost’
e Zodpovednost’ ziaka
za ucenie

Obr.1 Zakladné ¢rty projektového vyucovania a vzt’ah k rozvoju osobnosti Ziaka
Zdroj: http://www.zsoravskalesna.sk/Dokumenty/ProjektESF/Prednasky/Projektove%20vyucovanie.doc

Za zékladné crty projektového vyucovania mdézeme povazovat mnohotvarnost’ a
maximalne vyuzivanie medzipredmetovych vztahov. Zakladnym momentom projektového
ucenia je téma, ktorej nosnost’ a Sirku predurcuje projekt, ku ktorému ziaci pristupuju z
roznych pohladov: rieSia problémy, v ramci ktorych musia zhromazdit’ a ziskat, o najviac
informacii z aktivnej ¢innosti. Informacie, pracovné navody a pokyny nedostavaji v hotove;j
podobe, ale musia sa k nim dopracovat’ vlastnou aktivitou.
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2.2. Ciele projektového vyucovania

Ciele projektového vyufovania moZeme charakterizovat’ nasledovne (PetraSkova,
2007):

e pribliZzenie Skoly k Zivotu,

® zmena systéemu osvojovania si novych poznatkov — cesta k aktivnemu uceniu sa, to
znamend, Ze Studenti ziskavaji nové poznatky rieSenim projektovej ulohy. Ucitel
a u¢ebny material uz nie st jedinym zdrojom ziskavania novych poznatkov,

e zmena organizacnych foriem vyucovania z hl'adiska miesta a samostatnosti prace
Studentov — limitovany je len termin ukoncenia projektu,

o identifikacia Ziakov s ucebnymi cielmi prostrednictvom orientacie vyucovania na ich
potreby a zivot.

Primarnym cielom projektového vyuCovania je aktivne zapojit' Studentov do
poznavacieho procesu. Proces poznavania je charakteristicky svojou otvorenostou. Ucitelia
vytvaraji problémové scendre a otazky, ktoré vedu k tomu, aby Studenti rozmyslali o tom, ¢o
sa ucia. Realizacia projektu zavisi od Studentov, od ich tvorivosti, fantazie, kritického
myslenia, vnitornej motivacie, zaujmov a potrieb. Pri tvorbe scendrov su ucitelia a Studenti
inSpirovani svojim najbliz§im okolim a problémami, ktoré vychadzaju z bezného Zivota.

Vseobecnym cielom projektového vyuCovania je vychova k samostatnosti a vlastnej
zodpovednosti.

2.3. Prednosti a nedostatky projektového vyucovania

Prednost’ projektového vyucovania vyplyva uz z jeho samotnej podstaty: proces
ucenia je prirodzeny, ma vnutorni motiva¢ni silu, umoziuje timovl pracu a kvalitativnu
diferencidciu, uci rieSit problémy, uc¢i hladat’ potrebné informécie, podnecuje kritické
myslenie a vedie ziakov k zodpovednému konaniu. Za nedostatok projektového vyucovania
povazujeme hlavne naro¢nost’ na pracu ucitel’a (musi byt dobry organizator, radca, diagnostik
a pod.) V porovnani s tradiénym vyuovanim sii vedomosti Ziakov menej systematické. Dale;
je toto vyucCovanie viac naro¢né na priestorové a materialno-technické vybavenie Skoly. Tiez
vyzaduje volné nardbanie s Casom, o na$ Skolsky systém zatial nepripusta. Snahou
projektového vyuCovania je prekonat’ nedostatky bezného vyucovania, ktoré poskytuje
ziakom roztrieStené a izolované poznatky v mnoZstve vyucovacich predmetov.

3. Projektova metéda v odbornom jazykovom vzdelavani

Koncept jazykového vzdelavania, znameho pod pojmom ’‘English for Specific
Purposes” (ESP — odborné jazykové vzdelavanie), je vel'mi dobre vyvinuty. ,Je urCeny pre
Studentov, ktori sa venuju svojmu odboru cez médium anglického jazyka, kde je ddlezité
zvladnutie akademickych zru€nosti. OdliSuje sa od "General English’(vSeobecnej anglictiny)
nielen uc¢ebnymi materidlmi, ktoré stt odborne zamerané, ale aj kontextom, v ktorom sa tie
materialy pouzivaji.“ (McDonough J., Shaw C.,str. 56,63.2003, preloZené autorom). Co sa
tyka metéd vyucby, v ESP prevladaju simulacné hry alebo ‘role plays’, ktoré vicSinou
navadzaju Studentov vyuzivat’ jazyk z pohladu Zivotnej skusenosti alebo pracovnej pozicie,
s vyjadrenim nejakych emdcii alebo pocitov, ktoré pramenia zo situacie. Takato tiloha moze
priamo suvisiet’ a vychadzat' z odborného zamerania Studia, a tak prepojit’ vyucbu jazyka so
Studijnou Specializaciou. Nasledkom toho sa Student nauci nielen pouzivat’ jazyk v danej
situdcii, ale dozvie sa viac aj o "scenari’, ktory sa méze odohravat’ v jeho budiicom povolani.
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Projektovad préaca s integrovanymi témami v jazykove] vyucbe, méze vhodnym spdsobom
poskytnit’ efektivny priestor na rozvijanie vSetkych jazykovych zru¢nosti. Pri priprave
projektu Studenti pracuju s réznymi zdrojmi arozvijaji zrucnosti Citania, pri zhotoveni
kone¢nej formy projektu zrucnost’ pisania, pri prezentacii projektu precvi¢uji hovorenie a pri
diskusii aj po¢avanie. Projektové vyucovanie je jednou z ciest, ako prepojit’ teoreticktl rovinu
a praktické vyuzitie cudzieho jazyka. V Holandsku st metdédy projektového vyucovania
samozrejmost'ou a st velmi vyuzivané na vSetkych stupiioch $kol. Na Slovensku je iba
niekol’ko 8kol, aj to prevazne zékladnych, ktoré sa venuju tejto problematike. Projektoveé
vyuovanie na hodinach jazyka dokaze nielen prehibit medzi-predmetové vztahy, ale uéi
Studentov samostatnosti, praci sroznymi zdrojmi, spracovaniu informadcii, prezentovaniu
svojej prace, ako aj naslednej argumentacii a obhajobe svojich nazorov, ¢o je vel'mi dobra
priprava k ich d’alSiemu profesijnému rastu.
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JAZYKOVE VZDELAVANIE A INTEGRACIA METODY CLIL NA
ZAKLADNYCH SKOLACH

LANGUAGE EDUCATION AND INTEGRATION OF CLIL METHOD
AT PRIMARY SCHOOLS

Sepesiova Michaela, Slovenska republika

Abstrakt

K zékladnym komunikaénym spdsobilostiam patri aj schopnost’ dohovorit’ sa aspoii v jednom
medzindrodne pouzivanom jazyku a vyuCovanie asponn jedné¢ho cudzieho jazyka by sa malo
stat’ nevyhnutnou a beznou sucastou zakladného vzdelania. Podmienkou k dosiahnutiu tejto
schopnosti v ramci vzdeldvania je aj potreba zavedenia integrovanych pristupov v procese
jazykového vzdeldvania uz od zdkladnej Skoly, kde metoda CLIL je vhodnou metdédou
nakol'ko obsah nejazykovych predmetov je sprostredkovany cielovym cudzim jazykom.

Abstract

The basic communication competences include the ability to use and communicate at least in
one of internationally used languages; therefore, the teaching of at least one foreign language
should become a common and essential part of basic education. The condition for achieving
this ability within the education is the need for the introduction of integrated approaches in
the process of language learning/teaching from primary schools where CLIL method is a
suitable method because the contents of non-language subject is presented by the target
foreign language.

Kruacové slova
cudzie jazyky, jazykové vzdelavanie, obsahové a jazykové integrované vyucovanie (CLIL),
priprava ucitel'ov,

Key words
foreign languages, language education, Content and Language Integrated Learning (CLIL)
CLIL, preparation of teachers,

Potreba ,viacjazyCnosti“ alebo multilingvizmu je chapand ako neoddelite'na
charakteristika dne$Sného sveta a spoloCnosti, stava sa podmienkou prezitia. V EU, ktora
reSpektuje T'udské prava, je pluralita jazykov vnimana ako obohatenie kultir jednotlivych
krajin. Otdzka jazykovej réznorodosti je aktualna aj v naSej krajine, ktoré je vnorena do
procesu globalizacie a stala sa Zivou stcast'ou vicsieho celku. Rada Eurdpy stanovila v ramci
svojej vzdelavacej jazykovej politiky jasné ciele: kazdy méa ovladat’ svoj materinsky jazyk
a dva jazyky, M+2, ale tiez eSte aspoil jeden ,,menej pouzivany* jazyk, resp. jazyk svojho
suseda. PouZzivanie a vyucba cudzieho jazyka by preto mala pozitivne vplyvat na pouzivatela
jazyka, ktory bude schopny pouzivat viaceré jazyky. DneSna doba je dynamicka a tak aj
pristup k vyucbe cudzich jazykov by sa mal pruzne prisposobovat’ zmendm. Cielom vyucby
jazyka by mala byt priprava konkurencieschopného cloveka pre zivot v novej Europe bez
hranic s moznostou ziskat’” vedomosti a zru¢nosti pozadované medzinarodnym trhom préace.
NasSou snahou by tak mala byt priprava Ziakov, ktori by splnili vSetky poZiadavky kladené
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modernou dobou. Tu sa stretdvame s podmienkou, aby sa ucenie cudzich jazykov stalo
beZznou ¢rtou primarneho vzdelavania a je urcite potrebné stanovit’ si priority v tomto procese.

Anglictina sa stala neodskriepitel'ne ,,Lingua franca,, globdlneho sveta, je najCastejSie
pouzivanym jazykom komunikacie. Preto je tlak spolo¢nosti vysoky, aby sa prave tento jazyk
vyuCoval uz ako prvy cudzi jazyk. Ale aj d’alSie jazyky ako francizsStina, nemcina, stile
popularnejSie SpanielCina a rustina st jazykmi medzindrodnej komunikacie a preto by bolo
potrebné a idedlne zabezpecit', aby kazda Skola poskytla svojim ziakom moZnost’ ucit’ sa tieto
jazyky atak zrealizovat a uspokojit poziadavku spolo¢nosti zavedenim obsahového
a jazykového integrovaného vyucovania.

Na Slovensku existuje koncepcia vyucovania cudzich jazykov v zakladnych a strednych
Skolach, ktord navrhuje zmeny vo vyudovani cudzich jazykov vZS aSS vsulade
s Programovym vyhlasenim vlady SR a jazykovou politikou SR, kde sii zahrnuté nasledovné
dokumenty

Narodny program vychovy a vzdelavania v Slovenskej republike na najblizSich 15 az
20 rokov — Milénium

Lisabonska stratégia Europskej unie

Stratégie konkurencieschopnosti Slovenska do roku 2010 (Néarodnd Lisabonska
stratégia) a uznesenie vlady SR ¢. 557 z jala 2005 — akéné plany

Dokument Rady Eur6py — Spolo¢ny europsky referenény ramec pre jazyky(SERR) —

ucenie sa, ucenie a hodnotenie.
Navrh koncepcie vyu€ovania CJ zohl'adiiuje myslienku aplikacie CLIL- obsahové a jazykové
integrované vyucovanie v procese ucenia ,.efektivne rozvijat’ jazykové zrucnosti bez potreby
zvySenia vyuCovaciecho Casu v ucebnom plane prostrednictvom obsahovo a jazykovo
integrovaného vyuc€ovania (CLIL)“(Navrh: koncepcia vyuCovania cudzich jazykov
v zdkladnych astrednych 8kolich. Bratislava: MS SR aSPU, 2007, dostupné na
http://www.ksutt.sk/oddelenia/ooc/kvcudzj.pdf).

V jazykovom vzdeldvani je priestor, ktory nevyuzivame v dostatocnej miere. Urcite
bude potrebné rozsirit moznosti pre d’alSie vzdelavanie ucitelov prostrednictvom aplikécie
jazykovej pripravy a pouzivanim metdody CLIL uz vo fize samotnej pripravy buducich
ucitelov, priCom jednotlivé smery Studia treba otvorit’ a dynamizovat, ,vyuzit' transfer
spOsobov a stratégii osvojovania si jazykov* (Profil vykonéavacich politickych nastrojov
jazykového vzdelavania SR, 2009, s. 53).

V stéasnosti je CLIL povaZovany za najefektivnej$i postup napiiiania eurdpskej
poziadavky vychovy k plurilingvizmu a to z dovodov, ze Ziaci si osvojuju jazyk, aby ho
priamo pouZili — neosvojuju si jazyk preto, aby ho mohli niekedy neskdr pouzit. UmoZiluje
intenzivne zaradit vyucbu cudzieho jazyka bez vyraznych kurikuldrnych zmien. Metdda
CLIL vyucovania cudzieho jazyka sa podl'a Navrhu koncepcie stala sticastou vzdelavania,
bolo by vsak potrebné a vhodné, aby sa tak stalo uz od primarneho stupiia ZS a trovei
osvojenia si cudzieho jazyka by viedla k tomu, aby Ziak mohol v tomto jazyku Studovat'.
Druhy cudzi jazyk sa vyuCuje uz na zakladnej Skole vramci nizSieho sekundarneho
vzdelavania (Statny vzdelavaci program pre 2. stupeti zakladnej $koly v Slovenskej republike,

Aplikacia metody obsahového ajazykového vzdeldvania by mala podla Laukovej(

2008,s. 49-50) spinat’ a sledovat’ zakladné principy obsahu, komunikacie, poznania a kultary a
,, aby bol CLIL efektivny, mal by ziakom otvarat’ horizonty ich poznania.““(Laukova, 2008, s.
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49). Pri realizacii Ziaci komunikuju s ucitel'om a v skupine cielovym jazykom a tak sa vytvara
atmosféra sebadovery, vysokej motivacie a zodpovednosti. Tak komunika¢nou recou je cudzi
jazyk, ale aj slovencina. Je vel'mi ddlezité, aby si ziaci odniesli z ucasti na tomto vyucovani
¢o najviac pozitivnych skusenosti. Akdkol'vek vzdelavacia inovacia vyZaduje kvalifikovanych
a pripravenych ucitelov. Je zrejmé, Ze priprava buducich ucitelov vzdelavacimi inStiticiami
zatial’ systematicky nepripravuje ucitelov na CLIL. Napriek tomu faktu sa niektoré zékladné
a stredné Skoly v ramci experimentalnych projektov pokusSaji implementovat’ CLIL do ich
Skolskych vzdelavacich programov. Predpoklada sa, Ze ucitelia by mali byt’ schopni pouzivat
cielovy jazyk na dostatocnej trovni, mali by byt kvalifikovani u¢it’ relevantné obsahy a mali
by mat’ sklisenosti a znalosti o zdkladnom fungovani CLIL metddy. Urcite by sa ucitelia
nemali obdvat’ pouZzivat’ tato stale eSte inovativnu metddu. Podmienkou uspesnej aplikacie
metddy CLIL je zabezpecenie plnej kvalifikacie ucitelov, vhodné materidlne vybavenie pre
ziakov a ucitelov, technické zazemie (Internet, interaktivne tabule, programy,...), dobra
spolupraca na urovni Skoly. Toto vyucovanie sa stdva pre ziakov zaujimavejSie v porovnani
s tradicne zameranym ucebnicovym modelom, viac sa rozvija komunikécia, interakcia,
Citatel'skd gramotnost. Pre ucitela, ktory sa rozhodne pre CLIL je priprava naroc¢nejSia
z hl'adiska Casu, ale na druhej strane ponuka kreativne prepajanie a vyuzivanie prierezovych
tém s vhodne vySpecifikovanym obsahom a slovnou z4sobou v cielovom cudzom jazyku,
ktora sa bude pouzivat vramci nejazykovych predmetov ako aj cudzieho jazyka
reSpektovanim veku, jazykovej Grovne a zdujmov ziakov, pozitivny vplyv na postoj a vzt'ah
k nejazykovym a zaroven jazykovym predmetom, vicSie vyuZitie teoretickych poznatkov
v praktickom zivote, zvySenie sebadovery aj u ziakov menej jazykovo zdatnych, spokojnost’
s vysledkom tvorivého procesu, zmenu kvality vztahov v triede a v kone¢nom désledku aj
odstranenie strachu z tradicného imperativneho, donucovacieho charakteru vyucovania.
Vytvorenie pozitivnej klimy v triede a odstrdnenie strachu z netspechu pri hodnoteni
vysledkov prispdsobenim pldnu prace a organizacii hodin schopnostiam a moznostiam
ziakov.

Vlastna pedagogicka prax poukézala na fakt, Ze sGcasny stav vyuCovania cudzich
jazykov hlavne v oblasti primarneho vzdeldvania je v zna¢nej miere nedostatocny, chyba tu
jasné definovanie cielovych poziadaviek aplnenie poziadaviek SERR, vo velkej miere
absentuju kvalifikovani pedagdgovia, ked je ,,48,8% ucitelov jazykov zakladnych S§kol
nekvalifikovanych® (Profil vykondvacich politickych nastrojov jazykového vzdelavania SR,
2009, s. 24) aj ked vela zdkladnych $kol pontka vyucovanie cudzich jazykov, nie je
dostatocne predstavena metdéda CLIL, podla pilotazneho prieskumu medzi ucitelkami
zakladnych $kol z r6znych okresov vychodného Slovenska 74% poculo o CLILe, 48% si
mysli, ze vie, Co to znamena a 17% vie, kol'ko cielov ma CLIL, chyba zaclenenie metdédy do
pripravy budtcich ucitelov, kde priprava je stadle zamerana tradi¢ne. Proces implementacie
metody CLIL bude vel'mi ndro¢ny a je mozné ocakavat’ aj negativne reakcie ¢i uz zo strany
ucitelov jazykovych alebo nejazykovych predmetov, nakolko to bude vyzadovat omnoho
viac prace pri priprave a samotnej realizacii vyucovania, ¢o je mozné odpozorovat’ na zaklade
vyjadreni niektorych uciteliek Ze:

““je to naro&na praca pre uditela; je to ve'mi naro¢né podl'a mfia na pripravu; zaberie vi¢siu ¢ast’ mojej
pripravy na vyucovanie; bolo to vel'mi tazké a narocné; ostané kolegyne nie si ochotné; pouzivali by to 2
kolegyne z 8; ako poznam kolegyne nasej §koly — nepracovali by touto metdédou®.

Urcite bude vel'mi zaujimaveé sledovat’ proces oboznamovania ucitel'ov s metédou CLIL, ich

prvotnych postojov, nasledné pouzitie metdody v praxi, proces odstraiiovania stereotypov
v tradi¢nej Skole, mieru aplikacie CLIL v prostredi, ktoré sa vyznacuje dominanciou
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ucebnice, moznost’ subehu bezného jazykoveého vzdelavania a CLIL. Podl'a Pokrivéakovej “z
danej situacie vyplyvaju zvySené néaroky na pripravu a sebavzdelavanie.“ (Pokrivéakova,
2008, s.15). Bude potrebna aj otvorenost’ a hlavne ochota ucitelov zmenit’ §tyl prace, kde
ucitel’ nebude len vystupovat’ vroli akéhosi predkladatela hotovych poznatkov. Jednym
z prikladov pozitivneho postoja k tejto metdde je aj pouzivanie CLIL na Zakladnej Skole-
Bajkalska v PreSove, kde sa na niektorych hodindch geografie pouziva anglicky jazyk na
sprostredkovanie nového obsahu. Aj ked’ priprava na hodinu je Casovo naro¢na a vyzZaduje si
spolupracu medzi ucitel’kami geografie a anglického jazyka, vysledky a tvorivd atmosféra na
hodinach len potvrdzuju, ze takto vedené hodiny maji pridant hodnotu v procese jazykového
vzdelavania. Som presvedCena, ze praktické ukazky napomdézu rozhodnat' sa ucitelom
akceptovat’ a prijat’ tito stale pre nas novi metddu a zbavia ich strachu z nepoznaného.

priklad pripravy
CLIL hodina: AJ-zemepis
Datum: 13./16.11.2009
V.A,B,C

Obsahovy ciel’: ziskat’ nové informacie o objavitel'och a badatel’'och; precvicit’ si orientaciu na mape; Jazykovy
ciel’: osvojit’ si slovntl zasobu geografickych nazvov Zeme; rozvijat’ itanie s porozumenim — pracovat’

s neznamym textom a vyhl'adat’ konkrétne informacie; triedit’ informacie podl'a zadanych kritérii;

Afektivny a psychomotoricky ciel’: rozvijat’ spolupracu v ramci skupiny; rozvijat’ vlastnu orientaciu na mape
prostrednictvom prirad’ovania nazvov;

Pomocky: pracovny list, karty s ndzvami zemepisnych nazvov, karty s menami objavitel'ov a karty na ktorych st
ich zasluhy, slepé mapy sveta

Uvod: Geograficka orientacia

Aktivita 1: Labelling

Hodinu zaéneme orienticiou na mape. Ziaci po jednom prichadzaju k tabuli, vytiahnu si kartu s nejakym
zemepisnym nazvom a ich tlohou je prilepit ho na spravne miesto na mape. V pripade, Ze niektory nazov nevie,
moze si vybrat’ iny a nezaradené nechame na ivahu celej triede, aby sa pokusili ich zaradit’.

Aktivita 2: Odd one out

Individudlna praca: Ziaci dostanti pracovné listy (task 1) a ich ilohou je rozhodnut sa, ktoré z retaze slov
nepatri medzi ostatné. Ret'az slov sa viaze vzdy na uréity kontinent.

Praca vo dvojiciach: Kontrola

Hlavné ucivo: Slavni objavitelia a badatelia

Individualna praca: V pracovnom liste (task 2) ziaci roztriedia objavitel'ov do troch kategorii.

Praca vo dvojiciach: Kontrola

Kym Ziaci pracuji na tabul’'u pripneme karty s menami badatel'ov a s ich vyznamom.

Po kontrole roztriedenia sa Ziaci pokusia spojit’ objavitel'a a jeho vyznam. Opét’ sa radia vo dvojiciach.
Individualna praca: Pracovny list (task 3): Spoj text a obrazok. V pripade dostatku ¢asu mézeme rozsirit’ pracu
S textom.

Zaver:

1 minutu sa pozerajte na geografické nazvy na mape sveta. Potom sa pokuste napisat’ ¢im viac tychto ndzvov do
zosita (aby mali s &im pracovat pri vypliani slepej mapy).

Co sme sa naucili? Zhrnutie informécii o objavitel'och.

Domaca praca: Na zaklade informacii, ktoré ste ziskali na dnesnej hodine zaplite slepti mapu sveta ¢im vaésim
mnozstvom geografickych nazvov v anglictine.

Teacher’s notes:

Terminy na prirad’ovanie: Europe, South America, North America, Africa, Asia, Australia, Antarctica, South
Pole, North Pole, Pacific Ocean, Indian Ocean, Atlantic Ocean, South Ocean, Equator, Tropic of Cancer, Tropic
of Capricorn,

Objavitelia — matching:

TERESHKOVA — was the first woman in Space in 1963

HILLARY — was the first at the highest place of the world (Mount Everest)

COOK - explored the Pacific Ocean and the Far East

AMUNDSEN — was the first at the South Pole

BELLA — was the first Slovak astronaut

SCOTT — was the second explorer at the South Pole (after Amundsen)

ARMSTRONG — was the first astronaut on the Moon
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PICCARD — was the first at the deepest place of the world (Mariana Trench)
COLUMBUS - sailed to America in 1492

GAGARIN — was the first man in Space in 1961

MAGALHAES — was the first to sail across the Pacific Ocean

VASCO DE GAMA — was the first to sail from Europe to India

Cielom cudzojazycného vzdeldvania prostrednictvom CLIL, ktory je zaloZzeny aj na
tvorivosti a kooperativnosti by malo byt formovanie osobnosti mladych l'udi, ziskavanie
sebaddvery a sebaistoty komunikovat’ v cudzom jazyku, pomoc pri orientcii sa v hierarchii
dolezitych hodndt a informécii, ale aj spoznavanie kultar, pragmatickost, ¢i priprava na
budtcnost’.
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ON NEW APPROACHES TOWARDS FOREIGN LANGUAGE
TEACHING/LEARNING
NOVE PRISTUPY K VYUCE CIZICH JAZYKU

Simonovd, Ivana, Czech Republic

Abstrakt

Téma ¢lanku vychazi ze soucasného stavu v oblasti vyuky cizich jazykd, ktery vola po SirSim
vyuzivani informacnich a komunikacnich technologii. Ptispévek vychdzi z teoretickych
zékladii a vramci workshopu smétuje k prezentaci praktickych aplikaci a nastroja, které
mohou byt modifikovany a vyuzivany na vSech typech a trovnich vzdélavacich instituci.

Abstract

The topic of the paper arises from the current situation in foreign language teaching/learning
in the Czech Republic which requires the ICT implementation in the process of instruction.
Both the theoretical roots and practical applications and tools which can be used in this
process will be introduced and discussed within the workshop.

Kracové slova
ICT, e-learning, vyuka cizich jazyki

Key words
Key words in English ICT, e-learning, foreign language, teaching, learning

The current situation in foreign language teaching/learning in the Czech Republic can
be easily understood in the context of method development. Because of the political system,
the foreign language learning process did not run naturally in this area, being significantly
isolated. Trends appearing in the USA and Western Europe in the second half of the 20
century reached our methodology considerably late. Some of them are contributive, others do
not suit well the Czech conditions.

From the history of foreign language education

The need to learn foreign languages is as old as human history. The roots of modern
language education are in studying and teaching Latin. Latin had been the dominant language
of education, commerce, religion and government for many centuries. Jan Amos Komensky
(Comenius) was one of those who tried to change this trend. In Opera Didactica Omnia
(Komensky, 1957) in 1657. In this work he developed the theory and methodology of
language learning, emphasizing that it must be allied with sensation and experience; teaching
must be oral, and any schoolroom should provide models of things, or at least pictures of
them. He also published the world's first illustrated children's book, Orbis Sensualim Pictus
(Komensky, 1958). Later on, the position of Latin was steadily declining. Since the 18
century modern languages have been taught, and studying a living language (languages) to be
used in the real world became part of the school curriculum. Based on the purely academic
study of Latin, students of modern languages did the same exercises, translated abstract
sentences, memorized numerous grammatical rules and exceptions as well as long lists of
vocabulary.
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Innovations in foreign language teaching started in the 19th century and became very
rapid in the 20th century. They led to a number of different and sometimes conflicting
methods, each trying to be a major improvement over the previous or contemporary ones.
Currently, there exists a wide range of methods in the field of teaching languages. Some are
rarely applied, others have become widely used; still others have a few supporters but offer
useful insights.

Process of learning

Several centuries ago Denis Diderot wrote: “There are three principal means of
acquiring knowledge available to us: observation nature, reflection, and experimentation.
Observation collects facts, reflection combines them,; experimentation verifies the result of
that combination. Our observation of nature must be diligent, our reflection profound, and
our experiments exact. We rarely see these three means combined; and for this reason,
creative genuises are not common ““. (Diderot, 1966).

Diderot’s statement has been going for ages. The effectiveness of the educational
process is given by numerous factors, e.g. learner’s intelligence, prior knowledge, level of
motivation, stress, self-confidence, and last but not least learner’s cognitive and learning style.
People vary in the view upon the same situation, they do not do things and see the world in
the same way as the others do. They differ in the way of perceiving a situation, evaluating it,
judging its consequences, making decisions. In spite of these differences, each person is
clever and may be right in his/her own manner. Mare§ (Mare§, 1998, p. 57) proposes two
ways how the learning process can be organized. First, applying learning tactics, which are
partial intentional learning processes forming units of higher level; second, learning
strategies, i.e. processes of larger extent, which provide a plan towards reaching an objective.
There exist numerous approaches to the field of learning styles which results in various
definitions and wide terminology. Kolb, one of the most significant researchers in the field,
understands the learning style a prefered way of learning which may vary from time to time
and situation to situation (Coffield, 2004). There is an important difference between learning
styles and ability to learn. According to Sternberg (Coffield, 2004) an abilitity refers to how
well someone is able to do something, while a style refers to how someone likes to do
something. Therefore a style is a preferred way of using abilities which an individual has.
Furthermore, it is expected that the instructor’s teaching style will match the students’learning
styles. Felder (Felder, 1998) says that mismatching can have consequences and cause a wide
range of further educational problems. It favours certain students and discriminates others,
especially if the mismatches are extreme. On the other hand, if the same teaching style is used
repeatedly, students become bored. Felder agrees with Gregorc (Coftield, 2004) who claims
that only individuals with very strong preferences for one learning style do not study
effectively, the others may be encouraged to develop new learning strategies; and only limited
number of studies have demonstrated that students learn more effectively if their learning
style is accommodated. Making the educational process too specific to one user may restrict
the others; but these conclusions do not refer to handicapped students.

Information and communication technology supported the process of instruction are
considered suitable and beneficial for learners of all styles. The reason is they offer a wide
range of activities which can be aimed at any learning style and used by any teaching style
instructor. The possibility of individualization of the educational process from the both
students’and teacherspoint of view is the greatest advantage. Computer literacy is being
understood to be essential by all students and most teachers these days, and it is recognised
one of the key competences. Didactics accepting the ICT implementation is the field which
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will be developed and will have to be developed quickly. It is not an easy task but at the same
time there is no other way how to solve the situation. Or the “computers” which enjoy such
wide favour will do more harm than good.

Modern technologies and project work in the foreign language instruction

Studying any foreign language aims at mastering four basic skills: listening, reading,
writing and speaking. If the process of ESP (English for specific purposes) instruction is
organized in the distance electronic way, new methods are appearing which enable to
teach/learn more effectively. At the Faculty of Informatics and Management, University of
Hradec Kralove, part-time Informatics and Financial Management students are taught ESP in
electronic distance way using LMS WebCT. A wide range of methods is used to reach new
key competences to the utmost extent. All activities are based on students’ interest in the field
of study, professional experience from work, willingness to participate in tailoring the
educational content to their needs and creating/using new teaching/learning aids.

The Faculty of Informatics and Management, University of Hradec Kralove, belongs to
the leaders in the process of ICT implementation in education in the Czech Republic in the
last decade. Numerous projects were finished in the past, others are currently running, and
several proposals have been submitted. The most contributive currently running projects are
"Evaluation of the modern technologies contributing towards forming and development
university student competences" and "A flexible model of the ICT supported educational
process reflecting individual learning styles" approved by the Czech Science Foundation
(GACR); other types of projects ran in the past, e.g. Multimedia study materials supported the
listening and reading skills development in ESP, approved by the University Development
Fund (FRVS).

This approach resulted in creating and using applications containing databases of
materials to be studied (i.e. vocabulary items, prepositions, pairs of synonyms, expressions or
sentences practising grammar items, etc.), created by students and tailored to their individual
needs. The application works with several fields: Original item, Operated item, Check,
Remove, Keep in database. On student’s request an item in one language appears. The student
does the appropriate activity, e.g. translates it, explains its meaning, presents a synonym,
forms a verb form, and then he presses the button to check the answer. If it is correct, the item
is removed from the database. In case of incorrect answer, the item is displayed again.

Other types of applications are used in teaching/learning the written communication so
that students are able to master both vocabulary, structure and layout of the documents. The
process of developing skills of academic and business writing is supported by creating and
using templates of various layouts and formats. Students practise writing in the required
structure of the document and using appropriate vocabulary at the same time. All the
experience helps them in writing the Bachelor and Diploma theses.

Another effective and favourite activity is working with texts and recordings. Each
student is to prepare two professional texts a year and translates the professional terminology
into Czech using Insert, Comments tools of MS Office Word. Both the text and recording (in
recommended mp3 format) are collected and displayed as e-Readers in the LMS WebCT e-
learning courses and on CD-ROMs. Students use the e-Reader to practise and develop reading
and listening comprehension skills and to prepare for the exam in which reading several texts
and discussing the topics is required, besides others requirements. Depending on the level of
knowledge each student can devote an individual time period for the exam preparation. And
one more thing is motivating - students sign his/her name under each text so that everybody
can know who submitted it. This works well, as students strongly protect their professional
image and avoid sending texts which do not meet the given requirements. The introductory
page of the CD-ROM, which presents the project results, is displayed in figure 1.
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Figure 1 Introductory page of the CD-ROM

7~ ENGLISH DER for IT and Management Students (FIM UHK) 2009 - Windows Internet Explorer

ENGLISH READER for IT and Management Students
— Faculty of Informatics and Management
— University of Hradec Kralovs. 2009

# Apoem...

o Ihe Good Uld Days

5 IT Reader

Welcome to the English Reader
B4 Financial Reader

« Economy

Y
pr
pr
M
o
P
ra
Fn

The content is structured into two main parts. In the top left corner, Introduction to the
project, About project, CD content and Q&A chapters are presented, followed by a poem The
Good Old Days which can be used for students'motivation. Then, the content is structured
into five sub-chapters of IT Reader and four sub-chapters of Financial Reader. In the sub-
chapters texts and recordings are categorized according to the topic they deal with. When
working with the files, both the selected text and appropriate recording are open so that
students can listen to the text, and read it at the same time, if required. The text with selected
expressions translated into Czech or explained in English is displayed in figure 2. Some
problems may appear in the process of creating comments. To avoid undesirable information
there (e.g. author’s name, date etc.), the following procedure is recommended to be applied
(in MS Office 2007). Open the saved document with Comments which are expected to be
anonymous. Select Microsoft Office, click on Prepare (Ptipravit), and Document Check
(Kontrolovat dokument). Select Check (Zkontrolovat). Then click on Delete all (Odebrat vse)
next to the Properties and personal data (Vlastnosti dokumentu a osobni udaje). Be careful
and do not select Delete all which is placed next to the Comments, Revision, version and
notes (Komentar, revize, verze a poznamky), because consequently all comments would be
deleted from the file. Finally, select Check again (Znovu zkontrolovat), and save the file.
When opened again, all comments are displayed in the required format. For more information
see the following link: http://office.microsoft.com/cs-cz/word/HA100364151029.aspx H.
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Figure 2 One of the texts with translated items

2 D:\text\it\software\Computer_Virus.pdf - Windows Internet Explorer
@\ A - j D:\textitysoftwars\Computer_Yirus,pdf o

Soubor  Edit Pfejt Oblbens polutky NZpovéda

4 | @ computer Vius = B - B # - [roraka v ONastae v

==K

Computer Virus

| KomentaF [12F: pecivstory |

Komentsi [13]: instrukce.
pokn

Someone made the virus and sent it to other computers. It was set to tumn on by itself. When it
did. many computers around the world began to have problems

KomentaF [I6]: projeke, pin |

- | Komenté# [I71: whrout, vt |
with each__ - - Komentaf [18}: srpcit

other. Once in the computer, it takes over and tells the computer to do harmful things.

The FBI will try to find who or what has caused this virus to be spread.

hittp://www cdlponline. org/index cfm?fuscaction=activity 1 &topicID=8&story[D=36.
30.3. 2009

Josef Kondracin. kondracin @seznam cz

4 Neznarmé oblast

The provided materials can be used not only for listening, reading, speaking about the topic.
Vocabulary can be developed in various ways, e.g. by solving crosswords, puzzles and
working with other “games with words”. The Eclipse Crossword application, which is
available on the Internet on the URL http://www.eclipsecrossword.com/, helps teachers easily
prepare new materials and create their own ones, and when used by learners, it supports their
activity and motivation. This approach has been applied since 2005 at FIM. According to
students” opinions presented in questionnaires providing feedback, these activities are
appreciated just for their close relation to real life and working process which the part-time
students are engaged in, and thus they have possibility to present their experience. It supports
their motivation and efficiency of study. The most gifted and brightest students take
advantage of their ideas and thoughts in an elective subject Project work, and thus they can
contribute to further development of LMS WebCT.

Conclusions

Current orientation of university education, which is changing under the influence of
latest technology development and new key competences, can be researched from various,
different points of view. Education supported by ICT has been spreading because of growing
popularity of digital technologies in general. Another reason is it enables easier and more
complex realization of the instructional process, offers choice of place, time and pace for
studying, allows an individual approach to students preferring various learning styles. These
are the key values important for the effectiveness of the process. Material and technical
requirements having been satisfied, strong attention could be paid to didactic aspects of the
instructional process. To contribute to this process is the main objective of these projects.
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INTERNET AKO DIDAKTICKY PROSTRIEDOK PRI NACVIKU
VYSLOVNOSTI VO VYUCOVANI NEMCINY AKO CUDZIEHO
JAZYKA

INTERNET AS A MEANS OF DIDACTICS IN PRONUNCIATION
TRAINING OF TEACHING GERMAN AS A FOREIGN LANGUAGE

Stefaiidkovd Jana, Slovensko

Abstrakt

Prispevok sa zaobera integrovanim internetu ako didaktickej pomdcky pri nacviku
vyslovnosti vo vyucovani nemciny ako cudzieho jazyka. Prezentuje moZnosti vyuZitia
konkrétnych internetovych strdnok pri zdokonalovani jazykovej kompetencie v oblasti
vyslovnosti na priklade nemeckych vokélov a konsonantov.

Abstract

The article deals with internet integration as a means of didactics in pronunciation training of
teaching German as a foreign language. It presents options for utilisation of specific internet
pages intended to improve the language competence within the area of pronunciation based
on the samples of German vocals and consonants.

Kruacové slova
vyuCovanie nemc¢iny ako cudzieho jazyka, fonetika, nacvik vyslovnosti, pocitac, internet,
vokaly, konsonanty

Key words
Teaching German as a foreign language, Phonetics, Pronunciation training, Computer,
Internet, Vocals, Consonants

V stcasnej dobe su l'udia vystavovani vplyvu informacnych a komunika¢nych technologii
(IKT) takmer vo vSetkych oblastiach zivota. Média pocita¢ a internet Coraz viac prenikaju aj do
vzdeldvacieho procesu a nachadzajii velké uplatnenie aj vo vyucovani cudzich jazykov. Pre
uspesné vzdelavanie ziakov sa vyzaduje aj patri¢na IKT gramotnost’ pedagdégov a do edukacného
procesu vstupuje aj faktor ochoty naucit’ sa pracovat’ s tymito médiami. Je ale paradoxné, ze aj
napriek dobrému vybaveniu mnohych §kol novymi technologiami vo vyucovani cudzich jazykov
stale pretrvava tradicnd metdda ucenia prostrednictvom ucebnic. Aby sa vyucovanie cudzich
jazykov stalo zaujimavejSie, autentickejSie a ziakov aj motivovalo, je vhodné najst umerny
sposob integrovania novych médii do edukdcie. S tym uzko suvisi pojem vizualizacie, ucebné
ulohy nestce vizualizaéné prvky sprostredkované internetom maji v sebe vysoky motivacny
potencial a maji schopnost’ zvysit' zdujem ziakov aj o dany ucebny predmet. Vizualizacia je
dolezita aj z toho dovodu, ze v dneSnej dobe maju ziaci tendenciu prijimat informécie viac
vizudlne. Z toho vyplyva, ze by sa vo vyuCovani cudzich jazykov mali vyuzivat' vizualizacné
prvky, pri nacviku vyslovnosti audio-vizualiza¢né prvky, a to nielen pri spristupiiovani uciva, ale
aj v motivacnej faze a vo faze preverovania vedomosti. Vo vyucovani fonetiky moézu vyrazne
zefektivnit’ proces edukécie. Vitko a Horvatova (2008) sa zaoberali pozitivnymi strankami audio-
vizualnych médii v porovnani s printovymi médiami. Zastavaju ndzor, Ze podporuju kreativne
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ucenie, sprostredkavaju redlne skusenosti, nenudia ani pri nadmernom pouzivani a
sprostredkovand realita ma silny vplyv na nazory, hodnoty a motivaciu. LepSie vyzdvihuju aj
osobnost’ ucitel'a, priCom ucitel’ moéze nahravku kedykol'vek a kdekol'vek prehrat, okrem toho su
zaujimavejsie, presvedcivejSie a zapdjaju viacej zmyslov (Vitko, Horvatova, 2008). Uvedeni
autori poukézali aj na funkcie tonu, vyzdvihli predovSetkym informacnu, motivacnu, esteticku
a sprievodnt funkciu. Ako nositel’ informécie poskytuje ton napr. komentar k otazkam a textom,
ponuka 'ud’om informacie, ktoré nechct alebo nemozu precitat’, prezentuje javy, ktoré sa inak
nedaju zachytit’ (dialekt, intonacia, akcent a audio-efekty) a formou sprav upozoriiuje na zmeny v
diani. Okrem toho ma ton schopnost’ motivovat’ a udrziavat’ pozornost’, umoznuje pouzivatelom
nacvik jazykovej kompetencie, pocivanie hudby méze posluchaca prijemne naladit’ a 'udsky hlas
mobze sprostredkovat’ bezprostredny kontakt sinym clovekom. Prostrednictvom ténu mozno
zachytit’ aj atmosféru okolia, zapojit’ predstavivost’, jednoduchsie sa nim realizuje preklad do
inych jazykov a ton umoznuje poctvanie aj pri inych aktivitach.

Internet — siet’ sieti, virtudlny svet, kyberneticky priestor, hovorovo oznaCovany aj net, je
verejne dostupny celosvetovy systém vzajomne prepojenych pocitacovych sieti. Slovo internet je
skratkou z anglického nézvu interconnected networks, ¢o v preklade znamenéa prepojené siete.
Pozostava z tisicok r6znych mensich sieti (akademickych, vojenskych, vladnych ¢i komerénych).
Je to vel'mi rychlo sa rozvijajiice informa¢né médium. Jeho funkciou je prenasanie dat pomocou
internetového protokolu (IP). Internet poskytuje moznost pouzivania niektorych popularnych
sluzieb. Medzi najobl'ibenejSie patri pouZzivanie elektronickej poSty (e-mailu), chat (je typom
synchronnej komunikacie, ktora je zalozend na vymene kratkych textov, najzndmejSim
programom je icq), no a v neposlednom rade aj vyuzivanie dokumentov World Wide Webu
(WWW). World Wide Web je oznacenie pre tu cast’ internetu, ktord zdruzuje informacie vo
forme webovych stranok. Jeho zakladatel'om je Tim Berners-Lee, ktory v roku 1991 vytvoril uz
spominany pojem. Nemenej popularna je aj sluzba tzv. webblog. Ide o zasielanie pravidelnych
prispevkov (prezentovanie svojich ndzorov) beznych l'udi na jednej webovej stranke. Takymto
prispievatelom sa hovori bloggeri (http://sk.wikipedia.org/wiki/Internet). Ked’ sa hovori
o internete ako multimédiu, mysli sa tym mnozstvo v flom integrovanych vlastnosti a funkcii. Ide
napr. o audio-vizualne prenasSanie informécii, moznost’ prehravania animacii, ukladanie stiborov
(konkrétne subory MP3), prehravanie videa v pocitaci a otvaranie roznych internetovych stranok.
Prostrednictvom internetu je mozné spristupniovat’ verejnosti aj vlastné subory.

Internet ako médium je vhodné zaclenit’ do vyucovania z nasledovnych dévodov:
- umoziuje blizky kontakt s realitou a tym sa ucenie stava autentickejsie
- vhodnym integrovanim a ddvkovanim internetu sa méze vyucovanie cudzieho jazyka
ozivit’ a zabranit’ tak stereotypu
- zapojenim rdznych zmyslovych organov pri sprostredkovani ucebnej latky sa ucivo
lepSie zapamata
Vo vztahu k fonetike, resp. nacviku vyslovnosti vo vyucovani nem¢iny ako cudzieho jazyka ma
internet nasledovné funkcie a vyhody:
- poskytuje aktudlne informécii na konkrétnych internetovych strankach
- okrem audio-nahravok ponuka internet aj video-nahravky a animacie
- podsobi interaktivne - ziak ma moznost’ sdm regulovat’ priebeh vyucby
- ziak sam rozhoduje, ako Casto si nieCo vypocuje a pozrie
- je celosvetovo najva¢sim médiom
- jerychly — v priebehu niekol’kych sekiind umoziuje vyhl'adat’ potrebné uidaje
- je digitdlny — s rovnakou kvalitou sa d& ton vypocut’ mnohokrat
- individualizacia vyucovania umoziuje individualny nacvik vyslovnosti (ziaci maju
moznost’ robit’ si cvicenia a zdokonal'ovat’ vyslovnost’ aj samostatne doma)

Aby mohol ucitel’ pouzivat’ internet ako didakticky prostriedok v edukdcii pri nacviku
vyslovnosti, musi byt kompetentny pracovat’ s pocitacom a disponovat’ znalostami z oblasti
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artikulacnej fonetiky. Okrem toho by mal vediet’ aj didakticky zhodnotit’ aplikaciu pocitaca a
internetu vo vyuCovani a pre samostatnii pracu uciaceho sa. Ddlezité je poznat existujice
vyhl'adavace (napr. Metager, Yahoo, Google), prostrednictvom ktorych mozno najst’ internetové
stranky z oblasti fonetiky vhodné na zdokonal'ovanie vyslovnosti v nemeckom jazyku. S takymito
strankami by sa mal ucitel’ oboznamit’ skor ako s nimi zacne pracovat’ vo vyucovani. Internet
ponika mnozstvo stranok vhodnych na néacvik vyslovnosti vokéalov, konsonantov
a suprasegmentalnych fenoménov (napr. slovného a vetného prizvuku) v nemeckom jazyku.
Niektoré z nich st spoplatnené, vacsina z nich je ale bezplatna a mozno ich kedykol'vek pouzit'.
Zvlastnym pripadom st web-stranky, ktoré si vyzaduji bezplatné prihldsenie. Ide vSak o
technicky a ¢asovo nenarocny proces, umoziujuci pracu s konkrétnou strankou viacerym
edukantom a pedagdégom. Vsetky stranky uvedené v tomto prispevku s bezplatné.

Ako je zname, medzi slovencinou a nemcinou existuji interferencie vo vyslovnosti
niektorych vokélov a konsonantov, ktorym by sa mala venovat’ Specialna pozornost’ aj v procese
ucenia nem¢iny na réznych stupiioch vzdelavania. Kvoli zékladnej orientacii nasledne predstavim
asponn niekol’ko internetovych strdnok, ktoré mozno efektivne vyuzit prave vo vyucovani
fonetiky, resp. ndcviku a zdokonal'ovani vyslovnosti hldsok na r6znej urovni jazykovych znalosti.
Kvoli obmedzenému priestoru sa zameriam len na ukazky vybranych nemeckych vokalov [ee]
a [e:] akonsonantov [¢] a [x]. Zaujimavy spdsob nacviku ponuka strdnka vypracovana
odbornikmi Univerzity Iowa v USA Chyba! NenaSiel sa Ziaden zdroj odkazov. (tymto
spdsobom su oznacované nasledne aj d’alSie internetové stranky). Nachadzaji sa v nej animacie
so schématickym znazornenim artikulacnych vlastnosti konkrétnych hlasok. Z nich su zrejmé
zékladné polohy artikulaénych organov, napr. pohyb pier, poloha jazyka a pozicia podnebia.
Takéto ndzorné zobrazenie poméha edukantom obozndmit’ sa s artikulaénou bazou nemeckych
hlasok, ktorych vyslovnost mézu napodobniovat. Kliknutim na ikonu PLAY pri animacii
konkrétnej hlasky sa prehra jej spravna vyslovnost’ s konkrétnym ténom. Pod animaciou sa
nachadzaji dva menSie obrazky. Pri zvoleni prvého obrézka vlavo (animation with sound) sa
animacia prehrda stonom. Vybranim druhého obrazku vpravo (step-by-step description) sa
niekol'’konasobnym kliknutim na PLAY prehra animacia postupne spravne v jednotlivych krokoch
- obr. 1. Na pravej strane vedl'a animacie ma edukant moznost’ prehrat’ si po kliknuti na ikonu
reproduktora audio-video nahravku s vyslovnost'ou Styroch prikladov slov s prislusnou hlaskou.
Na obr. 1 je prezentovana vyslovnost’ hlasky [ee] - <6>. Uvedena stranka umoziiuje vhodnym
sposobom precvicovanie vyslovnosti kontrastivne, napr. aj nemeckych alofonov ich-Laut [¢] a
ach-Laut [x]. Ide o dva r6zne sposoby realizacie vyslovnosti fonémy /ch/. Ked'Ze ich-Laut [¢] sa v
sloven¢ine nevyskytuje, maju mnohi slovenski edukanti problémy s jej spravnou artikulaciou.
Paralelnym zobrazenim animacii obidvoch hlasok v zmenSenych oknach na obrazovke pocitaca a
prehratim zvukovej nahrdvky je mozné precvicovat’ vyslovnost rdéznych parov hlasok, ako aj
viacerych hlasok su¢asne pomocou zmensenych animécii - obr. 2. DalSia internetova stranka
vhodna pre nacvik vyslovnosti kontrastivnym sposobom je stranka Univerzity v Portsmouth
Chyba! Nenasiel sa Ziaden zdroj odkazov.. Na obr. 3 a obr. 4 st uvedené priklady nacviku
vyslovnosti kratkeho vokalu [ce], resp. dlhého vokdlu [e:]. Podobnym spdsobom tu mozno
precvicovat' aj dalSie hlasky v paroch slov. Velky potencidl na precviCovanie artikulacie
nemeckych hlasok poskytuje mnozstvom uvedenych prikladov slov s moznostou vypocutia
zvukovej nahravky aj stranka Chyba! NenaSiel sa Ziaden zdroj odkazov. (nacvik hlasok [ce]
a [e:] - obr. 5), resp. stranka Chyba! NenaSiel sa Ziaden zdroj odkazov. (nacvik hlasok [¢] a
[x] kontrastivne). Rovnako bohatu ponuku prikladov r6znych slov s moznost’ou prehrania audio-
nahravky poskytuji stranky Chyba! Nenasiel sa Ziaden zdroj odkazov. a Chyba! NenaSiel
sa ziaden zdroj odkazov.. Atraktivnou formou nacviku vyslovnosti je aj vyuZitie tzv.
jazykolamov. Takyto zaujimavy spOsob prezentuje stranka Chyba! NenaSiel sa Ziaden zdroj
odkazov. - obr. 6. Mnozstvo u¢ebného materidlu a podnetov pre vyucovanie fonetiky poskytuje
aj stranka Martina Schlederera Chyba! NenaSiel sa Ziaden zdroj odkazov. a Chyba!
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Nenasiel sa Ziaden zdroj odkazov. — obr. 7, rovnako ako stranka Chyba! Nenasiel sa Ziaden
zdroj odkazov., na ktorej sa da zdokonal'ovat’ jazykova kompetencia na zaklade prehravania
zvukovych nahrdvok pomocou programu Windows Media Player s naslednym opakovanim
vyslovnosti po predchadzajicom vypocuti spravnej vyslovnosti konkrétnych slov. Na obr. 8 je
znazornené, akym spdosobom sa dd pracovat s viacerymi internetovymi strankami sucCasne
pomocou ich zmenseného formatu v jednotlivych okndch. Ak chce ucitel' efektivne vyuzivat
médid pocitaC a internet vo vyucbe cudzieho jazyka, mal by vediet, ako dosiahne stanoveny ciel
hodiny, poznat' metdédy a vyuzivat' IKT aj pre svoju pripravu na vyucovanie. Internet nie je
pasivne technologické médium. Prostrednictvom neho vytvorené integrované edukacné prostredie
umoznuje interakciu medzi ucitelom a Studentom, dava priestor pre rozmyslanie, tvoriva
a efektivnu pracu a motivuje ziakov na ziskanie novych vedomosti, pretoze nové technologie su
im blizSie aj z bezného Zzivota azaujima ich to. Ich motivacia preto vedie aj k zvySeniu
efektivnosti vyucby (Kucerova A - Palusova M., 2006).

V dne$nom predimenzovanom svete plnom informatizécie na kazdej trovni sa vyuZitie
pocitata a internetu v Skolskych podmienkach stalo Uplnou samozrejmostou. Pre uspesSné
vzdeldvanie Zziakov azdokonalovanie ich cudzojazyCnej kompetencie sa vyzaduje preto aj
patri¢na IKT gramotnost’ od pedagogov. Kompetencie vyuzivat’ pocitac¢ v edukac¢nom procese by
sa mali rozvijat’ v stvislosti so spektrom profesijnych kompetencii ucitel'a. Kazdy moderny ucitel’
by si mal uvedomit’, aké dolezité je celozivotné vzdelavanie, aj ked’ pouzivanie novych médii a
technologii prinesie pre nich d’alSiu pracu. Uspokojenie sa s tradicnymi metédami vyucby as
myslienkou doterajSich vedomosti vSak vytvara predpoklady na stereotypné ucenie, ktoré
ovplyvni aj celkovu troven vedomosti ziakov.

¢= Phonetics: The sounds of German - Windows Internet Explorer |'._.||:|E|
|ﬁ, htkp: [, uiowa, eduj~acadtech/phonetics/german)frameset, html b |
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Artikulationsart  Artikulatiensert  stmmhaftigkeit ancghthar - Diphthange fanetiks anatomy

Vokale —
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Obr. 1 Prezentacia hlasky [ce]
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Obr. 2 Vyslovnost hlasok ach-Laut und ich-Laut kontrastivne

: Sounds 2: The short German ‘6° vowel

b Halle b Stocke
(hell) (sticks)

b Laffel b Offnung
{spoon) {opening)

Obr. 3 Vyslovnost hlasky [ece]

: Sounds 1: The long German “6° vowel

» Flote
(flute)

] bose
(evil)

[ Lohne
(wages)

b blod
(stupid)

] stohnen
(to groan)

b Krote
(turtle)

Obr. 4 Vyslovnost hlasky [e:]
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& —> Bitte hier zum Anhéren und Nachsprechen klicken <--
Lippensteilung:o, Zungomstellung:e, Lippen gerundet und deutlich vorgestilpe,
Zungemspitzenkontakt, Gaumensegel gehoben ohne vélligen Verschluss herzustellen

&,
8:':"24-#::- Ofen, Ode, Rihre, schwire, betirt, Chire, Behirde, Flibe, tristen,
terreich, Bihmen, Sihae, Lihne, lisen. Tine, schin, gendhnen, titen, Liwe, Kinig

&, kurz
Gstlich, Orringen, §ffnen, Ochslein, frtlich, wirdich, Mirder, Mirser, Gehift, Z5lle,
Hille, TElpel, Tichter, Licher, villig, Kiln, firdern, Kicher, wichentlich,

e
Oise-Esel, Ode-edel, Ehre-Ohre, Allchen-ilfnen, Heere-hiren, Sihne-Sehne, Zille-Zelle,
Rede-Rite, bise-Besen, Kerbe-Kirbe

f\-;“im
Die dstlichen Ofen Sifnen sich 1illig §de vor dem frtlichen §sterreichischen Qlﬁt.tn

Obr. 5 Nacvik vyslovnosti hlasky [e:]

7. Echte Dichter dichten leichter bei Licht.
("Real poets find it easier to compose in daylight,'")

8. Jedes Jahr im Juli essen Jana und Julia Johannisbeeren.
("Ewery year in July Jana and Julia eat blackcurrants.")

9, Schneiders Schere schneidet scharf - scharf schneidet
Schneiders Schere.

("Schneider's scissors cuk sharply - sharply is how Schneider's
scissors cut')

EAEE

Obr. 6 Jazykolamy

[fvms thester suficd.defLaukschulefSprechtraini... ’

Obr. 7 Prehravanie zvukovych nahravok pomocou programu Windows Media Player
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KONZEKUTIVNE CVICENIA
(POMOCKA PRI ZVLADNUTI CUDZIEHO JAZYKA?)

CONSECUTIVE EXERCISES
(CAN THEY HELP THE FOREIGN LANGUAGE USERS?)

Vanco Michal, Ciprianova Elena, Slovensko

Abstrakt

Autori prispevku na zéklade vlastnej skusenosti venuji pozornost pozitivam prace
s kratkodobou pamétou v kontexte vSeobecnej vyucby cudzieho jazyka na pokrocilej urovni.
Opieraja sa pritom o praxou potvrdenu skiisenost’ z odbornej pripravy buducich timocnikov.

Abstract

The authors of this article focus on the positive aspects of short-time memory exercises that
are normally used within the framework of the preparation of prospective interpreters at
university level. They advocate their efficiency also for the process of language learning on an
advanced level. The general recommendations are based on their professional experience as
readers at university.

KrPucové slova
Konzekutivne tlmocenie, cielovy jazyk, kompetencia, kratkodoba pamét’

Key words
Consecutive interpretation, target language, competence, short-time memory

Vyucba cudzich jazykov sa na tzemi Slovenskej republiky za ostatnych dvadsat
rokov, t. j. po pade zeleznej opony, postupne dostala do ,,normalnej situacie*. Nazyvame tak
situaciu, kedy uz viac nedochadza k nésilnému preferovaniu jedného cudzieho jazyka na ukor
ostatnych. Ziaci zakladnych $kol, ako aj $tudenti strednych a vysokych $kol maju v su¢asnosti
moznost vybrat' si zo Sirokej palety pontkanych jazykov. NajCastejSie ide o anglictinu
a nemCinu; nem¢ina vSak v sicasnosti uvol'iiuje miesto Spaniel€ine, taliancine ¢i franctzstine,
&o mozno pokladat’ za trend, ktory sa objavuje aj v okolitych §tatoch EU. Je na mieste spytat
sa prave na takom fore, akym je tdto medzinidrodnd konferencia, preco sa na Slovensku
nevyucuju polsky, madarsky a ukrajinsky jazyk, resp. pre€o sa na Statnych vzdelavacich
inStitaciach neponuka organizovana vyucba jazykov naSich susedov.

Je predsa v naSom vlastnom zaujme pestovat’ s okolitymi krajinami dobré susedskeé
vztahy, ktorych kvalitativna troven sa da prehlbovat’ iba prostrednictvom vzijomného
spozndvania sa cez kulturu, ktorej neoddelitelnou sti¢astou je aj umenie a jazyk ako taky.
Prave ony napomahajt ziskavat’ priamy kontakt s inym narodom a na baze urcitych vopred
ziskanych informadcii o ciel'ovej kulture dosahovat’ uvedeny zamer.

Ak sme uz vivode naznacili, Ze dominantnymi si unas v stcasnosti anglitina
a nemcina, a pokial’ ide o uebnice, rovnako dobre s na tom aj ostatné spomenuté jazyky,
treba uviest’ veci na pravil mieru a poukdzat’ na fakt, Ze francuzstina, talianCina a Spaniel¢ina
vo vicsine slovenskych §kol absentuju ako druhy cudzi jazyk a ich vyucba prebieha na pdde
sukromnych jazykovych $kol. Dochadza tym k situdcii, Ze sa prostrednictvom osvojovania si
cielového jazyka oboznamuju s osobitostami cielovej kultury iba jednotlivei motivovani
vlastnou snahou o dosiahnutie ocakavanej Urovne znalosti toho-ktoré¢ho jazyka. Chyba
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komplexny a vSeobecne akceptovany konsenzus, ako aj jeho metodologické pretavenie do
reality, ba C¢o viac, chyba vSeobecné nastolenie otdzky suvisiacej stymto nedostatkom.
V praktickej; podobe sa tak do popredia stale viac formdlne dostdva anglictina avo
vSeobecnosti sa akceptuje jej dominantné postavenie na vSetkych troch stupiioch vzdelavania.
Nie je snad’ potrebné uvadzat, ze argumenty v jej prospech vzdy skoncia pri globalizaénych
a geopolitickych tendenciach celosvetového vyvoja. Aj preto sa od konferencii, ako je tato,
oCakava, Ze zicastneni profesionali z oblasti vyucby cudzich jazykov kone¢ne nastolia otazku
potreby parcidlnej orientacie organizovaného vzdelavania v cudzich jazykoch smerom ku
kultarnym potrebam toho-ktorého naroda a spoloc¢nosti.

Preco sa vlastne touto otdzkou zaoberame v kontexte prispevku zameranom na
konzekutivne cvicenia a ich vyznam pri osvojovani si cudzieho jazyka? Je namieste zamysliet
sa nad samou podstatou snahy o rozvoj lingvistickych zru€nosti Ziakov a Studentov.
Vychadzajuc z vlastnej skusenosti z prace s ucebnymi materialmi pri vyucbe nemeckého
a anglického jazyka, vieme, aké je pre vyucujiceho Casovo narocné formou pripravy
operativne reagovat’ na aktudlne spoloCenské dianie relevantnou formou, tzn. tak, aby
pozadovany obsah koreSpondoval s formdlnym zameranim hodiny a celkovym kontextom
v zmysle progresu tematickych celkov a gramatickych javov. V danom pripade sa ucitelom
ponuka viacero moznosti, z ktorych snad’ najviac frekventovana je forma dialogu C¢i
rozhovoru na danu tému alebo aktualne slohové zadania. No 1 to plati iba v pripade, Ze si
pedagdég okrem vSetkych administrativno-pedagogickych povinnosti na prvom a druhom
stupni vzdelavania dokdze na tkor vlastného volného Casu najst’ adekvatnu formu spitnej
vizby (bez nej je totiz tato forma absolutne jalova).”? Existuje viak aj moznost, ktord sa
vyuziva iba ojedinele, ba skoro vobec, a fiou je praca s konzekutivnym tlmocenim. Tlmocenie
a preklad sa v kontexte jazykového vzdeldvania a pripravy vo vSeobecnosti pokladaji za
prezitok alebo za techniku neimerne prevySujucu ocakavania ajazykové zru€nosti
ziakov/Studentov. V pripade prekladu je to mozno pre jeho osobitosti ¢iastone pravda, hoci
aj tu treba zohl'adnit’ metodologicky postup a vhodnost’ zvoleného obsahu a formy. V pripade
konzekutivneho tlmocenia vSak nemozno s vopred zamietavym stanoviskom suhlasit’.

Z ¢oho vychadzame a pre¢o myslienku vhodnosti konzekutivnych cviceni v procese
osvojovania si cudzieho jazyka obhajujeme? Vychadzame predovSetkym zo skusenosti
z préace so Studentmi vysokej Skoly na semindroch konzekutivneho tlmocenia. Ide o relativne
homogénnu skupinu s Groviilou B2 europskeho referenéného ramca (- priblizne), kde sa
osvojuje technika tlmoc¢nickeho zapisu pre potreby tzv. dlhej konzekutivy, t. j. tlmocenia
prehovoru v ¢asovom rozsahu cca 3 — 5 mintt. Tento typ konzekutivneho tlmocenia je jednou
zo zakladnych podmienok zvladnutia tzv. akreditatného testu potrebného na pracu pre
europske institlicie. Na volnom trhu sa konzekutivne tlmocenie najcastejSie zaobide bez
notécie, oCakava sa vSak zvladnutie prace s kratkodobou pamitou. Vo vSeobecnosti je mozné
konzekutivne tlmocenie sumarizovat’ tromi klI'i¢ovymi fazami: 1. porozumenie, 2. analyza,
3. prerozpravanie obsahu v cielovom jazyku (Jones, 1998, s. 16 — 38). Tieto tri fazy st
rovnako dolezité aj pri osvojovani si cudzieho jazyka. Vyhodou tlmocenia oproti prekladu na
vyu€ovani je okamzitd reakcia pedagoga, resp. spoluziakov a nie priliSny déraz na maximalne
zachovanie kvantity obsahu. Nie je totiz ziaduce ani potrebné tzv. doslovné pretlmocenie.
Ststredenie sa na porozumené s cielom analyzovat hlavné myslienky a filtrovat’ ,,vatové® ¢i
redundantné celky je zdkladnym faktorom konzekutivneho tlmocenia. Samo filtrovanie
vhodne pripraveného originalu (vzdy v zavislosti od jazykovych zru¢nosti Ziakov) je zarukou

22 Tu by som rovnako z vlastnej skiisenosti z roéného vymenného pobytu vo Velkej Britanii, kde som pracoval
na strednej Skole ako uéitel’ vramci projektu HMC, uviedol skusenost, Zze slohové prace a vobec zoSity
Studentov pedagogovia pravidelne kontrolovali a opravovali vnich chyby. V praxi to znamend, ze dvakrat
mesacne ucitel’ zozbieral zosity v celej triede a cez vikend ich opravil a skontroloval (pozn. M. V.).
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plnej pozornosti na reCovy komunikacny akt, ktoré¢ho efektivnost’ sa da vhodne vygradovat
tematickym zameranim prehovoru. Jednou zneocenitelnych vyhod takto definovaného
pristupu st takmer neobmedzené moznosti vyuZitia, nasadenia a uplatnenia tejto techniky. Po
kratkej inStruktdzi, v ktorej vyuclujuci Studentom vysvetli pravidla, ¢im ich motivuje
k prerozpravaniu pocutého obsahu v cielovom jazyku sdorazom na zachovanie hlavnej
myslienky, sa praca s konzekutivnou technikou moze za¢at’.> Oproti rigoréznemu pridfzaniu
sa systematického progresu ucebnych materialov pontka konzekutivne tlmocenie takmer
neobmedzeny vyber tematickych okruhov a istu operativnost’” vo vzt'ahu reflexie celospolo-
¢enského diania vo svete. Na hodindch sa tak Studenti dostani k reCovym obsahom z reality
podobne ako pri sledovani televiznych programov ¢i filmov, no receptna faza je ovela
naro¢nejSia a konzekventnejSia.

Neocenitel'nou vyhodou pre uciaceho sa je ista predispozicia pamiti uchovat’ si
naprick minimalnemu tsiliu aka-taki  spomienku na pocuty text, ¢im pripadné
Lfozpamitavanie sa*“ v konkrétnej situacii sprostredkiva efekt ,,déja-vu*. Prave tento aspekt
konzekutivneho tlmoc¢enia mozno vyuzit'® v kontexte spominanych kultirnych obsahov
s cielom sprostredkovat’ okrem jazyka aj istu ,,facon de vivre* tykajacu sa cielovej kultury.
Ak teda Studenti venuji na hodine pozornost’ napr. téme stravovacich navykov v Nemecku
atento obsah je vhodne zladeny s konzekutivnymi cviceniami dopliujiceho charakteru
(interview so Séfkuchdrom, prihovor v televizii atd’.), je viac nez pravdepodobné, Ze si takto
osvojené ucivo (lexika, syntaktické Struktury, gramatické javy) lepSie zapamétaji, nakolko
pocas konzekutivnych cvi¢eni venuju prehovoru maximalnu pozornost, hoci s cielom osvojit
si jeho obsah anasledne ho verbalizovat v Ziadanom jazykovom systéme. Zo sklsenosti
s vysokoskolskymi Studentmi vieme, Ze napriek technike zapisu a prace s kratkodobou
paméitou su aj po dvoch rokoch schopni rozoznat’ znovu pocuty identicky text.

Potencial a celkovy prinos konzekutivnych cvieni pri osvojovani si obsahu i formy
coho, teda cielového jazykového systému, moZno okrem pripravy buducich tlmocnikov
vyuzit' 1pri zefektivneni jazykovej pripravy pokro€ilych Studentov — na zéklade zvolene;j
problematiky mozno nacvicovat aktivizaciu pasivnej slovnej zasoby, no rovnako dobre aj
pohotovost’ v syntaktickych Struktirach. Neodskriepitelnou vyhodou je moznost’ dopracovat’
sa k osobitym témam, atym aj k Specifickej slovnej zasobe, k akej sa v kontexte
,standardnej* jazykovej pripravy vyucujuci pri praci v skupine z r6znych dovodov nedostane.
Plati zname pravidlo: Skus, zazi a over si na vlastnej koZi.

Konzekutivne tlmoc¢enie mozno d’alej vyuzit’ pri nacviku tematickych okruhov pocas
pripravy Studentov na maturitnu skasku. Samozrejme, ako sme uz uviedli, je bezpodmienecne
nevyhnutné material (text, nahravku, video) upravit' tak, aby sa dali Zelanym spdsobom
vyuzit. Uprava textu spoéiva prevazne v jeho tzv. oralizicii (v zavislosti od zdrojového
materidlu). Znamend to prispdsobenie informativne presyteného obsahu forme zodpo-
vedajucej kritériam hovorového Stylu. V zévislosti od témy a naroCnosti jej prezentacie
v originali je vhodné upravit’ aj terminologicku bazu, resp. predstavit’ klI'icové slova aich
ekvivalenty tak v cielovom jazyku, ako aj v jazyku origindlu. V pripade nahravky treba tuto
zvolit' tak, aby koreSpondovala cielom a potrebami zédmeru vyucujiceho i1 zdsaddm
Htimocitelnosti“. Musime si totiz uvedomit’, ze nie vSetko sa vzdy da pretlmocit. To plati
hlavne v pripade simultanneho tlmocenia, ktoré ako také pre vyucovanie cudzieho jazyka nie
je relevantné.

V prilohe k prispevku prezentujeme jedno z cviceni urCenych pre nacvik tlmocnicke;j
zrucnosti. Ide o Cast’ pripravovaného skripta konzekutivnych cviceni so zédpisom (skriptum je

» Na semindroch tlmo&enia, na ktorych je zakladom prace prave tlmo&nicka technika, sa v ivode pre lepsie
,hastartovanie* kratkodobej paméti dokonca ,,tImoci“ zo slovenciny do slovenciny, resp. z anglictiny do
anglictiny.
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urcené vysokoskolskym Studentom). V zmysle ulahCenia prace s vopred oralizovanym
textom je v uvode cvicenia k dispozicii kratka anotacia a kl'iCové slova, v zavere zas maju
Studenti moZnost’ overit’ si slovnu zdsobu, ktort autori uviedli s predpokladom, ze by mohla
sposobovat’ komplikacie. Text je ureny na pracu na hodine, ako aj na individudlnu pracu,
a to v ramci pripravy na skuSku ¢i Statnice. Tri asterixy oznacuju mieru naro¢nosti v zmysle
nacviku konzekutivy so zapisom, ktora je s ohladom k diZke textu nevyhnutna. Je viak mozné
tlmocit’ text aj po kratSich usekoch: po jednej, dvoch ¢i troch vetach. V takej forme je vhodny
1 na nacvik na strednych Skolach ¢i v jazykovych Skolach.

Priloha

Letecka doprava a Zivotné prostredie ***

Anotacia: Text je venovany problematike wvplyvu lietadiel na Zivotné prostredie.
Rozmadhajtci sa cestovny ruch a turizmus negativne vplyvaju na prostredie, v ktorom Zijeme.

Ako a preco je tomu tak, priblizi re€nik vo svojom prihovore.

KPucové slova: letecka doprava, sklenikové plyny, emisie, sklenikovy efekt

Mili priatelia,

uz ste sa niekedy pozreli z okna lietadla na obrovska plochu, ktord bola takmer 10 kilo-
metrov pod vami? Oceany, moria, lesy, pohoria? Rozmysl'ali ste v takejto situacii, ako
vlastne my l'udia p6sobime na nasu planétu Zem?

Musim sa priznat’, ja som sa nad tym uz zamyslal. V podstate je dnes uplne jasné, ze my
na Zem posobime tak, ze ju skor poskodzujeme, ako jej poméahame. A lietadla, ktoré nas
rychlo a hlavne pohodlne prevazaju z jedného miesta na druhé okolo celej zemegule,
zhorSuju jeden z najvacSich environmentélnych problémov, ktorému musime celit. Ide
o globalne oteplovanie.

Ti z nés, ktori maju Stastie, dostatok penazi a volného casu, vedia, Ze na Zemi je celé
mnozstvo fascinujucich miest, ktoré sa oplati navstivit. Ceny leteniek sa za posledné
roky rapidne zniZili a vela I'udi predovSetkym z bohatSich krajin si méZe dovolit’ letiet’
na druhy koniec sveta iba za nieCo viac, nez je ich tyzdenny plat.

Bohuzial’, prave lietadla produkuji ovela viac oxidu uhli¢it¢ho nez ktorykol'vek iny
dopravny prostriedok. Iste viete, ze prave CO; je jeden z plynov, ktoré pozname aj pod
oznacenim sklenikovy plyn, teda ide o plyn, ktory zachytava teplo zo slnka a spdsobuje
tak zvySovanie teploty na naSej planéte. Vedci predpovedaju, ze v dohl'adnej dobe sa
napr. klima vo Velkej Britanii bude podobat’ tej, ktori pozname z oblasti
Stredozemského mora, ¢o je, paradoxne, pomerne obl'ibend destinacia dovolenkujacich
Britov. Ak teda globalne oteplovanie bude pokracovat’ takou rychlostou ako dnes, je
dost mozné, ze turistické oblasti ako Maldivy sa kvoli stupajucej hladine mori
a oceanov ocitni pod vodou.

Ako to uz byva, na problémy sposobené 'ud'mi z vyspelych krajin doplacaja hlavne
obyvatelia rozvojovych krajin. Podl'a slov hovorkyne Europskej federacie pre dopravu
a zivotné prostredie je Clovek, ktory leti hodinu v lietadle, zodpovedny za rovnaké
mnozstvo emisii CO, ako priemerny obyvatel’ Bangladésa za cely rok. Viete si to
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vobec predstavit? Kazdy rok teda letecka doprava vyprodukuje zhruba tolko oxidu
uhlic¢itého ako cely africky kontinent spolu.

Pri netrpezlivom vyckavani na meSkajuci let v preplnenej odletovej hale alebo pri h'adani
stratenej batoziny sa vam moZzu zdat’ ceny leteniek nehorazne vysoké. AvsSak letenky su
lacnejSie, nez by mali byt t. j. eSte stale neplatime dost. Ak by sme sa mali drzat
principu — kto znecistuje, nech plati — ¢ize kto poskodzuje svojou Cinnostou zZivotné
prostredie, nech zaplati akési odskodné, zistili by sme, ze za Skody, ktoré pacha osobna
letecka doprava na zivotnom prostredi, neplatime v cene letenky nic. Palivo do lietadiel
sa na medzindrodnych letoch vOobec nezdanuje ana rozdiel od 4ut sa emisie CO,
u lietadiel nekontroluju. Ani Kjotsky dohovor nehovori o sklenikovych plynoch
z lietadiel, ¢ize rozhodnut’ o tom, kto je zodpovedny, musia jednotlivé vlady.

Co sa d4 teda spravit' s tymto problémom? NuZ, aj naprick snahe vyrobcov leteckych
motorov vyrabat’ motory, ktoré by boli k Zivotnému prostrediu Setrnejsie, potrva asi celé
desatroCia, kym budeme mobct povedat, ze lietadld uz viac zivotné prostredie
neposkodzuju.

Existuje viacero moZnosti, ako sa da situdcia riesit’ uz dnes. Ale o tom by som vam nieco
povedal az po kratkej prestavke. Vidim totiz, ze nasi hostia su po celodennom programe
konferencie mierne unaveni, ¢o nakoniec plati aj pre nasich timo¢nikov.

Takze, ako som uz naznacil, po prestavke pokracujeme.
Dakujem.

Slovna zasoba

AJ: jet aircraft, greenhouse gases, emissions, greenhouse effect, engine, The Maldives,
holidaymaker, Kyoto agreement, The Mediterranean, European Federation for Transport and
Environment, fuel

NJ: s Diisenflugzeug, Treibgase, Emissionen, s Treibhauseffekt, r Motor, Malediven (auf den
M.), Ferienmacher, s Kyoto-Abkommen, r Europédische Verband fiir Verkehr und Umwelt
(T&E), Treibstoff,
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PROJEKTOVE VYUCOVANIE ANGLICKEHO JAZYKA NA 1. STUPNI
ZAKLADNEJ SKOLY
PROJECT TEACHING OF ENGLISH LANGUAGE AT THE 1ST TO
4TH GRADE OF ELEMENTARY SCHOOL

Vranova Marta, Slovensko

Abstrakt

Cielom prispevku je naznacCit’ moznosti projektového tematického vyucovania anglického
jazyka u ziakov 3.ro¢nika zakladnej Skoly, ako inovativneho spdsobu edukécie a prezentovat
ukazku tematického projektu, ktorého U¢innost’ sme overovali v skupine 15 ziakov . Zistili
sme vyrazné zvySenie slovnej zasoby 1 zlepSenie motivacie ucenia sa cudzieho jazyka oproti
skupine, kde sa vyucovalo tradi¢ne.

Abstract

The aim of our paper is to present some possibilities of using project thematic method in
teaching English for 3rd grade pupils of elementary school. It is considered to be innovative
educational method and we present the thematic project, which effectiveness we verified
while teaching the group of 15 pupils. We have achieved considerable growth of vocabulary
and increase of motivation in learning a foreign language in comparison with the group which
was taught by the traditional methods.

Kruacové slova

Cudzi jazyk, tematické projekty, projektové vyuCovanie, ziaci mladSieho Skolského veku
Key words

Foreign language, thematic projects, project teaching, 6 to 10 year old pupils

Uvod

Mladsi Skolsky vek predstavuje vyznamné obdobie intenzivneho rozvoja dietata po
stranke fyzickej, psychickej a nesporne aj intelektovej. Edukécia deti v Skole aj v oblasti
ziskavania jazykovych kompetencii v tomto obdobi predstavuje vyznamnu sucast’ formovania
celej osobnosti ziaka.

Rozvoju jazykovych kompetencii sa venuje 1 Koncepcia vyucovania cudzich jazykov
v zékladnych a strednych Skolach, ktora bola prijatd v roku 2007. V nadvéznosti na tuto
koncepciu bol schvaleny Zakon ¢.245 zroku 2008, v ktorom sa cudzi jazyk povinne ma
vyucovat’ od 3. ro¢nika zékladnej Skoly.

V zmysle Statneho vzdelavacieho programu (SVP) pre 1. stupeii zakladnej koly
v Slovenskej republike bol vypracovany 30. 6. 2008 aplatny od 1. 9. 2008 ISCED 1 —
Primarne vzdelavanie. V tomto dokumente je osobitnd pozornost venovana prave jazyku
a komunikacii, pricom sa zdoraziiuje chapanie jazyka ako nastroj myslenia a komunikacie
medzi 'ud’'mi. To by sa malo premietnut’ do zdmerné¢ho preferovania rozvoja komunikacnych
kompetencii (SVP 2008, s. 11). Cudzie jazyky, ako sa uvadza v dokumente, ,prispievaju
k pochopeniu a objavovaniu tych skuto€nosti, ktoré presahuji oblast’ skusenosti
sprostredkovanych Statnym jazykom. Poskytuju zivy jazykovy ziklad a predpoklady pre

69



KLIS CUDZIE JAZYKY A KULTURY V SKOLE 7
//KATEDRA FOREIGN LANGUAGES AND CULTURES AT SCHOOL 7

LINGVODIDAKTIKY A

INTERKULTURNYCH — NTITRA 2010

STUDII

komunikéciu Ziakov v ramci Europskej unie. Cudzie jazyky umoziiuju poznavat’ odliSnosti
v sposobe zivota l'udi inych krajin aich odlisné kultarne tradicie. TaktieZ poskytuja
prehibenie vedomosti a vzajomného medzinarodného porozumenia a tolerancie a vytvaraji
podmienky pre spolupracu $kol na medzinarodnych projektoch. (SVP, ISCED 1, 2008, s.
12).

Spolo¢ny eurdopsky referenény ramec pre jazyky

V naSom prispevku sme vychddzali z Koncepcie vyuCovania cudzich jazykov
v zékladnych a strednych Skoldch 1z celkového Eurdpskeho kontextu, resp. z dokumentu
Spolo¢ny eurdpsky referencny rdmec pre jazyky (SERR) Common European Framework of
Reference for Languages: Learning, Teaching, Assessment (Cambridge, 2001). Tento
dokument bol vytvoreny na pdde Rady Europy a definuje jednotlivé kompetencie, ktoré su
tiez zadefinované v SERR ako ,suhrn vedomosti, zru¢nosti a vlastnosti, ktoré¢ umoznuju
osobe konat™, pri¢om:
Vseobecné kompetencie su tie, ktoré nie st charakteristické pre jazyk, ale ktoré st
nevyhnutné pre rozne ¢innosti, vratane jazykovych ¢innosti.
Komunika¢né jazykové kompetencie su tie, ktoré umoziuji osobe konat pouzitim
konkrétnych jazykovych prostriedkov.
Kontext oznacuje konfiguraciu udalosti a situaénych faktorov (fyzickych aj inych), do
ktorych st situované komunikacné akty.
Jazykové ¢innosti predstavuji uplatnovanie vlastnej komunikacnej jazykovej kompetencie
pri plneni Glohy v konkrétnej oblasti spracovania.

Stratégia je organizovany, zdmerny a riadeny postup ukonov, ktory si jednotlivec vyberie na
splnenie nim zvolenej Gllohy alebo ulohy, ktort ma nariadend.

Uloha je definovana ako také zamerné konanie, ktoré jednotlivec poklada za potrebné na
dosiahnutie daného vysledku v kontexte rieSen¢ho problému. (Spolo¢ny eurdpsky referencny
ramec pre jazyky, ulenie sa, vyutovanie, hodnotenie. Preklad PhDr. S. Franko, PhD., SPU,
2006, str. 12, 13).

Pre rozvoj vSetkych kompetencii a splnenie vSetkych dolezitych kritérii pre kvalitné
vyuCovanie cudzich jazykov povazujeme projektovi vyucbu za jednu z najvhodnejSich
sposobov vyucby, ktora je orientovand na ziaka, jeho Cinnosti, objavovanie a pozndvanie
kultary jazyka. Pri vyu€ovani cudzieho jazyka na 1. stupni povazujeme teda tento pristup za
vyznamny a pre pracu ucitel’a sice vhodny, ale zaroven naro¢ny. Taktiez prax naznacuje, ze
ziaci pracuju na projektoch radi, najradsej v skupinkéch, kde sa rozvijaja okrem kognitivnych
aj afektivne ajsocialne zrucnosti, zaroven ucitel modze integrovat’ ciele inych vyufovacich
predmetov prave do vyucovania cudzieho jazyka.

Projektovanie vyucby

Projektova ¢innost’ vychddza z obsahu pedagogickych dokumentov - cielovy program
Skoly, uc¢ebné osnovy, Casovo-tematické plany, a zo Specifik vyucby prislusného ucebného
predmetu, teda anglického jazyka. Ucitel ma pedagogické pdsobenie planovat vo vztahu
k predpokladanym pedagogickym situaciam a so zretelom na individudlne osobitosti Ziakov.
Ak ucitel modeluje svoj Casovo-tematicky plan ako sadu tematickych projektov vyuziva
a realizuje tematické projektovanie (Douskova, Cuptakova, 2008, str. 110). Tematicky celok
sa rozpracuva na témy a podtémy na dlhSie obdobie, resp. na viac vyu€ovacich hodin. Tento
projekt ma ucitel’ chapat’ ako plan pedagogickej prace s detmi a plan Cinnosti deti na urcité
obdobie. Pri projektovani ucitel’ cielavedome pracuje s obsahom jednotlivych eduka¢nych
oblasti a vytvara priestor pre autonomne ucenie sa ziakov. Zaroven projektuje ocakavané
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zmeny, ktoré sa tykaji ucenia sa ziaka a jeho rozvoja prostrednictvom vhodne zvolenej témy.
Pri tom sa zameriava najmi na:

1. Pracu s edukaénymi cielmi — tu ide o Cinnosti ucitela v procese premeny zakladov
kl'aicovych kompetencii Ziakov v mladSom Skolskom veku na ciastkové ciele aucebné
poziadavky ako kritérid plnenia Specifickych ciel'ov.

2. Didaktické spracovanie uciva - tak, aby umozZnovalo aktivne ucenie sa Ziakov. To
predpokladd pripravu ucebnych materidlov na skumanie, pripravu detskych Cinnosti na
sktimanie vSetkymi zmyslami, navodzovanie priamych sktisenosti, priprava r6znych sposobov
prace so skimanym materidlom tak, aby bol mozny jeho vol'ny vyber, priprava diskusnych
¢innosti na vymenu a podporu vymeny informacii.

3. Diagnostika a hodnotenie zvladnutia ucebnych Specifickych ciel'ov a u¢ebnych poziadaviek
prostrednictvom ucebnych Cinnosti ako vychodisko pre hodnotenie a nové projektovanie. Pre
hodnotenie projektu je dolezité:

e pozorovanie ziakov a ich prejavov (€1 ich to bavi, ako reaguj),

e neustale sebareflektovat’ a vyhodnocovat’ pracu (¢o sa dari, nedari, ¢i boli splnené ciele,
¢o ziaci ziskali),

e po ukonceni projektu zhodnotit’ cely projekt, jeho stavbu a prinos.

Douskova (2008, str. 112) pri tvorbe tematického projektu odportca:

1. Projektovanie ucitelovho ucenia, pri ktorom ucitel’ rozhoduje o edukacnej stratégii, ktora
vychddza z poznania zdujmov a potrieb Ziakov, vymedzenia oblasti rozvoja Ziaka, vyberu
obsahu edukacie, konkretizovania ucebnej témy, integracia na zaklade idei, vymedzenia
konkrétneho uciva a vychovno-vzdelavacich cielov.

2.Projektovanie ucenia sa deti — v tejto faze sa ucitel’ sustred’'uje na konkrétne ¢innosti ziakov,
a preto realizuje didakticka analyzu uciva. Koncipuje edukacné aktivity a uc¢ebné

situdcie v nich, zaoberd sa organizdciou ucenia sa pri jednotlivych ucebnych tlohach pri
konkrétnych u¢ebnych ¢innostiach ziakov, aranzuje edukacné prostredie, didakticky material,
¢as a ucebny priestor.

Tematicky projekt

Didaktické projekty sme spracovali v zmysle Koncepcie vyu€ovania cudzich jazykov
na zékladnych a strednych Skolach anovych kurikularnych dokumentov pre 1.stupen
zakladnej skoly ISCED 1.
Tematické projekty reSpektuji Standardy kompetencii deti na leveli Al a jednotlivé
vzdeldvacie oblasti (Jazyk akomunikicia, Matematika a praca s informaciami, Priroda
a spolo¢nost’, Clovek a hodnoty, Clovek a svet prace, Umenie a kulttra, Zdravie a pohyb),
pricom témy su prierezového charakteru anadvdzuji na uvedené kurikuldrne oblasti.
Stcast'ou obsahu vzdelavania st prierezové tematiky, ktoré sa spravidla prelinaju cez vsetky
vzdelavacie oblasti. Na trovni primarneho vzdelavania Statny vzdelavaci program zavadza
tieto prierezové témy: Dopravna vychova — vychova k bezpecnosti v cestnej premavke,
Osobnostny a socialny rozvoj, Enviromentalna vychova, Medidlna vychova, Multikultirna
vychova, Ochrana Zivota a zdravia, Tvorba projektu a prezenta¢né zru¢nosti.
Z citovanej koncepcie vyberame pre ilustraciu tieto zakladné témy:

Rodina a spolo¢nost’ (Osobné udaje,Rodina - vztahy v rodine, Narodnost/Statna
prislusnost, Tlaciva/dokumenty, Vzt'ahy medzi 'ud’'mi, NaboZenstvo)

Domov a byvanie (M6j dom/byt , Zariadenie bytu, Domov a jeho okolie, Byvanie v meste
a na dedine, Spolo¢nost’ a Zivotné prostredie, Spolocnost’ a jej Zivotny Styl).

(Koncepcia, 2007, s. 35 - 36)
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Podl'a nich sme vytvorili devédt’ tematickych projektov, ktoré sme overovali pocCas
jedného Skolského roka v skupine (A) 15 Ziakov 3.ro¢nika. Anglicky jazyk sme v tejto
skupine osobne vyucovali, pricom sme uplatiiovali nami vytvorené tematické projekty:

I. Rodina a skola, II. Domov a byvanie, I11. Cudské telo a starostlivost’ o zdravie, IV. Doprava
a cestovanie, V. Vzdelavanie, zamestnanie a praca, VI. Clovek a priroda, VII. Stravovanie,
VIII. Obliekanie a moda, IX. Sport, vol'ny &as a zaluby.

V druhej skupine (B) taktiez u 15-ich Ziakov sa realizovalo vyucCovanie anglického
jazyka tradi¢ne. V oboch skupinach sme na zacCiatku Skolského roka zistovali jednak Groven
slovnej zasoby, ako aj vztah k anglickému jazyku a motivaciu jeho ucenia sa. Na konci
Skolského roka, po aplikaciii tematickych projektov v skupine A sme opétovne zistovali
uroven slovnej zasoby a vztah k anglickému jazyku v oboch skupinach. V skupine A sme
zistili vyrazné zvySenie slovnej zasoby oproti skupine B, a tiez zlepSenie vztahu k cudziemu
jazyku. NaSe tematické projekty sa ukazali ako vysoko u¢inné najméi preto, ze sme vyuzivali
rozne metddy zazitkového ucenia, aktivizujice metddy a nazorné pomocky, ktoré zvySovali
motivaciu a zdujem o vyuCovanie. V skupine B bolo zvySenie slovnej zasoby podstatne
mensie a nezmenila sa ani motivacia ucenia sa ani zaujem o cudzi jazyk.

Pre ilustraciu uvaddzame ukézku jedného Tematického projektu, konkrétne II.
Domov a byvanie:

Tematicky projekt: DOMOV A BYVANIE

Pri priprave tematického projektu sme zohladnovali najmd poziadavku vytvorenia
pozitivneho vzt'ahu ziakov k vlastnému domovu, bydlisku. Cielom tohto projektu tiez bolo
rozvijat’ kultaru byvania, estetické citenie a umelecké vyjadrenie Zziakov. K tomu boli
zamerangé aj aktivity, ktoré sme v priebehu jednotlivych vyucovacich hodin realizovali.

w7

Edukacné ciele celého projektu: naucit’ sa basen o mackach, naucit’ sa pisat,, ¢itat’ a osvojit’

si slovna zdsobu oznacujucu nabytok.

Casové obdobie realizicie projektu: 3 vyucovacie hodiny.

1. vyucovacia hodina
Ciel: Uvedenie do situacie: "Macky spia kdekol'vek” - zdovodni preco.
S detmi vedieme rozhovor o mackach. Povzbudzujeme ich, aby porozpravali svoje zazitky
s mackami anasli k macke Co najviac privlastkov. Nacvik spradvnej vyslovnosti nazvov
nabytku.
Organiza¢na forma vyucovania: Frontalna.
Metody: Dialogickd, narativna, hra, vizualizacia.
Uc¢ebna situacia: Rozpravanie o macke a jej charakteristickom spravani, o jej zivote. Nacvik
spravnej vyslovnosti nazvov nabytku v triede pomocou hry.
Priprava: Anglické nazvy predmetov nachadzajucich sa v triede rozmiestni a prilepi ucitel’ v
triede ete na zadiatku $kolského roka. Ziaci zrakom tak cely rok vnimaju grafickti podobu
slov, a zaroven ju spajaji s vyznamom, realnym predmetom.
Uc¢ebna uloha:
1. Zatvor sio¢i a predstav si macku. Hladkas ju, ona sa k tebe tali. Zaspi ti v lone.
2. Otvor o¢i. Aka je macka? Povedz k nej ¢o najviac privlastkov.
3. Ako zije, ¢o rada robi? Kde najcastejSie macku vidime?
4. Kde vSade u nas v triede by si macka l'ahla? Zavrite o¢i a predstavte si, kde vSade by
si macka lahla, kde by jej bolo dobre. Skuste si premysliet’ ndzov nabytku, miesta
u nds v triede.
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5. Spolo¢ne pomenujme nabytok u nas v triede. Pozri sa, pocuvaj a opakuj.
6. Zahrédme si hru Simon says, priCom budem hovorit’ dotkni sa nejakého nabytku. Napr.
Touch the door.

7. Vy sa musite dotknat’ toho nabytku, ktory poviem.

8. Teraz moze skusit’ hovorit, Co povie Simon aj niekto z vas.
Pomocky: Nazvy premetov a nabytku v triede upevnene na konkrétnych premetoch.
Predpokladané ¢innosti Ziakov: Ziaci si so zatvorenymi oéami predstavuju, kde viade by si
macka Tlahla vich triede. Spolo¢ne si precvitia vyslovnost’ slov oznacujucich predmety
a nabytok v triede. UcCitel’ so ziakmi hrd hru Simon says s tym, ze Ziaci sa musia dotknut’
predmetu, ktory pomenuje.

2. vyucovacia hodina

Ciel: Zopakovat' si ndzvy casti nabytku, rozliSovat pocuté slova, ich porozumenie, ich
priradovanie ku konkrétnemu predmetu, citanie slov s porozumenim. Rozvoj estetického
citenia Ziakov vyrobou vlastnych domcekov.

Organiza¢na forma vyucovania: Frontalna, praca vo dvojiciach.

Metody: Narativna, hra s legom alebo stavba kartonovych domov.

Ucebna situacia: Ucitel’ precita anglické slovo na listo¢ku, na ktorom je napisany konkrétny

nabytok a ziak ho priradi k nabytku v triede. Ziaci vyrabaji zlega alebo z papierovych

krabi¢iek domceky s tym, Ze ich nakoniec popisu.

Priprava: Ziaci maju za ulohu priniest’ krabi¢ky réznych velkosti z roznych materidlov.

Ucitel’ pripravi vacSie krabice na vyrobu domov, lepidla a nozZnice, stavebnicu Lego.

Uc¢ebna uloha:

1. Precitam ti slovo, ktoré mas na papieriku. Ty ho zopakuj po mne.

2. Skus ho odc¢arovat’ a zistit’, ¢o znamend. Ukaz konkrétne miesto v triede, ktoré je napisané
na listku.

3. Precitam vam slova a vy ich po mne zopakujete. Zahrame si ozvenu.

4. Teraz budete pracovat v3 - 4 ¢lennych skupinach. Z krabiciek, ktoré ste priniesli, si
mozete postavit domceky sndbytkom. VaSou ulohou bude vSak pri pouzivani lepidla,
noznic, krabiciek ¢i papiera pouzit’ frazy: Can I have? Here you are. Thank you.

5. Ked budete mat’ domceky postavené, predstavite ndm ich a opiSete, o ste vybudovali.

6. Domceky vytvorené detmi dame na vystavu v triede.

Pomocky: Listky s nazvami nabytku: table, chair, piano, window ledge, drawer, cupboard,

sofa, carpet, floor, sofa, armchair. Lego a kartonove krabice roznej vel’kosti a tvaru.

Predpokladané ¢innosti Ziakov: Ziaci za pomoci u¢itela precitajii nazov nabytku a ukazu na

nabytok alebo predmet vich triede. Stavaji domy zlega alebo z kartonovych Skatuliek

roznych velkosti, pricom musia spolupracovat’ v skupinach a pri praci pouzivat anglické
frazy.

3. vyucovacia hodina

Ciel: Rozvoj umeleckého prejavu, rozvoj spoluprace vo dvojiciach a v malych skupinkach.
Prostrednictvom kreslenia nabytku, vyskytujicich sa v bésni, si Ziaci osvoja text basne,
nacvik pisania novych slov oznacujucich nabytok.

Organiza¢na forma vyucovania: Frontalna, praca vo dvojiciach, skupinkach.

Metody: Narativna.

Priprava: Ziaci si pripravia farby na malovanie, pastelky na kreslenie, vykresy.

Ucebna situacia: Kreslenie jednotlivych Casti nabytku vo dvojici. Napisanie slova na druhu
stranu vykresu.
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Uc¢ebna uloha:

1. Ja mam takéto macicky, ktoré rady spia kdekol'vek.

2. Vasou ulohou bude vo dvojici nakreslit’ ten predmet, ktory vdm ddm napisany na listku. Je
to nabytok, ktory sa méze nachadzat’ aj v nasSej triede.

3. Kym budete kreslit’ va§ obrazok, ja vam precitam Cast’ basne o mackach, vy ju zopakujete
a postupne sa ju naucite.

4. Ked nakreslite svoj obrdzok, na druhu stranu napiSte ndzov ¢asti nabytku.

Potom sa nau¢ime basnicku vsetci spolu.

6. Sadneme si do kruhu svaSimi obrazkami avy ich otote smerom k ostatnym
spoluziakom.

7. Budem vam recitovat’ celi basen a vy ukazujte ten konkrétny obrazok, ktory znazornuje
¢itanu Cast’ basne. Maketu maciek prilozte na svoj obrazok.

8. Druhykrat vam pre¢itam base a teraz vy astne doplhajte slova, ktoré ste napisali na druhu
stranu vykresu.

Pomécky: Karticky s predmetmi a ndzvami nabytku z basne: table, chair, piano, window

ledge, drawer, shoe, cardboard box, cupboard with your socks, nakreslené a vystrihnuté 2 - 3

makety maciek. Farby na malovanie, ceruzky, vykresy.

Predpokladané ¢&innosti Ziakov: Ziaci vo dvojiciach alebo trojiciach kreslia na vykres

obrazok nabytku, ktory sa vyskytuje v basni. Zaroven sa ucia slova, ktoré im ucitel’ povie

a tieZ ho kreslia.

9]

Zaver

Projektové vyucCovanie prostrednictvom tematickych projektov, ktoré sme vytvorili
v intenciach poziadaviek Statneho vzdelavacieho programu a overovali ho v praxi mozno
povazovat za velmi efektivne aucinné. Na§ akény vyskum (aplikovanie tematickych
projektov a overovanie ich G¢innosti) trval 10 mesiacov a len v jednej skupine, konStatujeme,
7e sa podstatne zvysila slovnad zasoba Ziakov 1motivicia ucenia sa cudzieho jazyka oproti
skupine, kde sa uplatiioval tradicny spdsob vyucovania. NaSe sktsenosti z aktivizujaceho
spOsobu vyucovania iempirické vyskumné zistenia naznacuji, Ze tematické projekty
a netradi¢né metddy (narativna metdda, role play, dramatizécia, TPR a pod), zazitkové ucenie,
spojené¢ s integrovanim predmetov, obsahov atém, st jednym z moZnosti zlepSovania
vyuc€ovania cudzieho jazyka. Pripominame, ze projektové tematické vyuCovanie reSpektovalo
vekové osobitosti deti mladSieho Skolského veku. Nase zistenia nie je mozné zovSeobecnit’, st
len ilustrativne.
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COMPUTER GAMES IN TEACHING ENGLISH TO YOUNG
LEARNERS

POCITACOVE HRY NA VYUCOVANI ANGLICKEHO JAZYKA
U ZIAKOV MLADSIEHO SKOLSKEHO VEKU

Zavodyova Viera, Slovakia

Abstract

This contribution deals with the usage of computer games in language education. Its aim is to
describe and analyze game materials accessible through technology, to enhance teaching
English to young learners. The role of the game in the life of a young learner is discussed and
it is followed by the collection of online and downloadable games accessible via the internet
and web pages with examples of materials that they provide. The introduced web pages
represent a suitable tool for teachers, who teach this group of learners.

Key words
young learner, teacher, English language, teaching, computer, internet.

Abstrakt

Prispevok spracovava problematiku vyuzitia poc¢itacovych hier na cudzojazy¢nom vyucovani
deti mladSieho Skolského veku. Jeho cielom je popisat aanalyzovat’ hry dostupné
prostrednictvom internetu, ktoré pomahajii v osvojovani a rozvoji cudzojazyénych vedomosti
ziakov. V vode sa diskutuje vyznam hry v zivote dietata v nadvdznosti na subor
internetovych hier a webovych stranok s prikladmi réznych materidlov, ktoré poskytuju.
Uvedené internetové zdroje predstavuji vhodni pomdcku najmé pre ucitelov tejto vekovej
kategorie.

KrPucové slova
ziak mladSieho Skolského veku, ucitel’, anglicky jazyk, vyu€ovanie, pocitac, internet.

Role of the game

Learning, from the point of view of learners, is usually perceived as something
negative, something that they are forced to do and something that consumes their free time.
Just the fact that they have to attend school and they must wake up in the morning makes this
process negative for them. This is especially the point of view of young learners or the pupils
of an early age. Taken globally, they are still children and they do not like to be forced to do
something. It is in nature of children to take negatively everything what they are said to do.
Even though they usually do it, they do it without enthusiasm and dedication, just because
they ought to. This could be seen mainly in the classroom. This negative attitude is because of
the static and very strict way of learning. They have to sit quietly and listen to the teacher.
Sometimes teachers somehow forget who they are teaching. Who is the learner and what his
needs are. It is the fact that the brain of young learner has the greatest potential for learning
new things, but this potential is evoked only when the learner wants to, when he is interested
in the activity. According to Vagnerova (2000) young learners take the school just as the form
of a game. It is because of the fact that before entering school, game used to be a major form
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of spending their free time. They are still accustomed to entertain themselves in various ways.
They do not understand the necessity of learning and that is why they are bored and do not
pay attention. So why do not use a game as a form of teaching in order to acquire their
attention and excite their learning potential through the way they are accustomed to- through
the game. Roth also perceives a game as an ideal way for teaching children. She states several
reasons for it: language and activity is an authentic combination for these learners — like this,
they also learn their mother tongue; there is a real purpose for using the language; as children
will happily play games again and again, they are ideal for practicing new vocabulary and
structures and for varying with different language; children tend to forget they are learning
(1998, s. 26).

Nowadays children are accustomed to the use of computers and computer games are
one of the major forms of spending their free time. They like to play these games and are
interested in them. Using them for teaching can shift the process of learning from the boring
and ineffective one into the funny and functional. This can turn the school into the place
where children’s waking up in the morning will not be because they ought to, but because
they want to.

Concerning play in other countries

In many countries in Europe, play is acknowledged as a significant aspect of young
children’s learning. In England the official Government document, published in 1996, ‘for
people who work with children of precompulsory school age’, omitted any mention of play
(SCAA 1996). The Early Learning Goals has replaced the former document and it includes
180 words on ‘play’. There is now an acknowledgement that children can ‘practise and build
up ideas, concepts and skills’ through play. (Hayes, 2006. p.34)

There used to be a common perception that all learning should be serious and that if one
is having fun and there is entertainment and laughter, then it is not really learning. This is a
misconception. It is possible to learn a language as well as enjoy oneself at the same time.
The significance of games is still rising and many teachers consider them as a perfect tool of
language acquisition. As it was mentioned, nowadays, the great importance carry the
computer games. Many of them can be used at language lessons. They are invaluable as they
give learners a break and at the same time allow them to practise language skills. In the
following pages we are introducing several online and downloadable games accessible
through the internet relevant for young learners and different web pages and examples of
materials (like game manuals, printable game materials) that they provide. These mentioned
materials are especially helpful for teachers teaching the young learners.

Games available on the Internet

Interactive games
Present tense and modal verbs learning
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An example:

What

LR LX)

Picture N° 1: Street Cats Game
Source: http://www.onestopenglish.com/section.asp?catid=59821&docid=154664 [B1]

Description: A learner (cat) has to choose an appropriate word in order to create a sentence. In
the left bottom corner is the beginning of the sentence that is being created (word What).
Learner then chooses the next word that is the best to follow the structure in the bottom left
corner. Then new words appear and the process repeats till the whole sentence is created.

This game is good also for competition among learners, because there is a score displayed in
the left top corner. Score rise according to the number of correct words given into the
sentence. And it is not boring, because they have to avoid some obstacles when trying to
reach the correct word. Demo can be downloaded for free.

Vocabulary learning
An example:

HangMouse
sorry, try again !

i © 2003 vocabulary.co il

Picture N° 2: Hang Mouse
Source: http://www.vocabulary.co.il/games2/hangman/hman.php [B2]
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Description: An interactive game for guessing the vocabulary. A learner can choose from a
large amount of topics. It is a classic hang-man game designed in more interesting way.

These are just few interactive computer games chosen for illustration. There are also
others suitable for teaching young children.

A webpage:
LY Blanguagelgames O

;ﬁi -

e

What are the things in the picture? Can L2y j“‘ X% Tum cards over to match words and
you put the words in the right places? See I'_*-*"-*-* ** pictures and make pairs. Test your
| how many words you know with these & *::*: :* memory and practise words for lots
Ak *

games. of different topics.

Can you guess the words before the
monkey is squashed? Practise spelling
with these fun games.

There are words missing in the
sentences. Can you put the right words in

the gaps? Practise reading sentences
ndl o abhoat Aifforoant thino

-_r 4 Paintthe words and putthem in the right +777=" Readthe clues and find the words
—— === groups. Learn new Enlish words with =1 inthe puzzle. Practise reading and
L= these games. = leamn new words with these puzzles.

Match pictures and words and
phrases about different topics.
Practise reading, and learn new
words with these games.

Putthe words and phrases in order
Vo 2Word as fast as you can. How quickly can
e YOU click?

Picture N° 3: Web page with language games
Source: http://learnenglishkids.britishcouncil.org/language-games [B3]

Description: On this website, majority of materials are available for free. Great advantage of
this site is that there is no need to download these games into a computer, but they could be
played directly via the Internet. These games are very good for vocabulary learning. There are
matching activities, guessing activities, word painting, pairs finding and other games that are
designed for learning new words interactively and interestingly. However, there is a need for
the Internet connection when a teacher needs to access these materials. It is an advantage
when there is a computer room available. Pupils do not need to download or install anything,
so there is no need for any other knowledge to access these materials and it also saves time
necessary for these operations. Learners also do not fill the storage of pc with data and they
cannot damage the computer with an inappropriate use. However, when the Internet
connection is not available, these materials cannot be used.
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There are also sites that offer materials for download:

Starter/beginner, elementary

A selection of interactive games and activities at starter/beginner and
elementary levels.

In this subsection

Games and activities: At the shops
Complete the fruit and veg crossword using the pictures to help you.

Games and activities: Countries and nationalities quiz
Type the answers to the countries and nationalities quiz

Games and activities: On the dinner table
3

Students drag the food items into the picture to practise prepositions of place
and food vocabulary.

Games and activities: Sing-along zoo song
Sing along to the song about animals in the zoo.

Games and activities: YWhat's the time?
Drag the clocks to the correct time.

Games and activities: Around the town
Read the sentences and click on the map to find the missing buildings.

Picture N° 4: webpage that contains games for download.
Source: http://www.onestopenglish.com [B1]

Description: This is an example of page with free downloadable materials. These materials
can be used in schools, where pupils have an access to a computer room, but there is no
connection to the Internet. A teacher can bring these materials on CD-ROM or other
transferable device and copy them into computers. It is, however, time consuming and it takes
a while to supplement all computers with a chosen game. When pupils have an access to the
same computer room, games can be archived on computers in order to be played at next
lesson, or by another group of learners. There is also another advantage and disadvantage
together — a teacher should lend pupils a CD-ROM to copy these games into their personal
computers, so they could play them at home, even though they do not have the Internet
connection. This should motivate them to learn English in an interesting way but, on the other
hand, they might become overfilled with such materials and might not enjoy the lessons with
them anymore. They could stop to pay attention at lessons. A teacher must bear in mind this
thing when deciding whether to give them these materials for home use or not.

These games are suited for young learners so they are not difficult to play, so children do not
need a teacher to teach them how to play. However, necessary instructions in the game are
written in English language and learners may need a sufficient help to understand them.
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Game manuals online

This section deals with materials that are available online, but are not interactive, are
not able to be played on the computer. They consist of online instructions about how to
prepare and play the game in the classroom. They should serve as ideas for entertaining and
teaching learners without a use of a computer. Thanks to these materials, teachers should
teach English more creatively and make the lessons more interesting. Lessons that are
supplemented with various materials are for children more attractive and they look forward to
them. These Internet sources create a perfect store of this stuff and can help teacher in lesson
planning. They do not need to spend a time with creating their own games in order to be
original, they just search the internet and choose the material that suits them for a particular
lesson the best.

Game Descriptions

This sections deals with online descriptions of various types of games that can be used
during the lesson. It contains a description of rules of a game, necessary materials such as
flashcards needed for this activity, skills what this game is designed to practice, an age of
learner, for whom the game is suitable and also the necessary level of proficiency needed to
understand this activity.

An example of such an activity:

Against the Clock

Skills: verbal description; vocabulary review

Group Size: 2-20

Time: 5-15 minutes

Materials Needed: Vocabulary word or picture cards
Interest Level: 5-young adult

Ability Level: upper beginning to advanced

”Keep a box of vocabulary cards in the classroom. (I usually write out each week's vocabulary
words on index cards at the beginning of a week, and then add these to the box as I teach
them.) As an end of the week review or filler for those last five minutes of class, I select a
student, hand him or her the box and set a time limit of thirty to sixty seconds. This student
draws a card from the box, then proceeds to describe the object, action, emotion, etc. written
there to the class. As soon as the class guesses the word, the student proceeds to the next card,
and so forth. One point is given for each word guessed by the class. If a student does not
know the meaning of a vocabulary word he or she draws, he or she may skip it; however, one
point is deducted for each skipped card. This activity works well as either a team or an
individual exercise. For added practice, you may randomly ask students to use reviewed
words correctly in sentences at the end of each timed turn. *

( http://www.esl4kids.net/games/clock.html [B10])
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A webpage:

Games Ideas for Young Learners

Games and childhood are natural allies. What child doesn't like to have fun? And what adult doe=n't leck back in fond remembrance on t
games are easiy adapted for use in the ESL or EFL setting. Listed below are some of my favorites. Look them over....See any you like?

Fun English Games

Make Your Job Easy
and Fun Teaching M Against the Clock
ESL Games to

Children Ages 4 to M Alpha Toss

iz iy M Blind Man's Treasure Hunt
pevce TRREINGENgIEnEamES 0 M Blind Postman

Enalish Courses - M Close Your Eyes!
Toronto j

Enjoy studying M Disaster!

languages at

Canada's leading M 'm Going to the Supermarket...

language schoal W Spy
penrw. hansacanada. oo B In the City
Math games for 1st M in the Dark
grade
Additien, shapes, M The Letter Hunt
Patterns, coins — M Occupation, Please!
Practice 140 I
first-grade skills! I Photographic Memory
WS- UL oy, M Police Artist
ESL Lesson Plans M Cuestion Toss
POF lessaon plans for
ESL teachers, High M Red Light! vellow Light! Green Light!
guality for better M Ring, Ring, Who Has My Ring?
teaching.
=si-ioungs.zam M See, Hear, Taste, and Smell
M Sentence Scramble
M Silly Sentences
M Sorry!

W Swat it

M Taste Test

M Thwibbledy-Thwop
M Who Am 1?7

M ez, No, Maybe So

Picture N° 5: Game ideas for young learners
Source: http://www.esldkids.net/games.html [B4]

Description This page contains a list of games suitable for young learners. Each of these
games can be clicked on and a webpage with detail description is displayed. Above is a
description of the game “Against the Clock™ as an example.

Printable game materials

This subsection deals with game materials that can be printed directly from the web or
downloaded and printed in school or somewhere else. They contain pictures, charts and other
stuff ready to use. These materials are mainly visual and support visual style of learning.
Flashcards are the basic type of this material. Game based on flashcards suitable for learning
vocabulary from various areas is, for example, Domino.
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An example:

Picture N° 6: A letter-initial sound matching game; played like Double Six Dominoes.
Source: http://www.esldkids.net/printable/ Alphabet Dominoes.pdf [B4]

Description: This picture contains just the first group of flashcards needed for domino. All of
them are available for free at the given website. A child has to connect letter on the left with
an initial sound of the picture displayed.

The website that provides printable materials:
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Printable Games
B Alphabet Dominces
A lefer-infiial sound mEtehing game; played ke Doutle St Dominoes
B Animal Alphabet
A lemer-Inital sound mEtching game; may e played Ike kiemory
B Arcund the House Bingo

A uocEDULEnY GEME; NEEWs N0 1N 2 Mouse and sk home umiEnings
ocoondinates witn Lef's Go 2

B CVC Match-up

A beginning reading game:; reviews e concept of myming words and drills e
consonEnt-uowel-consonant (CViC) word pasem

B Cne or More? Bingo

A Deginning Qrammar game; enciurages plEyers 10 diferantiate netwean singular and
plural nouns; may 3ksa e used o bulkd Fudkan dissrimingtion skilis

Bl Rhyming Word Dominces
A begianing reading game; players match rivming shor vowel wonds
B Subject-WVerb Gramminoes

An elementary Qrammar game; students fllow asic dominoes nules of play o match
semence akes and creake grammatically-carmest semences

B Telling Time Bingo
A beginning lissening game; sudents Must recogntzs Times 1 e hour 2nd e nal
AT

B Weather Dominoes
A baginning vocsulary game; played Ike Doudle St Dominoss

Printable Worksheets

W All Abocut Me

Ml Fact Family House

B Favorite School Acdtivities [Draw-and-write)
B A Guide to Forming Plurals Comectly

B Behavior Chart (Space Theme)

Printable Puzzles
W Colors of Our World Crossword Puzzle

Picture N° 7: Printable games
Source: http://www.esldkids.net/printable.html [B4]

Description: This webpage is designed for a teacher to select the material that suits him/her
the best. This website contains printable versions of games, so there is no need for additional
effort from a teacher.

Language learning is a hard task, which can sometimes be frustrating. There must be a
constant effort to understand, produce and manipulate the foreign language. Well-chosen
games give students a break and allow them to practice language skills at the same time. We
have introduced some appropriate computer games and game materials that can be used to
practice different language items. With their help, teachers can add variation to the lesson,
increase motivation, help children to see the beauty in a foreign language and not just
problems that at times seem overwhelming. Connecting the learning and playing is a crucial
way of teaching young learners, because with the help of a game, the process of learning
becomes as natural as it is possible.
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A New Monograph on Diplomatic Discourse “Analysing Genre: The Colony Text of
UNESCO Resolutions” by Olga Dontcheva-Navratilova
Brno: MUNI Press, 2009, pp.164. ISBN 978-80-210-5104-1

Since its publication in 2009, the monograph by Olga Dontcheva-Navratilova, one of the
recognized authors of Brno school on discourse studies, and an experienced university teacher
(Masaryk University in Brno, CZ), has rightfully caught attention of both scholars and
researchers as well as the teachers of (English) linguistics. It focuses on the study of
diplomatic interaction which remains a relatively neglected field in research of
communication and discourse studies. The topic of the book, its clear logical structure and
thoughtful understandable manner of formulating complex linguistic ideas, make the
monograph an invaluable contribution to linguistic studies. It is also an interesting resource
book for scholars and university students whose professional interests develop within the
scope of stylistics (rhetoric and register studies), (critical) discourse analysis, pragmatics,
sociolinguistics and related fields.

The monograph is most impressive in its broad variety of approaches to the study of
diplomatic discourse with specific focus on the colony texts. The aims of research, its focus
and particular stages of the author’s long-term involvement in research in colony texts are
presented in the first part of the book Introduction. In the second chapter, entitled
Preliminaries: Key terms and methodological issues, the concepts of discourse, text and
context are clarified, the author further defines the genre of text colonies and introduces the
analytical framework of her study. More details on UNESCO Resolutions are presented in
chapters three Introducing UNESCO resolutions and four Analysis of the genre of resolutions,
where the analysis develops from the genre set of the UNESCO discourse community towards
the analysis of the genre by the volumes from the period between 1947 — 1999. Specific
details of the analysis of generic structure of resolutions, characteristic style markers
(including syntactic patterning and information processing, cohesion, coherence) are
presented here.

The fifth chapter Conclusions summarizes main findings and explains their relevance to
specific ways discourse is constructed and interpreted in the context of intergovernmental
institutional interaction provided by the UNESCO discourse community to achieve its
specific communicative goals. The main objective of the presented research was to consider
the impact of situational context and discourse processing conventions on generic structure
and genre-specific linguistic selections. Thus the author relied on the genre analysis
framework for describing and explaining rhetorical, formal and functional choices in the
material under investigation. It is important to stress that both diachronic and synchronic
aspects have been considered in the process of the undertaken practical analysis. The results
have shown that within the one-sentence text of a resolution the sequence of structural
components which reflect contextual parameters is predetermined by the requirements of the
colony text and the grammatical rules governing the word order of an English sentence.
Specific details on the cognitive structuring of resolutions, assumptions on linguistic choices,
recurrent syntactic patterns and the interpretative perception of the semantic unity have been
achieved and presented. All in all the findings demonstrate that resolutions are a very
restricted genre enforcing a very limited range of structural and lexicogrammatical choices
and allowing for minimal variation in interpretation. This reflects the highly structured and
codified character of intergovernmental institutional communication within the UNESCO
discourse community in which shared cultural knowledge, knowledge of institutional norms

86



KLIS CUDZIE JAZYKY A KULTURY V SKOLE 7
//KMEDRA FOREIGN LANGUAGES AND CULTURES AT SCHOOL 7

LINGVODIDAKTIKY A

INTERKULTURNYCH — NTITRA 2010

STUDII

of interaction and experience in discourse processing are vital for guaranteeing an adequate
interpretation of the communicative intentions of the speaker. The author also outlines
possible directions for further research; she sees genre analysis as a powerful tool in
accounting for the contextual, rhetorical and stylistic aspects of language use. For diplomatic
communication, which still remains a relatively neglected field of research in discourse
studies, it offers challenging opportunities for the exploration of different aspects of
intercultural communication.

The monograph is completed by the Glossary of terms where the author explains all
basic concepts and provides definitions of many key terms; the list of References which
includes more than 200 relevant works from the field and thus provides possibilities for the
readers to obtain further details and guidance in their study. The /ndex serves for a better and
efficient orientation within the text of the book.

A New Monograph on Diplomatic Discourse “Analysing Genre: The Colony Text of
UNESCO Resolutions” by Olga Dontcheva-Navratilova represents an interesting contribution
to the study of diplomatic discourse by its well-structured detailed and thoughtful presentation
of the analysis of the colony texts of UNESCO Resolutions. It can be recommended for
graduate and postgraduate students as well as for the professionals in the field, teachers,
scholars and researchers. It is an interesting and successful book which is an asset to research
into diplomatic discourse. Because it provides a clear and accessible introduction to the topic,
it is also recommended for those readers who wish to gain an overview of the type of research
done into diplomatic discourse so far and some possible approaches to this special type of
discourse.

Gabriela Missikova
(CPU in Nitra, Slovakia/TBU in Zlin, the Czech Republic)
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